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Foreward

Do we think in images or do we think in words? When I
have asked this question people are freguently hard put to
reply. *I dont know," they will say, "Let me stop and
think!". Those who immediately respond with "I think in
words" often have second thoughts upon reflection. For are
not words the symbols for objects and ideas which, more
often than not, seem to have their reality in concrete forms
or personal situations? And so we have ‘“images" in our
minds of these concrete forms (people, objects, or events)

to which our thought and ideas pertain.

Taken in this light, art as a basis for writing does
not seem so far—fetched after all. For art opens doors to
perceptions. The artist through his images malkes the
invisible visible and at the same time his representations

are interpretations of his reality.

The importance of imagery should not be overlooked.
There can be no gquestion of the relevance of imagery to the
process of thinking as put Fforward by scientist Albert
Einstein (19243):

"The words of the language as they are written or
spoken, do not seem to play any role in my mechanism of
thought. The physical entities which seem to serve as
elements in thought are certain signs and more or less clear
images which can be voluntarily reproduced and combined.
The above-mentioned =lements are, in my case, of visual and



some of muscular type. Conventicnal words and other signs
have to be sought for laboriously cnly in a second stage
when the mentioned associative play is sufficiently
established and can be reproduced at will." 1

In my own case, [ am at one with Einstein —— I think in
images. For me (and I suspect, for most children) images
are a necessity. Fenneth Boulding, an economist, wrote a
book entitled The Image (1934) in which he demonstrated that

life itself is a process of building an image by which we

interpret the events of our life.

Herbert Read (1945 in Education Through Art said that

the aim of education should be the creation of artists since
all faculties of thought, logic, memory, sensibility and

intellect are involved in artistic processes.

Such sentiments and my treading of the relevant
literature led me to the development of an approach which I
have labelled the "Story Picture Frogram." My intent is to
describe the program in some depth, both i1ts nature and

implementation.

In the Story Ficture FProgram which is based on native
children®s art, the child takes the disparate elements of
one spatial configuration (his drawing) and draws out of it

a cohesive whole - his story.

i1 Hadamard, J. The Fsvcholegy of Invention in the
Mathematical field. Frinceton University Fress, 194%. New
Yorks:s Dover Fublications, 1954,

i1



The story that emerges from his drawing is important in
that the native child is representing and interpreting his
world in his art and in his writing. He is free to draw and
wirite what he knows about, cares about or has experienced or
imagined and in zo doing he learns that there are no right
OFr Wrong answers. He legarns that school is not an alien
place where, too often in the past, he was told (i not in
s0 many words, than at least by inference) to park his life
and his expérience outside the classroom door — since the
learning, the stories in the readers, were often foreign to
him and bore little resemblance to his 1life and his

experiences on the KReserve.

Through Story Fictures the native child learns that his

wot'ld is wvalued; that his life and his experience is the

very “"stuff" of school - in his art, in talk and in story!
If one looks more deeply into the arts in the
curriculum as does Harvy Broudy (1977) and asks "How basic

is aesthetic education?" {(p. 124) one learns that art orders
feeling by giving it expressive form perceptible to the
senses. Through aesthetic perception human beings develop
what Broudy calls an "image store", a context of ideas and
concepts that gives meaning to reading, any other symbolic
learning and to life experience itsel¥. Thus Eroudy (1979)
asserts that the arts are necessary, not merely nice.

Elsewhere he argues that arts are basic to higher levels of

1i1



thinking (associative, applicative, and interpretive) that
schools so often neglect in favour of replicative thought
which merely reproduces what has been presented and is soon

forgotten (Broudy, 198Z2a).

When living in & computerized, technocratic society, it
becomes all too easy to accept a programmed way of teaching
based on mass—produced educational materials which often
deny children’s ability to create their own curriculum and
may lead them to distrust their creative ability. This
denial of creative development can make for an unbalanced
consciousness — one in which artistic, poetic and intuitive
modes of awareness are given 1little credence - and can
result in an individual®s inability to be spiritually

nourished through symbolic means.

For i¥ we do not nourish the creative side of children,
will their destructive side become dominant? On Indian
FReserves, where there is 925 percent unemployment along with
high incidences of family breakdown and violence,
alcoholism, suicide, vandalism and destruction of Reserve
propetrties, it is perhaps crucial that we develop children’s
creative talents so that the imposed "leisure" time of
adultinood can be spent in creative endeavors rather than in

destructive pursuits.

The Story Ficture Frogram 1is one small attempt to
develop in native children their creative, artistic

iv



potential from an early age and through it, hopefully, also
help them develop a positive self-image. Hecause art
ernables us to fashion possibilities for our experience that

go beyond the here and now.

To the question of “Why art?" 1 say this: the mind
needs imagery. The mind needs art. For it is in the
heightened state of consciousness which is achieved in the
artistic process that we interpret and make sense of our

reality.

Janet Campbell

Blackfoot Indian Reserve
Gleichen, Alberta
February 27, 1987
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CHAFTER T

INTRODUCTION AND OFGANIZATION OF THE FROJECT

In Chapter Une of this project, I describe the Story
Ficture Frogram, explain how it evolved, and discuss related
materials. Chapter Two examines the drawing and writing of
Indian children in the light of pertinent literature and
related research. The rationale Ffor Story Fictures is
stated in Chapter Three while Chapter Four provides a course
design with sample lessons. A& handbook for teachers and

examples of student work are also appended.

The Nature of the Story Ficture FProgram and its Evolutian

My Story Ficture Frogram was inspired largely by Sylvis
Ashton—Warner® s baook, Teacher, and through invaolvement in a
waorkshop by Doreen Wincott of Sardis, British Columbia.

In the summer of 1273, I attended the Summer School of
Reading at Western Washington State College in EBEellingham,
Washington, where [ attended a workshop, "From Writing To

Reading." by Doreen Wincott. Her method was patterned on
the key Words approach described in Svylvia Ashton-Warner’s
book, Teacher. Essentially, orn the +irst day of school in
Grade One, the pupils were asked what word they wanted to

learn. The word was printed on a 4 » 9 inch colored card and

given to the child to practice copving o the board. Then



the words were put into sentences—sentences firsht model led
by the teacher. After a few davs, the children comwposed
their own sentences and in this way they began the process
ot reading, through writing of words and sentences of their

Own.

On my retuwrn to the Blackfoot Reserve in September,
1975, I was determined +to use the writing—to-reading

approach in my Grade One class at Crowfoot Schogcl.

Although I started out with Doreen Wincott’s model, it
soon evolved into something quite different because I was
working with Blacktoot Indian children. Through the years I
had noted how easily and Ffreely Indian children drew
pictures. They laved to draw and were completely undaunted
by drawing. There was never any hesitation or inhibition
about drawing. I decided to capitalize on this ability and

s0 it was that my Story Ficture Frogram came into being.

During that first year I started out with word cards
but the following GSeptember I dispensed with the cavds
because I was gearing my program to the Native stvle of
learning which is often described as being holistic. {To
Natives, the determining factors are wholes which are not
reducible to the sum of their parts.) S0 it seemed to make

more sense to start with the whole (the story or sentence)

instead of the part {(one word).



Fut simply, what happensd in my classroom was thiss
the children drew a picture and wrote a story =ach and every
day in Grade One. I never assigned topics so each child was

free to draw and write about whatever interecsted him/her

that day.

O8n the rare occasions when a child said he did not know
what to write about I would talk to him and ask questioans
about his family or events on the Reserve and very soon the
child would be drawing and writing. Once a boy said,
"Teacher, I don"t want to do a Story Ficture taday." My
response was, "Well, you can wirite about that, Vernon. You
can write a story about why vou dont feel like writing a
story today." And he did. His picture showed a droaopy-eyed
boy. It turned out that te was tired and wanted to go to

sleep (which he did shortly afterwards).

During September I would teach the alphabet, the
letters and sounds and the formation of letters and
numerals. I used the chalkboard a lot to demonstrate the

formation af letters using the ball, stick and candy cane to

describe the various strokes, e. g., the letter "a" is a
all with a short stick stuck +to it: the letter "“d" is a
ball with a tall stick stuck to it. This usually eliminates
the b-d reversals so common with voung children since they
learn that the letter d has a tall stick. To emphasize the

difference betwesen lower cass b and d still further, 1
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remind the «hildren that the lower case b is like the
capital B (they bolth start with a tall stick but the lower

case b has no half-circle at the taop - only at the bottom).

The children would come to the chalkboard to practice
printing their letters. In my classraoom at Crowfoot, I was
lucky. I had blackboards all across the front and all
across the back of the troom so each child had a two foot
space at the board with his/her name at the top. I could
see them all at a glance and I would walk around giving help
as needed. When the children could form their letters
corvrectly on the board, they would go to their desks and

print them in a notebook or on lined paper.

I also used the Fegabodvy Language Development Eit with

ite puppets and picture cards to develop oral language,
especially verb endings. There is no past tense in most
Native languages so the children encountered difficulties
with that. Also, in Blackfoot, there is one word that means
either "he" or "she" which 1s why vyou will often hear
children say, "Tommy., shz hit me,"” or "Melanie, he’s still
outside”. To overcome this T would hold up various action
picture cards from the Feabody Eit and have the children
give the caorrect sentence for it, e. Q. "He is riding a
bike," or "She is combing her hair."”

For the +irst few wesks, the children would draw their

pictures on newsprint o+ other blank paper and dictate a



P
story (usually one sentence) which | printed on their
picture. Thay traced over my letters for the first couple
of weeks, then I started leaving a space under the sentence
and asked the children to copy-print the sentence in the

space below.

Right after Thanksgiving, ! would give them their first
Story Ficture notebook. They also were given a notebhook
dictionary — one page of the notebook for each letter of the
alphabet. Now they started writing independently and when
they needed a word, 1 printed it for them in their personal
notebook dictionaries. Very soon (since I was teaching and
reviewing sounds and letters daily), the childremn would have
their dictionary open at the right page, . g. on the "Gg"
page for "gorilla". In this way., they learned alphabetical

order along with their sounds and spelling.

As well, high—frequency words were up on the wall where

children could refer to them — words such as: the, they,

there, is. are, was, were, going. went, saw, salid, because.

I alsa had picture charts of zoo animals with names of the
animals printed under each picture; a family scene with all

family words from "Grandmother" to "baby" attached to the

appropriate picture; action pictures with the appropriate
verbs; weather waords; string of  rhyming word cardsg

oppasites; TV characters.
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AN important  aspect of my Story Ficture Program was

that I used their writing to Find out what I  nesded to
teach, so my curriculum was based on their needs making it
always immediate and relevant. In other words, their

respaonse  was my curtriculem and I tauwght things when they
araose in the children’s writing, e. g the Ffirst time a
child put conversation in his story I would stop and teach a
lesson on quotation marks. Sure enough, the next day or
maybe even the same day, four ar five other kids just had to
try it for themselves — they wanted to use "talking marks”,

too!

I continued the Story Ficture Frogram for five vears at
Crowfoot School and when I became Principal and Kindergarten
teacher at 0Old Sun Gchool in 1980 I  introduced it to the
five-year olds in Kindergarten and asked the Grade One

teachers to continue 1t in their classes.

It is now being uwsed in the Junior and Senior
Kindergarten classes at our new school (Chiet 0ld Sun) as
well as  in the Grade UOne and Two classes. By starting the
daily Story PFictuwres with the four-year olds in the Junior
tindergarten, we have noticed that by the time the children
get to Grade One their drawings are really quite remarkable.
Visitors to the schoaol often find it hard to believe that
children who are five and six vears of sge can  draw suach

detailed pictures.



In September, 1987, our students entered a Native Youth
Aart  Contest co-sponsared by  Shell-Canada and QG0 " 88.
Initially, 300 works from Native students across Canada were
submitted and Jjudged, of which 100 were ultimately selected
to be framed and put on display in the Devonian Gardens,
Calgary, Alberta, during the 1988 Winter Olvmpics. Four
Grade UOne students and one Grade Two student from Chief 0Old
Sun School were grand prize winners and had their art works
displayed in this Native Youth Art Exhibition. It should be
noted that these five students were the only winners at so
young an age; all the other winners were upper elementatry,
Junior and Senior high school students. Ferhaps our siu-
vear old artists were winners because they have been drawing
pictures an a daily basis since they were four years old and

first started school.

Although I had given Story Ficture warkshops to
teachers of HNative children throughout the past ten years
(in which I described 1t and showed éamples of students®
work), it had not been formally written about until after I
began agraduate studies at the University of Lethbridge; at
that time I began to research and write about the

Art/Writing/Native connections.

A review of the literature indicated that drawing was

indeed a solid base for beginning writing and, of course,
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the "language euxperience”" approach had long been used in the

teaching of reading and writing.

Three courses at the University of Lethbridge had a
major influence on the development of this one-course

ptoject. Education S2G1, Understandina and Improving the

Curriculum, with Dr. Richard Butt, who gave me {the
opportunity through autobiography to put down on paper for
the first time what I had been doing in the classroom for

vears. Education S200, Cwurviculum Studies and Classroom

Fractice, Dr. Frank Sovka, in which I learned how to write a

formal curriculum desigrn. Education S$930, Exploratory

Lanquage and Learning with Dr. Laurie Walker in which I did

preliminary research on my project and presented oral and
written versions of it. The comments and feedbaclk on these
presentations were useful and helped me to extend and

clarify my focus.

R e

I must also mention Anthropology 3922, Anthropology of

the Narrative with Anna von Harbou which re—-emphasized {aor

me the fact that we know our world through story and that it
is through stories that we make sense of our world and owr

reality. And, Education 3301, ldeas of the Great Educators

11, given by Dr. FKaobert Gall and Dr. K. Bruno-Jdatfre was
helpful as well. In the course, the description of Paulo

Freire™s literacy work with South American peasants serwved
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to validate my own  work with Native students since Freire

also advocated having the learngrs write their own readers.

In summary, then, the Story Ficture Program is one
teacher”™s contribution *to Native curriculum. In the past
few years, word of the program has spread and we have had
aroups from the University of Lethbridge, the University of
Calgary and from Alberta Education in Edmonton visit our
school and in February 1988, 1 was asked to do a workshop an
the Frogram at the Treaty #7 Education Conference held at
St. Mary’s School on the Blood Reserve. As one outcome,
teachers at Brocket, Standoff and Levern are now using the

program in their classes.

RELATED MATERIALS

(Journals, Fatterns Foems and Stories)
Hand-in—hand with Story Pictures, the children at Chief
0ld Sun 8chool also do Journal writing daily and pattern
poems and stories weekly. Therefore, a teacher’s handbool
on Fattern Foems and Stories is included in the appendix as

a part of the project.
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CHARTER T 1T

REVIEW OF THE LITERATURE

COMMECTIONS:  THE MATIVE STUDENT., ART AND WRITING

In this section the art and writing of Mative children
i examined in the light of related research. fis well, I
analyze and interpret the research +indinas, and review the
literature in the light of my own experiernce in the
classrooam. The specific purpose of the literature review is
to explore whether representétion by art, specifically
drawing, facilitates the teaching of writing to Native
children. Lastly, I describe, in narrative style, the

process of the Story Picture Frogram.

A8 Look at Native Childrens &rt and Writing

“ODraw me = story,"” I said to my Kindergarten children

on the first day of school in September.

I could have said, "Draw me a picture," but every
picture tells & storv. for art is pictorial larnguage and

carries a message just as surely as the written word does.

One of the “story pictures? on the first day was =z
dirawing of a house with a fence, soms trees, clouds, and in
front of the house, a contorted %1Qure on  the ground with

other figures standing neEarby —— a drawing far more detailed

]

and sophisticated than one would expect a five-year old Loy,
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Just entering Kindergarten, to be able to draw. Hisg
dictated story of the pictures {which 1 would nob have
guessed) was:
"I"m break-dancing. My Mom and Dad are

watching me."

Another drawing was of a house on fire with a lot of
red crayon scribbled all over it (denoting flames) and two
stick figures in the foreground. The story:

"The house is oan fire. They’re

throwing dirt in there."
(Tiny, the artist—author, and his identical twin braother
had, the previous vear when they were four years old, burned
down their house.)} During the next four months of school,
until the +family moved away, Tiny drew more than a doren
pictures of burning houses; & recurring theme of an event

which obviously held intense +eeling and emotion for him.

Tiny’ s twin brother, Fred;, alsoc drew & buwrning house
that first day. His story:
"The guvy™s 1in his house and needs help.

There’'s a fire. This 1s an old house."

There were many other stories about “my house™ . "my FMom
and Dad?, “my Grandma cooking bannock’™, about "going to town
and buying groceries”. &s the children narrated the story
of the pictwre, I printed it for them explaining that this

was how we "drew" the words of their story. At First the
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children traced over my letters., but later copy-orinted the
words independently below ming. And this, 10 @ssence, Was
the simple beginning and process of the Story Picture

Frogram.

Literature Keview and Commentary

Does representation by art {(specifically drawing)

facilitate the teaching of writing to Native children™

First of all, drawing is a natural and pleasurable
activity. From my perscnal observation, based on eighteen
vears of teaching Mative children, I have found that Indian
children love to draw. One seldom hears a Native child say
that he/she cannot draw. Ferhaps this stems Frum'living on
the Reserve, at some distance from an urban setting (where
the multiplicity of images can cause sensory overload),
allowing these children to really look at and study things
in their distinctive environment, in other words, to really

look at trees and clouds and animals.

This "natural’ aspect of drawing has been described by

Victor lLowenfeld (1947 in his book, Creative and Mental

Growth:

"I it were possible for children to
develop without any interference from
the outside wor i d, inlw} special
stimulation for their creative work
would be necsEssarv. Every child would
use his deeply rooted creative impulse
without inhibition, confident 1n his own
bimd  of EeHpressian. We +ind this
creative confidence clearlyv demonstrated



by those people who live in remote
sections af o countey. .. lack of
contidence. fArt for the child is merely
a means of expression.”

Drawing communication then, is elemental and basic. It
is also universal. According to  Marvin Elepsch (1982) in

his book, Children Draw and Tell, drawing speaks louder than

words in the early stages of a child's development.

Using drawing as a precursor to writing makes sense
when one considers that the earliest Fform of writing was
picture-writing, or pictographs. For if prehistoric man had
not perceived that his drawings conveyed meanings, not only
to himsel+ but also to others, the earliest form of
pictarial communication, pictuwre-writing, would probably
never have beqgun. Frehistoric man left no written records
but he lett pictorial images, scratched, carved or painted
on the surfaces of rocks and caves. 5So, in the history of
human development, before the (written) word, there was the

image.

-

The important understanding we derive from 30,000 vear—
0ld drawings in the caves of France and Spain according to

Graham Collier (1972) in Art and The Creative Donscigusness,

is that, "the making of images i1s a way of participating in
life and of possessing ot making completely one’s own, those

events which are particuolarly significant because they
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reveal the gquality of true relatedness betwesn curselves and

some aspect of the external world," (p. 179

Thareftaore, by drawing we are canstructing
repraesentations of the world, of our realityv. Drawing as a
means, as a way of representing reality, has meaning. It is
from the representations we make that we gain "a sense of
continuing existence in a world that has a past and a

future, a world that remains in existence whether we are

there to prove it or not."” (James RBritton, 1970, p. 18)

North American FPlains Indians used pictographs to tell
stories, so using drawings as & basis for writing can be
related to historical roots of Native communication and
since pilictographs are a part of their heritage, we can
instill a sense of pride in Native children by linking the

past to the present.

Also, the Mative child’s drawings—-writings (Story
Fictures), serve to validate his life and experience because
the story—-pictures are self-generated. Each child is free
to draw about any subject —— no topics are ever assigned,
and so the child draws what is of importance or interest to
hima. The underlying assumption is that the Native child's
self-concept will be enhanced because his experiliences
depichted in drawing and writing are valued, with the hidden

message to  the student being, "My cultuwre, my experience is

valued., "



With Story Fictures (as 1 have named this program), the
Native child can begin to define himseld and his snvironment
on paper as an act of self-discovery. His drawings serve to
stimulate aral reading and talking as well as writing.
Through daily story picture creating, the Native child gains
practice in and impraves his reading, writing, speaking and
drawing skills. As well, he has interpreted, shaped and
coped with some bit of experience. The child invests

his/her drawing with meaning which is one step in the total

symbolizing process (or representative function).

James Britton (1970} says that 1in the process of
symbolizing the world, we are "ordering, familiarizing, and
thereby mastering what would otherwise remain

undifferentiated confusion."”

Framk Smith (1977), in exploring the uwuses of language,
proposed a corvesponding non—-language alternative for each
use, and posed the question of whether each language use

was, in fact, based on the reglated non—-language alternative.

Smith saids

"I+ every language use depends on a
priagr non-language alternative, then the
mozt sffective way to develop language
use and thereby language fluency would
be through the underlving non-language
MEaNsS.. . The way to promote in children
the diffFicult representatianal or
descriptive function of language, foar
example, might lie in  the simultansous
nla G e priar encoutragensnt at
alternative forms of  representation,
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such  asg drawirg, model-bui iding, ar
play, gernerallyv.” (p. a41)

The relatedness of language and  drawing is not
swprising if one considers that both language and drawing
are part of the symbolic function of the brain which makes
possible the representation of an object, event or

conceptual scheme by means of a signifier or sign.

Several behavior patterns fall under this
representaticonal o+ Ffigurative ability of the mind, and all
are based on the evocation of an objiect or event which is
not present, according to Fenny Flatt (1977, p. 262). These
functions appesr toward the end of a child’s second year and
increase in complexity through the sixth year when
representation is combined with abstract thinking. Thus
graphic images manifest progressive stages of a child's

mental and physical development. (Fenmy Flatt, 1977, p. 262

In the Story Ficture Frogram, the Native child’s self-
initiated drawings followed by the writing of his spaken
words help the child to understand the transference of
meaning form the picture to the spoken words to the written

wor ds.

Irn writing, children are reguired to rveplace the wopd-
sound with & word-image (written wordl. It appears, as

emphasized by Vygotsky (1962) that the wmain stumbling block

to writing is the abstract guality of written language.
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Children who are helped to understand how  they converted
ideas (inner  thouwghts) into graphic (picture) symbols are
perhaps hetter prepared to convert graphic images into

alphabetic images or (writtem) words.

With the Story Ficture method, which starts with
drawing pictures, the writing (actual printing of letters
and words) can be introduced as Twritten art'", thereby
reducing its novelty and anxietv. Because they have been
derawing and developing their fine motor skills thraugh art,

the children write as spontaneously as they deaw.

Visitors to 0ld Sun School on the Blackfoot FReserve at
Gleichen, Alberta have often remarked on the exceptionally
neat printing of the children, which could be a result of
their fine—-motor develapment through drawing. (An
interesting side—-bar to this, was the recent repoart of the
Gleichen School Annual Handwriting Awards which appeared in

the July 2, 1986 i1ssue of the Strathmore Standard newspaper.

In Grades 1, 2, 4, 9 and 6 awards went to Native

students,
and all of these students attended Findergarten and Grade
One at 01ld Sun School where they participated in the Story

Ficture Frogram of drawing and writing on a daily basis.

Are important aspect of  this drawing-to-writing praogram
is in the "telling" of the story or meaning embedded in the
child's picture. The opportunity of  "narrating” & picture-

story helps the BMative child to make a smooth transition



into sequential thinking and anecdotal writing and speaking

since  Lhe compasing process involves  organizing one’s
thoughts. Having the picture in front of him as a constant
reterent or remindetr helps the child to recall the ideas and
events of his story as captured in the drawing. As Laurie
Halker (1984) expressed it:

"Could it be that the process of
composing & picture releases and stores
a set of information that helps the
writing of the story? One of the
problems of writing for young children
is that the hand cannot kesp up with the
mind and ideas get lost. The holistic
arganization of a picture offsets the
loss of information that the linear
nature and production of writing
entails."”

The usefulness of the pictorial mode as an aid to
cognition is also supported by Jerome Bruner (19&646) who

identified three modes of representing objiects and events:

enactive, iconic, and symbolic. The first mode is

representation by action, e.g. manipulation of objects. The
second {(iconic) made refers to representation in the form of
images. Images are spatial wholes, like a map or a picture.
Symholic (abstract) representation 1nvolves the use of a
code, usually language, to represent objects and ideas. The
symbol, wunlike the icon, dogs not bear any physical

resemblance to the obliect 1t represents.

Thezse representational models are not age-locked. In

each stage of development, the three modes are aperating.
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Far example, most pre-schoolers are using all thres modes of
representation.  They wave "goodbve" (enactive), draw a fFace

or figure (iconic) and speak a language {(symbalic).

Since Native children are said to be visuwal learners,
the iconic mode would appesar to be important  in Native

cognition.

The Flains Indians had dramatic ceremonies involving
visions, stories and fasting. Learning through visions
became a powerful means of tapping the learning process.
(Faul Marashio, 1982). In somne reshectz, drawing is based

~

on & kind of "inner wvision" and it may be that Indian
children are good at drawing because of their inner vision
or keen ability to visualize. According to Marashiao,
"e.ooobservation was acutely developed among the NMNative
fmericans, They could describe in detail, events and
activities of times long past. Sensitivity and awareness to

the occurrences around them were developed to & high

intensity."

Studies done 1in Canada by MachArthuw (19468) and Barey
(1969) have confirmed relatively strong spatial-perceptual
abilities in Canadian Native children. Other research into
cultural learning styvles has dealt with "bhbi-polar
distributions" such as field deperndence/fiseld independence
(Weitz, 1971 and global/analytic processing, (Das et al,

19793 and More, 1734).
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Field independence is the degres to which an individual

can separate a figure from its  background, a part from the
whole, oneself Ffrom the environment. A field indespendent
(FI) person is more able to provide an organizational

structure on a field that has very little inherent

organization, (e.g. unmapped terrain).

A field dependent (FD) person is more conscious of
other people (more socially aware and responsive to those
around him) whetreas the field independent (FI1) individual
will impose his own structure on & field (spatial or
conceptual) much more readily than a Ffield-dependent (FD)

individual.

Weitsz (1971) studied two Indian cultural groups,
Algonkian and Athapaskan, and within these groups separated
aut urban, transitional, and traditional groups, as well as
male—female and oclder-—-vounger. She found that the overall
group scatred very high on FI and the more traditional people
were more FI than urban Indian people. She alsc found that
FI increased with age and that females were more FI than

males.,

The implications of those research Findings indicate

that it is more effective for teachers of Indian children to

i
by
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visual/spatial/perceptual mode rather than a verbal mode.

While Indian students need to improve theiv skills in the



verbal mode this is bhest accomplished by using
visual/spatial methods Mo & 1984 . Thus, the
visual/spatial aqualities of the drawings would appear to
validate this approach to written language wherein the child

takes the disparate elements of a spatial configuration (his

drawing) and draws out of it a cohesive whole {(his storv).

Das (1973, 1979} has done tesearch into
simultanecous/successive cognitive processing. Simultaneous
processing refers to the synthesis of separate elemente into
a  group, or perceiving things as a whole -— a holistic,
global process. Successive processing refers to processing
information in a serial or seguential order —— an analytic,

ordered process.

Indian students show strengths in global, heolistic
processing which would indicate that the "whole word” aor
sight word method of teaching ééading would be superior to
the phonics method which starts with individual letters and
their sounds. So beginning with a “"story" - a meaningful
entity - and whole words as the Story Ficture program doss,
builde on  the strengths of the simultaneous procassing

abilities of Native children.

In the Staory Ficture Frogram, the teacher is 2 "walking
dictionary". Children have a notebook-dictionary 1in whiich
words requested by the students ars spelled correctly by tha

teacher. Although this is in oppesition to  the invented-



spelling approach to writing, there is research which would

support the "correct" spelling method.

Susan Fhilips® (1972 studvy  on the Warm Springs
Reservation in Oregon  dealt with the differences in
participation and communication structures in children’s
homes as opposed to that of the schools. In the hame
situation, children do not demonstrate skills until they are
proficient, whereas 1n the classroom "the processes of
acquisition of knowledge and demonstration of knowledge are
collapsed into the single act of answering questions or
reciting when called upon to do so by the teacher. Here the
assumption is that one will learn, and learn more
effectively through making mistakes in front of others."
This is contrary to the Indian way of practicing until one

is proficient in & skill.

Cazdern and John (1969, 1971 found that learning of
most Indian children was more visuwal than verbal. This was
reflected in several different petrformances: relative
superiority an tests of wvisual abilities, skill 1in
interpreting photos, proficiency in spelling, proficiency in
completing culturally developed art forms and learning by
imitation. Also, there had to be certainty of success

before the task was undertaken.

Arthur More (1985) discussed the Trial—-and-Error versus

the Watch-then-Do learning modes. A great deal of learning



in Indian cultures could be described a Watch-then-Do, (as
in learning to make a fFishnet: ar Listern-then-Do  ar Think-
then-Do, (e.qg. thinking through a response careftully and
thorouwghly before speaking). This is in contrast with
Trial—and-Evrvror learning which is often found in classrooms
wherein a student "tries out" an  answer verballyvy and then
impraves the answer after feedback onn errars fram the
teachsr or fellow students. The HNative way is not to
display a skill in public until proficiency is achieved so
enabling the children to practice corvrect spelling in their
story—writing would complement their characteristic way of

learning.

And because of their ewxcellent perceptual skills,
Mative students have been found to excel in spelling {visual

imagery) . (Catty, 1930)

It is important not only to recognize differences in
learning styles of Native children but also to develop the
weaker learning style so that students will expand their
repertoire of learning strategies. More (1985) suggests
that it is often possible to develop the weaker learning
style by using the stronger learning style. Thus phonics
skills which involve individual sounds and letters can be
developed by using the students® global skill for completing

the incomplete, (viz: _nly, o_ly. on_y., onl ).



Researchers Farker (197%) and Cheyney (1976) have
argued that the school program should start with the child's
linguistic, cultural and experiential krowledge and
strengths to ensure that the child's cognitive, emotional

and social development will continue uninterrupted and that

his cultural and linguistic identity is not threatened.

These concerns have also been addressed in
sociolinguistic studies by Bernstein (1973), Halliday

(1978) , Medway (1981) and Michael and Collins (1984).

The impoartance of building cultural relevance into the
schoal program for Native students is also stressed by Leona
Foerster and Dale Little Soldier (1980) who say that Native
children need to talk and write about what they know best.
It is important for the teacher to find out what is going on
in the Indian community, =.9. Tribxl celebrations or Fow-
Wows, and that the child be encouraged to draw on these
personal, cultural experiences in his talking, writing and

art.

These sentiments are echoed by Lucy McCormick Calkins
(1978) who save:

"Children will write well when their
subjects are something they know and
care about...

Teachers who listen to children will
help them know that their thoughts and
adventures are worth writing about.”
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The fact that fthe art and story (Story Ficture) are
self-initiated gives powsr arnd wvalidity +o the Indian
child’ s own experience, while building on the child’s talent

in drawing, providing a strong starting point.

Fenny Flatt (1977) found that graphic images are part
af a visual vocabulary which has intense personal meaning to
the child. She savs that there is a "symbiohtic
relationship” among drawing, writing, reading., speaking and
listening. She labelled her method "grapho-linguistics" and
documented how graphic images provide a concrete foundation
for developing abstract readings, sogund—image relationships
and children’s increased enthusiasm fTo learn reading and
writing. Spoken vacabularies and silent reading

vocabularies were also enhanced.

We know our world through story. Gordon Wells (198&2

in his boock, The HMeaning Maketrs, (P 194) says that

constructing stories in the mind is one of the fundamental
means of making meaning of our world, of events 1in our

lives, of our reality.

-

So the Indian child who writes:

"The car crashed on the road. The
people said Help. The car burned.
Mobody came."

is describing his reality. The little girl who drew &
church and the long winding road (an exact representation of

the route) to the graveyard and a one-sentence stary, "The
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ambulance is bringing Alvin to the grave," is trying to make

sense of the death of her uncle.

Many of the stories the children write depict Reserve
life and are often filled with images of death and violence
and in many of the drawings the police car predominates——the
EF.C.M.F. is a very noticeable presence of the Reserve-—as in
the following narrative:

"Darryl is driving the jeep and Darryl
punched Bobby. Toby went to town. Toby
and Darryl went in the bar and got
drunk. The police came and taok them to
Jail. Their wives came and brought them
home. Toby and Dartryl said they
wouldnt drink again.” Cody Wright,
April, 19764.

Irn November., a one—-sentence story:

"Nobody was home and the car was going
to get stolen." Vernon Big Snake.

Children in the Story Ficture Frogram are also read to
every day to build up a "literary storehouse'", a literature
background that they can draw upon for their own writing.
Uften poetic, "literary" language and imagery will begin to
appeat in the children’s writing as evidenced by a S-year
old boy in my LGrade One class who wrotes

"The Indian is dancing round the fire
and the bumblebees are going to the sun.
{(Michagel Crowchief).

Or the little girl who wrote:

"The sun 1is lighting the water and the
cloud is made of ice-cream.’
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Then there was Leslie who wrote:s
"The stars are ice,"

And Galen’s rainy-day story-picture which went:

"The sky is cracking. It"s vrainming on
my bus."

Finally, many Indian children live in poverty and VErY
close to violence and death, and perhaps we haven’™t

considared writing (drawina) as cathar

i

is —— as a healing
process; as a release for pent-up emotion, problems, fears,
frustrations and troubles. Writing about it, fantasizing
about the wishes, lies and unspoken dreams of their lives

can alleviate the pain and help children to feel better.

I had a little boy in Grade One at Craowfoot School one
veatr who was a runaway. He and his older brother who was in
Grade Six were in the Children®s Shelter at Gleichen and/or
in various foster homes on the Reserve because the parents
were alcoholics and whern they were drinking they would leave.
the children at home alone without any food. That 1s when
Social Services would apprehend them and put them in the
Shelter or in a foster home i€ a family could be found who

would take them.

So, at least once a month, OGabe and his brother would
take off from school during lunch hour, sneak up to the
highway and hitchhike to Calgary to look for their parents.
50 Gabe missed about  two weeks of School each month, until

Social Services found him and brought him back again.
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Gabe wrote stories. His stories were peopled with
monsters as tall as the Calgary Towsr (which always appeared
in his drawings), monsters who would always by smashing and
breaking down buildings. In his stories, there were always
houses burning up, cars "spinning out at 70 miles per how-,"

cars and buildings that “blue" up, nd at the end of the

h

story he’d write, "We were packing up and going to
Califarnia to find a house."” One stary of Gabe's started
out: "It was Christmas in California and we were swimming

in the swimming pool."”

Gabe and his family had, the previous vear, lived in
Seattle, Washington, and Qabe told mé they went to
California and maybe that was & happy time Ffor him because
the family was together and maybe that s why he kept writing
that same ending toc nearly all his stories of monsters,
fires, explosions and car crashes. Maybe it helped him to
foeel better to write a happy ending, to conclude each story
withs: "We were packing up and going to California to %ind a

house. "

Fris Kristofferson, who has written some of the most
lyrical, tender and poetic sangs of the past decade, said
this about the writing of songs to alleviate the hurt:

"Take just an ordinary dude, though,
non—-creative; he’s lost his old lady and
that’s all he is——a loser. A owriter,
though, he uses that loss., he can write
about it and get a good Fesling from
that. Maybe not as good as the feeling
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CHAFTER TI11

FATIONALE OF THE CAMPRELL. S5TORY FICTURE FROGRAM

The purpose of this section is to establish the nature
of the relationship betwesen art and writing and to look at
how they relate to the Native child. Drawing upon the
research findings cited in the review of the literature the
how and why of the Story Picture PFrogram 1s explored
including the ways it can enhance the development of Indian

childraen®s reading and writing skills.

Why Story Fictureg®

Writing has its roots in picture—making activities. If
early humans had not discovered that theivr drawings conveyed
meanings to others as well as themselves, the earliest form
of pictorial communication, picture-writing, would never
have begun. North American Indians used pictographs to tell
stories so using drawing as a basis for writing can be

related to the historical roots of Mative communication.

The interaction between language and drawing is not
surprising if one considers that both are part of the
symbolic function of the brain which makes possible the
representation of an obiect, event, or conceptual scheme by

means of a symbol or sign.
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The Stary Ficture Frogram i¢ an attempt to enhance the
development ot Native students’ writing skills. The program
emphasizes the child’'s cognitive and affective strengths and
uses a child-centered approach that stresses the validity of
the native child’s experience as the basic material of

learning.

Because in today's society the written word has become
one of the most basic means of communication, it is
important that Native students bhecome proficient in the use
of the English language if they are to function successfully
as adults in the dominant society. By introducing a daily
writing program to Native students in Grade Une, Native
students will develop their writing skills from an early

age.

Childrers drawings provide a natural introduction to
wrriting and reading. Before there was reading there had to
be writing and the earliest form of writing was picture-
writing (pictographs). Ferhaps one of the reasons there are
50 many reading problems is because we are teaching reading
in the wrong order {(before writing) and as a separate
entity. Fertaps it  is time to go hack to the "roots" of

reading—-—and those roots are in art.

Graphic images are a part of the visual vocabulary

which has intenses meaning to the child. Demonstirating how a

31

pictures image can b transformed to a word image helps
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children understand that writien words do serve a purpose-—-

they tell a story taster than & pictwe does,

Learning theory stresses the 1mportance of starting
where the child is (i.e., with the child's interests). The
Story Ficture program is based on what is relevant to the
Native child. He is free to draw and write about the things
he is interested in, not a topic assigned- by the teacher.
The child®s experiences are valued and this fosters self—
confidence and serves to enhance the self-concept of the
Native child. The child learns that what he thinks sbout
and draws, he can talk about; what he says can be written
(or dictated); what has been written can be rtead; he can
read what he has written and what others have written for

him to read.

The writing " (and the reading) are more relevant and
meaningful to the Native child because the vocabulary has
been self-selected; the stories are personal and come from
the lived experiences of the child: the activity (drawing)
is pleasurable; and the reading of the Story Ficture is
fully comprehended because it is axicomatic that & child

cannot draw what is not already hknown.

A6 characteristic of reading which poses problems for
children is that the story to be read is about somebody
else’s experiences. The child must be able to identify with

the characters in the story if he i1s  to continwe to read



with interest and without confusion. Children who are read
to at home can handle this psychological adiustmeant. Iri
many instances, Native children cannot, so it seems lagical
to assume that Mative children will have greater success if
their first reading athempts are written by themselves.
Also, the ability to organirze one’s thoughts in writing is
helpful  for full comprehension of someone else’s written
thoughts. The opportunity of narrating a picture-story kill
help the Native child make a smooth transition into

sequential thinking and anecdotal writing and speaking.

Graphic images may hold great promise for laying a good
reading Ffoundation for dMNative children based on  these
factors:

1. Drawing comes naturally to most Mative Children.

2. The child invests her or his drawings with meaning
which is one step in the total symbolization
process (or representative function) that can be
externally perceived by the child as will as the
teacher.

2. Art is & universal language and & valuable means
of communication.

4. Introducing the Story Ficture Frogram by relating
it to North American Indian pictographs (picture-
writing) can help to instill & sense of pride in
Indiarn heritage by linking the past to the
present. .

T Children who are helped to realize that they can
convert wverha ilmages (talting about an event)
into agraphic images {drawings) are preparing
themselves to corvert araphic images into
alphabetic images or words and sentences.

b Since reading cannot take place until speech is
converted into written symbols, handwriting should
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he the intermediary step betwesn drawing and

reading. I this pEoge Aam, w1 g Can by
introduced as written art, thereby reducing its
novelty and anxiety. Drawing makes 1t possible

for children to accommodate old skills into new
skills because the drawing activity preparss the
children®s muscles for the writing movements.

The Story Ficture Frogram in which the child is
free to draw and write about any topic serves to
validate the Native student’s life experience.
The underlying assumption is that the HMNative
child's self—concepts will be enhanced because his
wperiences (depicted in drawing and writing) are
valued with the hidden message to the student
being., "My culture, my experience is valued."
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CHAFTER IV

THE CAMFRELL. STORY FICTURE FROGRAM: COURSE DESCRIFTION

The purpose of the course design is to provide the
background and organization of the Story Picture Frogram, to
list the intended learning outcomes, present sample lessons
along with additional teaching strategies and methods-of
evaluation. Samples of students®™ Story Fictures are also

included.

INTRODUCTION

This course 1is designed for Grade 0One students, aged
five and six vyears. The class is composed of Native
American children living on the Rlackfoot Indian Reserve and

attending 0ld Sun School at Gleichen, Alberta.

When they enter Grade UOne these children have already

had two vears of pre-school: 4 (Kindergarten for 4-vear
olds) and kS (HKindergarten for S-year olds). 4 is a
nursery play—oriented and orientation-to-school program

under the direction of a Native teacher aide and runs for
two hours dally. E% is a Readiness—for-Grade 0One or Head

Start type of program taught by a trained ECS teacher.

These children have experienced a variety of art and
reading readiness activities in E3. They have beqgun the

initial phase of the Story Ficture program which will be



continued in Grade Une. I the K3 program, the children
have been drawing and painting pictures, then dictating to
the teacher the story of their picture which the teacher has
printed at the top or bottom of their pictures, whersver
there is room. It is interesting to note that oftern after a
few days (or weeks) the children start leaving a two—inch
strip of “empty’® sepace at the bottom of their drawings
because they realize that this is where the “story® of their

picture goes.

Most children 1in K3 have begun tracing over the
teacher’s printed letters of sentences, while a few have
copy—-printed the sentences below the teacher®s printing to
make the Story Ficture maore truly their own. (See sample—-—

Appendix A.)

The children like to draw pictures about their families
and various events and aspects of Reserve life; sports
events, (hockey, basketbsll, wrestling and hunting?); fantasy
characters, ghaosts and monsters; TV cartoon character,
{(Inspector Gadget, Optimus Frime and the Transformers, Fac-
Man, Superman). They also freguently draw pictures of and
weave stories about Fires and accidents, the R.C.M.F., and

killing and death and funerals.

Readiness and perceptual and psychomotor skills were
stresged in 9 so most of these children know their ARBC™ s,

thelir numerals, and their colors, and can print their names
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and copy-print their storieg, Thus, the Grade One Story
Ficture Frogram will serve to expand fLthe children’s artistic
and writing/reading abilities +to take them bevond their
prasent levels in drawing, telling and writing their own

stories.

ORGANIZATION

In the Story Ficture program the children are free to
draw whatever they wish. The teacher should not aséign
topics as this is an intrusion, {(the teacher imposing her
ideas onto the child). I feel that "art for the child is
merely a means of expression” (Lowenfeld p. 7 and if we

allow it to develop naturally and without interference we

wan®t thwart the child’ s creative growth.

R

I feel that highly—-structured unitcs based on “topice’
selected or decided upon in advance by the teacher would
destroy that wonderful, spontanecus outpouring we get from
children who draw and write what they want to draw and write
about, Could it be that we give “topices”™ and artificially
"motivate® students to produce art and/or writing because we
dor’t trust children to be able +to come up with ideas of
their own? Have children already been "interfered with", by
the time they reach Grade One <so that teachers must make
elaborate plans in order to stimulate them to produce what

really ought to come naturally to most children?
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an example, maybe the Mative child plaved hockev in
Tiny Mites the night before and is bursting to express the
game in & picture and then in a dictated story, but I
“intrude’ and tell him he has to draw a picture of a school
bus that day, I am "interfering’® with what is important to
him that morning and I am reminded of Lowenfeld’ s statement:
"Arny work that is forced upon a person creates tension and
dissatisfaction: ", {p. 16), and "The independent thinking
child will rot only express whatever comes into his mind but
will tackle any problem, emotional or mental, that he
encounters in life. Thus his expression serves also as an

emotional outlet.” (p. 210

On those rare occasions whernn a child savs he can®t
think of anything to draw, the teacher should dialogue with
the child, asking him about HKeserve events he may have
participated in, or about Ffamily members, older or vounger
siblings, or what he saw while coming to school on the bus

and soon the child decides on é Story Ficture.

Since there are no “topics® in Story Ficture Frogram,
my course design will concentrate on  the “process™ of how
skills will be introduced and  taoght. fs stated 1in oy

Introduction (Chapter 17, =kills are taught as they arise in

t

2]

=d an student

o

the children’s writing, so that teaching is bas
needs and iz alwaves relevant to their immediate work. Their

response is  my curriculum  so that  the firet  time & child
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uses conversation in his Story Ficture is when I teach a
lesson an “talking marks” ar guotation marks. The same
applies to punctuation, to contractions, and possessives.
The teaching technigue is one of continuous diagnostic
analysis of the students” writing followed by fococused

teaching based on student needs.

It should be noted that the lessons to be taught are
not taught once and then forgothten. Rather they are in the
nature of a “spiral curriculum® whereby material is reviewed

and re—taught throughout the vear each time the need arises.

Intended Learning Outcomes

The cognitive, affective, perceptual and psychomotor
skills listed below are a caompilation of those given in most
Provincial Language Arts Curriculum buides, and teachetrs
mandals as well as a number of my own. Whenever poassible,

the source is given.

Cogrnitive Skills

1. The child should understand that a picture can be
used to tell a story.

2. The child should understand that & picture image
(drawing) can be transformed to & word image and
writtern words serve the purpose of telling a story

faster that & picture does. Fernny Flatt, 1977)

el

. The child should conceptuslize that
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=y what e Tthinkg about {and draws) he can
tall: about,

()] Wwhat he talks  about {
Wi hkten,

n
it

avs)  can  be

c) what he writes, he can raad.
d) he can read what he can write and what

others have written for him to read.
{Allen, R.V. (1946) Language Experiences
in Reading)
The child shouwld understand that letters of the
alphabet are used in writing words.
The child should understand that each letter may
be written two wavs, capitai and lower-—case
letters.
The child should understand *that we use the same
letters over and over when we write.
The child should become aware that all manuscript
writing can be done with straight lines, citrcles
and parts of circles.
The student should be able to space letters and
words  adequately so the reader can distinguish
them and undercstand directionality principles,
(left to right, top *to bottom, one line at a
Limed.
The child should understand what a sentence is and
should he able to express ideas in thought units.
The child shooald develop the ability to dictate

words, sentences and stories.
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The child should developn  the ability to discuss
his euwperien;oas and 1o interact (listen and
discuss? what obther children say and write and to
relate other’s idess to his own experisnces.
The child should become aware that some words are
used all the time when we talk, read and write and
these high-frequency waords (the, and, is. are,
ware, they) will become °“sight”™ words that he can
read and spell independently.
The child should expand his wvocabulary—-—his
listening, speaking, reading and writing
{including spelling! vocabulary.
The should begin to associate letters with sounds.
The child should understand the use of punctuation
markes, {(periods, COMMas, quotation marks,
apostrophes), and the use of capital letters.
The child should becoms aware of contractions and
possessives.
The child should be able to focus on & topic and
to  expand his ideas throuwgh discussion  and
conferaencing with the teacher.
The child should begin to write independently, to
organize his ideas intc a sequence (e.g. what
happened next, etc.), illustrate these ideas and

make thaem into a book-—zuthoring individual books.
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The child should be able to read hiz own and
other = stories and books.

The child should develop the ability to inberpret
and reflect on stories and to exwpress his thoughts

and feelings about individual messages.

Ferceptual, Fsvchomotor Skills

1.

4,

Affective

i.

The child should develop perceptual, spatial
awareness in drawing.

The child should develop his fine-motor skills.
The child should perceive that writing proceeds
from leftt-to-right, top—-to-bottom, one—line-at-—a-
time.

The child should refine hizs printing and drawing

skills.

The child should have confidence in his ability to
draw a picture, tell the story of the picture,
write the story and read it to the others in the
group.

The child should (o Pl irn independence,
individuality, self-awareness, self-realization,
self-confidence and creativity.

The child chould daevelop confidence in his ability

to interpret images, BXHpUress himseld Lhrough
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images, reflect about images and express feslings

and indivicdoal mes

ES .
The child should regard the Story Picture program
as & pleassurable achivity and should develop an
appreciation of art and writing in  the story
pictures ot ather children as well as in
commercially published story books.

By using his senses freely to draw and write, the
child should develop & positive attitude toward
himself. One of the besic factors of any creative

expression (whether in art, writing or music) is

that it is the true expression of self. There is
gtreat satisfaction in expressing one’s  own
feelings and emotions in art and in writing. The

child is expressing his own importance through his
own means a2nd he derives satistaction and self-
confidence from his achievement. His self-concept
is enhanced and studies by Fhillips (1973%) and by
Workman and Stillion (1974) found a significant
correlation between creativity and & positive
self-perception.

Hecause the teacher values the Native child’s

esperience  and reality as expressed 1in his
drawings and stories, the child will Feel

“valusd®, thus helping him to develop & positive

self—-concept.
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SAMPLE LESSONS

LESSON ONE s Initiating the Stary Ficture Frogra

Intended Learning Outcomes:

—child will understand that a drawing tells
-child will be able to dictate the s
picture.

-child will realize that what he says (his
be written down and read.

—child will be made aware (informally)

wotr ds and sounds.

Teaching Strategies {Activities)

44

I

a story.

tory of his

story) can

af letters,

1. Each child makes a simple pencil or  cravyon
drawing. ("Draw me a picture.") Let children

express their ideas——something they

about, observed, heard, wished for——w

have thought

ith a simple

drawing. Use 11" 14" npewsprint or other

ineupensive paper.

2 Take dictation Ffrom each child., ("7

vour picture.'™) Give gach child a <ha
his story orally. With shy children a
re: specitic obiscts  of figures in
for erample, "Iz thig your house?" o
in this house™"  or "Can youw tell

person is?" I some children only na

their pictures instesd of axpressing

211l me about
nce  to tell
sk questions
the drawing,
r "Who lives
me  who this
me things 1in

a complate
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thought, merelyv label the picture. Do not project
your own ldeas or language onto a child's picture.

Talk informally about words, letters and sounds as

you write their dictated staory. For erample:

=

ordse —zome tell names of things and people.

!

-names  always  start with a capital or
"hig® letter.

~first word in a story needs a capital
letter.

Letters: —each letter in the alphabet has a name.

—{(as vou print the child’s story) name
the letters that words start with, e.g.
“Galen, vour name starts with a capital
5," and later on, "going starts with the
g7,

same letter as your name, Galen,——a
aonly it’s a small (lower—case) °"g’ nolt a
capital “GT." Or, “"Mother" starts with
the letter "M7.

Fead the child’s stary back to him. Foint to the

words as vou read them.

Invite the child to read his story (or hiz labels

or single words). For shy cohildren vead along
with them. Eogpo—"let’s raead  youwr  story
together. "

Invite the child to color his picture and to trace
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your  words or to copy-print the words of his
sentence below vour printing.

7.

Invite children to share their Story Fictures with
each other, (show and read or htell).
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LESSON TWO: Feviewing the Foarmation of lLettars of the

Alphabet (Capitals and Lower—case)

Intended Learning utcomnes:

Ferceptual Psvchomotor Skiliwss

i. The child will develop perceptual, spatial
Anareness (relative sizes of letters, shape
of letters)

2a The child will develop his fine motor skills.

Cognitive Skills:

1. The child will understand that each letter or
the alphabe£ may be written two ways: a
capital letter is used to begin our names and
the first word in a sentence; small letters
{(lower—case) are used much more often than
capital letters.

2. The child will realize that all manuscript
writing can be done with straight lines,
circles and parts of circles.

R The child will realize that the same letters
are used over and over in different words.

4., The child will associate letters with sounds.

TEACHING STRATEGIES (Activities)

Since this is a review, the teacher should demonstrate
the farmation of capital and lower-case letters, reviewing

thtree letters per day so that in nine days the alphabet has
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been taught, (e.q. Aa, Hh, Cc the first day). I+ children
have not learnad the alphabelt in Eindergarten petr-haps  just
one letter, or two should be taught each day.

Teachers should demonstrate arn the chalkbosvrd and have

children come up to the board in groups of four or five to

practice writing the letters, with the teacher monitoring
and giving help as needed. Most children love writing on

the board and it makes it esasy for the teacher to see at a
glance any difficulties children are having and to intervene
and give help.

Teachers may want to use descriptions +or forming
letters such as those developed by Doreen Wincott in her

book Challk in Hand., A few examples are:

a — a ball with a short stick stuck to it.

o
|
h1}
n)
ot}
—
ot

with a tall stick stuck to it.
g — a ball with a candy cane hanging down.
h - a tall stick with & short candy cane.

The teacher should use thee children’s names to
emphasize use of capital letters to personalize teaching of
the alphabet as well as names of schools, towns and cities
(e.g. Crowfoot, Cluny, Gleichen, Calgary} that are familiar

to the children so that the teaching of the alphabet is in a

more meaningful context. To associate sounds with letters
the teacher carn  draw  attention to similarities, ..

"Christina and Crowfoot bobih start  with T and have the

same sound at the beginning.' Obher ezamples: "Ornat s namea



starts with

dozs Alberta,

continually

Teachers

chalkboard at

child can:

a)

b
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capital AT and ends with a small "a® and so

the province we live in." Thus the teacher is

xpanding children’s information base.

should encourage children +to write on the

‘choosing® time or during free time. The

practice writing letters of the alphabet

copy words he can see 1in the classroom.

make list of words starting with the same
letters.

wirite a sentence.

practice writing the date, e.g. Monday., May

26, 1986.
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LESSON THREE: Letters, Words, Senternces.

Directionality Frinciples.

Intended Learning Dutconess

Cognitive Skills:

i. The child will be able to space letters and
Wot ds adequately 50 the raader can
distinguish them.

2. The child will understand what & sentence is
and will be able to eupress i1deas in thought

units.

Ferceptual Fsyvchomotor Skillss

1. The child will perceive that writing proceeds
from left-to-right, top-to—bottom, one-line-

at—a—-time.

TEACHING STRATEGIES:

~The teacher could present a large picture or poster
and ask the children to "tell the story of the picture’.

~The teachker writes the Etary an the board undernsath
the picture. Meanwhile she might tell the children that the
letters in a word are like a family in which the members are
standing close together to have their picture taken. Each
word is  like a separate family and so  we have to leave a
space between words so we don’t mix thea up, (or  mix up ane

family with ancother family).



~=She  might also say that if there were 6o spaces
between words it would end up as ore big word +that would be
hard to read, so separating the words makes them eacier to
read and understand.

“Wards are used to express thoughts and single words
often do not make sense. For example, if one says "dog", we
may have a picture of a dog in our minds but we are left
wondering. But if we say "My dog is big and black," that
tells us something about the dog and it makes sense, whereas
a single word may not convey & complete thought or idea.
The teacher may use various examples to demonstrate
sentences and complete thoughts and make a game of it using
sentences and fragments and having children distinguish
between them.

—If the story the children have composed consists of
two, three or four sentences, the teacher can indicate the
left-to-right, top—-to-bottom, one-line-at—a-time sequence.

~The teacher can write the words of the sentences on
separate cards, distribute them among the students and then

have them re-build the sentences in the pocket chart to

reinforce sequence and directionality.



LESSON FOUR: Functuation (Feriod, comma, quotation marks,

question mark.)

Intended lLearning Outcomes:

Cognitive Skills:

1. The child will understand t he Lse of

punctuation marks—periods, COMMAS, and
guotation marks—and the use of capital

letters.

Ferceptual FPsvchomotor Skills:

1. The «child will vrefine his drawing and

printing skills.

TEACHING STRATEGIES:

-The first time the child uses conversation in & story
the teacher should use the child’'s sentence to teach him
about the use of “talking marks® or guotation marks.

-She should print the child’s sentence on the board:

e.g.-—My mother said don’t walk on the railway.

—Have the «child (or the other children read the
sentence and ask: "What did his mother say?" and when the
children respond, “"don’t walk on the railway,”" the teacher
should say "Yes, Fhose  are  her  exact  words and we uss
special talking marks around these words and we call them
quotation marlks. T quote someone we use his or her exact

words and the word guotation comes from the word quote,



~Teacher asks children to smile and she smilses and
points out the lines at the each side of one’s mouth that
appear when one talks or smiles ( ). She tells the children
that talk comes out of their mouths and the “talking marks®
ot quotation marks look something like the lines at esach
side of the mouth, only that instead of one (on our fFaces)
we put two in our writing. Demonstrates:

e.g.-—My mother said "don 't walk on the railway."

-She then goes on to say that don’t walk on the railway

is a separate thought or a separate sentence and asks the
children "What does the +first word 1in a sentence have to
have?" Students respond, "A capital letter.” So the
teacher writes a capital D For the word Dor®t. Then she
tells them that we have to keep Mother®s words separated

from the rest of the sentence by using a comma after the

word said.

—-1¥ other children have used conversation in their
stories, their sentences should be used to praovide further
practice in putting in quotation marks.

—-0Or children can be asked to make up sentences in which
people say things which the teacher writes on the board and
asks children to punctuate correctly.

—Children should be encouraged Lo use “talking marks’
in their next Story Fictures.

-Sentences using guestion marks ©an be presented in a

similar wavy.



LESSON FIVE: Contractions, Fossessives

Iintended Learning Qutcaommss:

Cognitive Skillg:

1. The child should wnderstand the use of the
apostrophe 1n contractions and possessives.

Ferceptual Fsvohomotor:

i. The child will perceive that an apostrophe

replaces left-out letters in & contraction.

TEACHING STRATEGIES:

When children fivrst use contractions or possessives in
their Story Fictures, the teacher should teach and explain
them.

Contractions: The teacher tells the children that two words

can be ‘squeezed’ together (contracted) to make a short word
that is quicker to say or write. She should provide
examples on the chalkboard o on word cards and elicit

examples +rom the students.

e.g. I am — I'm We are — wa're
He is — He's They are ~ They’ re
She is - GShe's It ig ~ It's
cannot - can’t do not - daor’t
was not — wasn*t e will — we’1ll

After the examples are on the board the children should

be asked how the two words became one. Children should be
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able to perceive (ar can he led to discover) that an
apostrophe (comma) is used to replace letters,
A gam2 can be used in which children match contractions

to the two words for which they stand.

Fossessives: Again wusing sentences from children’s Story

Fictures in which possessives occur, the teacher prints
these sentences on the board and explains that we use an
apastrophe {comma) to indicate ownership——that something
belongs to someone.
2.9. The white teepee is Tuffy’'s.
I rode my brother®s bike.

Children can be asked to compose sentences using

possessives which are written on the board and the

apostrophes inserted by the students.
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LESSON SIX: Independent Writing and Reading.

Intended Lesarning Outcomes:

Cognitive

Skillsas

1.

Affective

The child will be able to discuss his
experiences (and read his stories) and to
interact (listen and discuss) what other
children say and write and to relate other’s
ideas to his own experiences.

The child will expand his vocabulary-—his
listening, speaking, reading and writing
(including spelling) vocabulary.

The child will be able to focus on a topic
and to expand his ideas thtrough dialogue (and
conferencing) with the teacher.

the child will begin to write independently,
to organize his ideas in & sequence, (e.qg.
what-happened-next) and make them into an
illustrated haok tavthoring individual
books) .

The child will be able tao read his own and
other™s stories and books.

Skillse

1.

The child will have confidence 1in drawing,
writing and reading.

The child will Qrow in  independence,



individuality, self-anwarensss, self-
realizatian ard creativity.,

. The child will derive gatisfaction and
enijoyment from his achievement in expressing
himself through drawing and story writing.

4. The child's self-concept will be =nhanced
through self-expression since there is &
correlation between creative expression and
positive self-perception.

S The child will develop an appreciation of the
art and writing of others, (childrers as

well as commercially published storvbooks).

TEACHING STRATEGIES:

Author®s Chair

Each day one child (or a number of ochildren) can be
chosen to sit in the Author®s chair to read his Story
Ficture to the class. Other children may ashk questions
about the story or comment on what they liked best about the
picture and/or the storys {(sharing, itnteracting and
discussing). The auvthor may tell how he ot his idea, what
he likes, what was easy or difficult (self-evaluatiaon).

Flace individual story books writtern by the children in
the Keading Centre for reference and esnioyment. Children
may sign them out to read like real library books!

Fead poatry ard storiss to the childran every day to


http://stori.es
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expand  their listening, speaking, reading and  writing
vocabularies.,

Hrirmg a collection of picturss and picture books to the

classroom (to develop sequence e.g.— what happened next)

a) single pictures that children can talk about.
b books without words for children to “read® orally
with their own made—up stories.
c) picture sets that suggest a sequence of a storvy.
d) a story sketched on the chalkboard. For example,
the 1life cycle of a seed, a butterfly, a bird;
something that happerned at school aor in the
community; a trip or visit to store. Children
compose the story in correct sequence.
e) divide a 12" x 18" paper into four equal parts and
have children draw and write a story in sequence.
E.g. _"In the morning 1) I get out of bed. 2)
I wash my face and put on ey clothes. 3) I eat
breakfast. 4) I go to schaool on the bus.
Have a listening centre with headphones, tape recovder
and tapes o% easy stories, e.g. Bill Martin’s Sowunds of

Language Readers and Instant Readers, The Little 0wl Books

(Holt, Teinhart), as well as Scholastic Rig Books and the

Impressions Readers, all of which come with tapes so

children can listen and learn to read independently.

Malking Bogks:
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Individuwal Srory Fictures (once  the children write
several sentences) can be mads into  individual books tvped
and bound by the tescher to make it look like a real
‘published” book. The child then illustrates e=ach page.
Self-confidence in using language is developed as children
see their accomplishments in the form of books. They begin
to understand that the mastering of a sight vocabulary, of
letter formatiaon and of spelling is important and that the
skills involved are more crucial and exciting when learned
this way than if they are learned separately and in
igsolation.
Class books can also be made by using the pattern of a
well—known poem or story. Each child writes his own version
{usually by changing the ﬁcuns, adiectives and verbs). Each

child then illustrates his version and all the versions are

1)

put together and published in a big book.

The teacher will set the classroom climate +or
acceptance of pupil-authored books by her attitude toward
them. To encourage individual productivity:

—give equal status in the classroom library to
books produced by children and those from the
school library.

~read books by pupil authors at “reading time’.
—~let avthors vigit ot het classroams {(e.qg.

Findergarten to read their books).
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~type the text of one or two (or more) books each
yvear +or every child.

fis a child engages in authorship and as his desire to
read what others have writhen 15 heightened, his
appreciation of art and writing is deepened.

Children who write, read! They  have to read! Each
time they express their own ideas through writing there is a
growing need to refresh and replenish ideas, to find new and
better ways of saying things, to find new words to express
the same ideas and to make personal commitments to write
again and again. Often children get ideas from the other
children so if one child has written and read a story about
the R.C.M.F., another child will write ‘hics” story of the
F.C.M.F. and every child seems to have one as the R.C.M.F.
play a very visible role on Indian Reserves.

To children who have experienced authorship many times,
reading is not lessons, worksheets, practice exercises or a
time each day (perhaps to dread). It is the continuous
discovery of stepping stones to a lifetime of enjoyment of
books. It results in the conceptualizations:

~what I can think about, I can say.

~-what I can say, I can write.

—what 1 can write, I can read.

~I can read what [ can write and what others have

written for me to read.

Yocabularya
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A random sampling of Grade I and 11 Story Ficture
notebooks from Old Sun School (September  to December, i985)
revealed an astonishing rumber of self-selected topics and a
vacabulary certainly different from that found in a basal

treader.

EVALUATION

Two rating scales will be used-—-the "Beginning Writing
Scale" and a "Holistic Scoring Guide".

In evaluating vyoung childrens writing, the writing
teacher must keep the Story Picture notebooks throughout the
vear. Some parents will complain as they want to take the
Story Picture books home and show them off to relatives, but
the only way to evaluate a child’s writing is to lock at it
and see how it develops throughout the year.

I¥ storing the notebooks is not practical, the teacher
should xerox two or three sample stories each month and keep
them in a folder. To make this task easier, 1 always asked
the children to write the date on each Story Ficture. Not
only did +this help the children learn how to spell the days
of the week and months of the year, but alsc if a child
wrote two or three stories in one day {(and this happened a
lot because the children loved to write), there was a record

of when these stories were writhben.

I. Beginning Writing Scale: & rating technique far

observing early progress.
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To estimate the level of a voung child's written
expression in the first six  months of instruction, take
three samples of his written work on consecutive days, ar
over a period. The child’'s behavior must develop in each of
three areas and he should receive a rating for each aspect
af the writing task. This is an arbitrary scale and should

be taken only as & rough guide to a child's instructional

neads.

A. Language Level: Fecord the number of the highest
level of linguistic organization uwused by the
child.

i. Alphabetic (letters anly)
2. Word (any recagnizable word)
3. Word Group (any Z-ward phrase)
4, Sentence (anv simple sentence)
5. Functuated Story (of Z or more sentences)
6. Faragraphed Story (2 themes)
E. Directional Frinciples: Record the number of the

highest rating for which there is no errar in the

sample of the child’ s writing.

1. No evidernce of directional knowledge

2a Fart of the directional pattern is knowns
Either Start top lett
or Move le+t to right

(wly Feturn down left



1T,

AHE
Reversal of the dirsctional pabttern (right to
left and/or retuwn down right). # sample

with one lapse should be rated at this level.

4. Correct directional pattern.

S. Correct directional pattern and spaces
between words.

& Extensive text without any difficulties of
arrangement and spacing.

C. Message Guality: Record number for best
description of the child’s sample.

1. Does simple copying but he knows more or less
what the message savs.

L He has a concept af letter—sound
correspondence, some sight words and can read
his story with help.

I Fepetitive, independent use of sentence
patterns like: "Here 1is a ou.."

4. Attempts to record his own ideas, mostly
independently.

S Surcessful composition and is able to read
hie compositions without help.

S He iz  able to wwite and read his own
compositions independently and with
cantidence.

Holishic Scoring buide
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A Stary reads smoothly. Content shows proper
sequencing of events. The writer has shown awarsnsss of the
readat . There 13 evidence of precise vocabulary usage

appropriate to the writing task. Mechamicael errors are few

and do not interfere with the meaning intended by the

writer.

B. Story reads smoothly but may contain a few
irrelevant or awkward sentences. Sometimes the wording is
stilted or lacks adequate detailing. There may be some

mechanical errors but these do not significantly interfere
with meaning.

C. Story reads unevenly. Some sentences may lack
adequate detailing. Mechanical ervrors may interfere to some
degree with the message. Content lacks clarity of thought

or adequate sequencing of events.
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DIAGNOSTIC ANALYSIS AND FOCUSED TEACHING

Although the writing of Native students needs to be
evaluated, it 1s i1mperative that teachers becomes aware of
childrens problems in order to develop a student need-base
writing—teaching program. This entails monitoring the
children as they write. Teachers must circulate arocund the
room noting 1ndividual difficulties and strengths. The
teacher should make a list of student problems and then
teach to those specific problems on the same day, if
possible; if not, the next day.

In the Blackfoot language, there is one word that means

a

either *he’ or “she® and children often use “he’ and

. 2

she’
interchangeably in English, and vou will hear them say,
"Johnny, she hit me,” or "Trisha, bhe was crying." The
teacher must provide instances for students to use the
correct word. This can be done through the use of Feabody
Language Development it picture cards of people and
occupations and having children describe the action in a
sentencey for example, "“She is teaching.'" or "He is a truck-
driver."

I believe in on—the-spot diagnosing and teaching. Go
whern I see a problem in usage or incorrect gender or an

2rroar in grammar and usage, I like to teach a mini-lesson

right then and there, on the spot. I believe that is when &
student will Find my teaching most meEaningful--not the next

day or next weel.
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I+ the same problem ocours a few weeks later, 1 re-
teach ta reinforce the learning. I continually do this
throughout the yvear and I believe this a majior factor in the
success of the Story Ficture Frogram. This on-going
diagnosis and analysis of Native children’s writing problems
and infarmal on-the-spot focused teaching will help the

children to become better writers.
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WRITING

FATTERN FOEMS AND STORIES

JOURNALS

A TEACHER®S HANDEROOE TO HELP CHILDREN WRITE

FREFARED RY

JAMET CAMFBELL, FPRINCIFPAL AND TEACHER
CHIEF 0OLD SuiN SCHOOL.
BLACKEFOOT RESERVE
GLEICHEN, ALBERTA



3 AND

STORIES

1. It praovides children with familiar, well-written
models.
2. It helps students enjov success and security in
the early stages of writing.
. It provides the oportunity for practicing specific
lanquage and story structures.
4. It encouwrages thinking.
5. It encourages vocabulary development and
expansion.
b. It provides a bridge from imitation to independent
"creative" writing.
7. It can be used effectively at any grade level. (K-
1)
The fallowing types of materials can be successtully used
for patterning:
1. Foems.
2. Songs, MNMursery FRhymes.
3. Fairy tales and folk tales.
4. Easy boogks——— usually repetitive or cumulative.
2.0. 2 Billy Goats Gruf+ or
"Enormous Turnip."
T Newspaper articles, want ads, gbituaries,
announcements, etc.
Fattern Writing - The Frocess
1. Introduce the selection:

(al read it to the class.

(b echo-read (read one line, have students
repeat it twice)l.

(¢ read it but  leave out words or whole
lines — have students fill in next line
or mizmasing rhyming words ar endings.

2. Introduce the selection in pgrint - using chart,

transpatrency,
charts.

chalkboard,

students razad the

Bighook or ditto. Have



10.

Display the skeleton structure -~ with nouns.
adiectives, verbs left as hlanks. l
Brainstorm for idea/word  banks (nouns,
adiectives) and write all student
the board.

verbs,
sudgestions on

lise some of the words/ideas in the skeleton
structure to develop one or two examples with Lhe
class.

Group read the new example(s).

Have students write their own versions using
brainstormed words from the board to Fill in the
blanks of the skeleton structure.

Monitor children™s writing, giving help as needed.

Share - have children read theivr poems to the
class.

Fublish in a class (or individual) book.



I Can See & Fainbaw
Good Might, Mr. Reetle
L.2,3.4,.5

Jelly in

I Can See A Rainbow (from "How I Wornder ® Impressions
reader, p. 102

Frocedure: {(a) On the chalkboard, print +*the sentence
frames:
I can sea &

(b)Y Have each child’s name aon the board:
Galen - lion
Tammy — giratfe
Hatrvriet — house

Ask each child to name something he/she can see and

print the word next to his/her name. Tell the children to
ptrint the sentence frame "I camn see a _ " and when they
get to the blank they are to write the word that is beside
their name. Then they are to draw a picture of their word

and color it. Each child’s sentence and drawing constitutes
one page of a class book.

For Grade 2 and 3 students, children may write ten or
more sentences and illustrate. 1+ each sentence 1is on a
separate page, make individusl books. I+ the 10 sentences
are on one page, make a class book.

Week Two

Good Night, Mr. Reetle - by Leland Jacobs (Sounds of Home
reader p. 10)

"Good night, Mr. Beastle,
Good night, Mr. Fly,
Good miaht, Me. Ladybug
The mpan’s in the sky."

ot pattern on  the board, laeaving
blanke:

Good night, Me. -

Good miaght, M. e

fhood might, Mes. e

The moon's in the sky.

—

Frocedure: (a



Week Three

1,2,7,4,5

Frocedure:

Weel Four

e Howl

() Brainstorm for

Rl Mames o+ animals
91F+arent from those in the selection.
Each ohild chooses  one ta weite and
iliustrate, Fut tooether in a
boalk: . )

class

{c) For Grade 7 and = students - instead of

writing and illustrating just 1 line of
th@ poem, they could write and
illustrate 4 to 12 line stanzas.

(d) Instead of "Good Night", children could

use's

"Good Morning"

Merry Chiristmas
Happy New Year
Happy Easter, etc."

(a) Fut the pattern on the board or on chart

paper:

1,2,3,4,5
I caught a
6,7.8,7,10
I let him go again.

alive,

i) Braimstorm for names of animals and

print the childrens choices on the board
next to their names.

{(c) Have children copy the pattern, filling

in the blank with the animal they
picked. Have children draw a picture to
illustrate their poem.

{(d) Make into a class boalk.

(How I Wondevr, F. 18)

Jelly in the bowl,
Jelly in the howl,
Wibble., wohble, wibbhle, wobble,
Jelly in the bowl.

Christine lee, OGrade One teacher at Old Sun, changed

this pattern to:

i the bowl,



in the bowl,
Yummy, vummy ir my tummy,
i in the bowl.
Children picked foods they liked (grapes, bananas,
apples, pears, lce cream, fEtL‘::u). ~and  copied the pattarn,
putting their words in the three blanks.



v 1In Ethe bowl,
Yummy, yummy 1in my tummy,
— 1n the bowl.
Children picked +oods they liked (grapes. bananas,
apples, pears. ice2 Cream, 2t and copiad the pattarno,

putting their words in the three olanks,

Cood night, Mr Moyse

Good D\H}IJC/\/‘iSJ F(gay




WCTORER

What Hlows in the Wind?
In The Fall
Found ls A Fancake
Halloween Counting Rook
Witches Here, Witches There, Witches Evervwhere
In The Haunted House 1 Saw . . . -
Black Cat, Black Cat, What Do You See?

What Blows In The Wind

(a) Fut sentence frame on the boards:
o - blows in the wind.

{b) Brainstorm to get as many responses as possible.
Write all responses on the board.

{(c) Each child (6r. 1) picks one sentence to print and
1llustrate.

(d) Make into a class booklet.

For Grade 2 and 3 students, have them write as many
sentences as they can think of and to make small drawings
beside each sentence.

Example: Kites blow in the wind.
Flowers blow in the wind.
Trees blow in the wind.

In The Fall

This is based on the poem In The WNight (p. 37) Sounds
of a Fow Wow. Instead of "In the Night", write a poem
called In The Fall, using this pattern:

In the Fall

In the Fall

In the Fall

Brainstorm for "Fall" things and record on chalkboard:
Example: leaves change colors,
birdse fly south,
school starts,
rnights get coalder,
farmers harvesht Crops,
flowers freeze and die.



Have children write +tRo-
hoard, and then illustrate.

Found I=s & Fancake (Gounds ofF Home p. RAWE

"Raund is a pancake

FKound is a plum
Round is a doughnut
Round is a drum"

Grade aone children often have trouble with

poem using phrases on +he

the word

"are’" so [ had wmy class do a book using the frame: Round

ares
Found are circles.
Found are apples.
Round are buttons.
Round are clocks, etc,

Instead of "Round is" try "straight is", 2.g9.1

Straight is a table
Straight is a floor
Straight is a cupboard
Straight is a door.

Otherse yvou may want to try:
Sweet 1z -

Sour is .

Hard is .
Soft is
Wet is —
Dvry is _
Hot is .,
Cold is -

Halloween Counting Book

Each child picks a number and illustrates

it with

Halloween objects, e.g. 0One Jack-o-—lantern, Two witches,

Three Ghosts, Four Black Cats, etc.

Witches Here, Witches There {From Halloween
McCrackens, p. 28

Brainstorm +for Hallowsen objecte: witches,

pumpkins, bate, black cats, gablins, vampires, sk

atc.

Thenes,

ghosts,
eletons,

Each child selects one item to write and illustrate in

the pattern:
here
T hesre

a 2 EVETVIA here,




For Grade 2 and 3 students, have them write several
stanzas.

In The Haunted House | Saw .

" o o = g A N S ey oy oy o x g g A By oo PO .
On a chart or uu.hhe bmmqu have the tollowing pattern:
& oo the window.

& o the chimney.
= . in the doorway.

a on the steps,

& in the bathtub.
R on the bed.

a in the living room.
a an the table,

a Can the stove.

a an the TV.

Brainstorm for Halloweern objects: ghost, witch,
gpider, skeleton, black cat, bhat, coffin, lizard, Jack—-o-
lantern, etc. and write on the bhoard.

Each child selects one santence to write and
illustrate.

Grade 2 and 3 students may do the whole pattern (12
sentences) +illing in the blanks with their choices.

Black Cat., Black Cat., What Do You See?

This is a take—-off on Bill Martin®s, Brown Bear, Rrown
Bear, What Do ¥You See?, but usez Halloween objects.

Put poetry frame on board:
What do you see’™ '

I see a

l.ooking at me.

Brainstorm for colors and Halloween objects, e.g.:
Green goblin.

Each child selects what to write and illustrate. This
is tricky and must be done in seguence. What I did was put
sach child’s name on the beard along with his choice. For
Example:

Sterling — Black cat, BElack cat Violet Vampite
Michasl - Green goblin, Green goblin Silver Moon
Harriet - Orange Jack—o-lantern Dark Cloud
Tammi - Black bat Grey Owl
halen - White skeleton Green Lizard

Grey Ghost

£t oin bthe first
s choice in the

Thern Sterling was tald ta copy "Hlack o
two sets of blanke and then print Michael




last two blanks. Similarly, Michael printed “"Green goblin"
in his first two sets of blanks and vsed Harriet g chéi&e of
orangs Jack-o-lantern in the last so  tr
sequence is preserved.

The last person uses his chaoice  and goss  to the top
list so we end as we started with Black catqhﬁlack cat.

The children just loved to read and re¥read this class
hool:!

two blanks, so - Fie

Ot her Halloween Fatterns

1. On Halloween night

the . ’

On Hallowsen night

the ___

On Hallowsen night

the .

aAnd and and .

Brainstorm for Halloween worde and have students fill
in the blanks then illustrate.

2 Witches

Here®s an easy way to write a 3-stanza poem by

brainstorming for adjectives, verbs and prepositional
phrases:
First Verse: HBlack witches Brainstorm for adjectives
Ugly witches to describe witches:

Crary witches Tall, Short, Fat, Lazv,
Weird witches Tooth-less, 01d, Young,

Warty witches Skinny, Hook-nosed.

Second Verse: Brainstorm For verbs or "movement' words.
Aslk, "How do witches move?" Record an

board:
Yerhbs

Witches fly flash skate
Witches walk SO& sWim

Witches crawl dive sail

Witches dance tiptoe creep
Witches float skip ride

Third Verse: Ask, "Where do witches go?" and record

v fences, behind the
barn, Lo the graveyard, through the sky,
-mss the river, down in the ditch,

an the houses, besi

r teacher’s desk,

Euildinqgu

ANSWErS: 8.0. Over

For the Srd. verse pul parts 1.2 and &



together: Ex
"Hlack witches
Waird witohe
Cré g wittheg crawl through the grass,
Ugly witches dance in the diteh".

wallk on the watesr,

Witches® Calendar

)
Make a witches” calendar of activities, \AV*a“e?_ﬂ
On Monday ____ witches
On Tuesday _ witches .
On Wednesday ____ witches . -
On Thursday ____ witches | (J\
On Friday _  witches .
On Saturday = witchessg
. By Grade 2
On Sunday _______ witches Chief 0d San School

Brainstorm for adiectives, verbs and prepositional
phrases.
e.g. On Monday hungry witches hide in the house.
On Tuesday crazv witches cook in the kitchen.
On Wedrnesday wicked witches walk on the water.

etc.
fAnother SAasy poem iz a pattern using numbers.

(McCrackens)

One black cat sitting ogn the fence.
Two arange pumpkins sitting by the fence.
Three white ghosts peeking through the fence.
Four witches® brooms leaning on the fence.
Five blacl bats flving over the fence.

Beware on Halloween.

Instead of “sitting on the fence" use '"outside the
Ckitchen door™, o tin a haunted house" or "in the
graveyard".

I HATE WITCHES T LIKE WITCHES

. 01d witches _witches
Young witches witches
_Green witches witches
_Mean witches witches
Ay kind of witches fAny kind of witches
I hate witches! 1 like witches!

A witch in a . A witch on & ...
A witch on a T ) A witch in & ...«
A witch in a _ . a4 witch on & . .
A witech . A witeh e
I hate witches! T like witchae!

witohes

witoches -
_witches

witches


http://wjl.ick.edl
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NOVEMEER

Jump, Jump
(Sounds of RNumbetre o, Ad)
What Will [ Wear?
(Catch & Rainbow o. 4)
When It Snows
Snow Falls On . .
Driginal Fattern
Jump, jump .
Jump all day ——all day
Hurry back Hurry back
Another wav. Another way.
Jump, Jjump "
Jump all night o all night
Just because Just because
The moon is bright. The moon is bright.
Children suggest other movement words: dance, ride
(both bike and horseback!), walk, run, skate, ski, swim,

drive, fly. skip slide, etc.
their own version of the poem.

What Will 1 Wear (Catch A Rainbow, p.

Here is my hat

It is -
Here is my T—shirt
It is e
Here is my belt

It is
Here my jeans
They

Here
Thay
Here
They

my socks

(Also: mittens, jacket, coat, scart,

When It Snows

"When 1t snows |

Then they print and illustrate

10}

sweater, parka, etc.)



Children suggest endings for this

and illustrate.

2.g., "When i1t s=nows

Snaow Falls

Snow falls an

sentence,

dress up warm.
play outside.
have a snowball
Ao skating.
make a snowman.
make tunnels.
make angels.
shiovel the sidewali.
go tobogaganing.

ao skating.

go sledding.

fight.

then print

Children caomplete the gsentence frame, write and
illustrate, e.g.

Snow falls on the children.

Snow falls on the fence.

{Othets: the train, the bridge, the togues, the cow,
the horses, the houses, the wvan, the car, the bus, the
hills, the mountains, trees, buildings, school, etc.)
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Christmas Counting Book
Christmas Here, There, Evervthere
Christmas s ., . .

Santa Cinguains
A Christmas Tres Has . . .
Santa Has . . .
anta Flies Over...Under...Gets Into...
I Fnew Tt Was Christmas Hecause
Toy Counting Boak
Christmag
Santa
‘New Year's Resolutions

n

Christmas Counting Book

Fattern: In the firset house there is aone “
In the second house there are two
In the third house there are three -
In the fouwrth house there are four .
In the fiftth house there are five .
Use numbers wup to ten. Brainstarm for Christmas

agbjects. Each child selects one to write and illustrate.
For erxample:

In the +First house there is one Christmas

trees.
In the second house there are two stars.

(Others: presents, bells, candles,

stockings, candy canes, ornaments, Christmas
cards, angels, etc.)

Christmas Here, There, Everyshere

Chiristmas here
Christmas there,
Christmas, Christmas

Everyvuwhere.

Everyuwhers.

i . Chei ohiscts Fecord  on chalk
Brainstorm for Christmas obliscts. Fecord  on b

board. Children are to £ill in the blanks and illustrate.



Examples: Christmas trees, Jingles bells, Candles,
Stockingz, Stares, Candy canes, FReindeer, Santas,
Christmas Csrds, Fresents, Holly, Taovs. etc.

Christmas Is . . .

Children completz the sentence, wrrite and illustrate,
(=3
Christmas is getting presents and tays, etc.

Santa Cinguain

Title - noun

Two adijectives

Three verbs.

A short sentence
(statement) or four more
adjectives.

A synonym for the title,
ar another adjective.

Far_ example: (Written by Norman Running Rabbit, Grade 0One)

He fills aut stockings.

St. Nicholas

A Christmas Tree Has . . .

Brainstorm for all the things a Christmas tree has and
record on chalk board. Each child celects one to write and

illustrate.

For example: A Christmas tree has green branches.

A Christmas tree has snow on its branches.

A Christmas tree has a star on top.

(Others: an angel on top, coloured lights, candy canes,
gingerbread boys, presents under it, silver icicles, tinsel,

etc.)

Santa Has . o«

The children were practicing the song "Must Be Santa
to sing for the Christmas concert, so they knew & lot of
things about Santa when we hrainstormed for this one. Here
are the respaonses my class came up with:

Santa has a long white beard.



Santa has cherry nose.
Santa has big round belly.
Santa has a suit of red;

AT ]

lthers: black boots, long red furry cap. a bag
a bls belt with a gold buckle, a sleigh, eight
reindesr named Ruadolf.

1 of tovs,
trelindeer, a

The class book was a great success and the drawings
were priceless!

Santa Flies Over...Under...Gets Into...

Pattern 1: Santa flies over _ .
Brainstorm and record regponses. My class suggested
the houses, the hills, the towers, the mountains, the

castles, the snowmen.

Fattern 2: Santa flies under ___

The children suggested the spaceshfg, the helicopters,
the moori,, the clouds, the rainbow.

Fattern 3: Santa gets into _ .

Here are some examples: his sled, the chimney, the
house, the school, the stores, etc.

Children select an item from each pattern to write and
illustrate.

I Enew It Was Christmas Because:

On Monday I saw one .
On Tuesday 1 saw two .
(n Wednesday | saw three __ .
On Thursday 1 saw four .
On Fridavy 1 saw five .
On Saturday 1 saw six .
On Sunday I saw seven .

Children fill in the endings using Christmas objects.
For example: Christmas trees. bells, candles, presents,
angels, reindeer, Santas, elves, stockings, etc.

Toy Counting Book

pretty doll (Cabbage Fatch doll)
white skates
huoe Gobots
ottt teddy bears
funny Transformers eto. to 10.

LR da i by o

Christmas (Fram Celebrations p. IF; Molrackens)



Use Chris
word CHRISTHAS

L is for
H is for
R iz for
I is +for
S is for
T is +for
M is for
A is for
S i +for
Qv do

)

Santa - Use

iz for
is for
is for
is for
is +or

>4Z>W

ztarting with each letter in the

(cakae, candy canss, carols)

-
thollv, ham, happiness)
(Budolf, raisins!}
ticicles, icing)
{stockings, stars, sugar cogkies)
(tree, tinsel, turkev)
(mistletoe, merry, mincameat)
tangel, apples)

(secrets, Santa. sausaqes)

i

Christmas foopd words (underlined

the letters in Santa to wrrite a poem
describing Santa:

New Year’s Resolutions

In 1988 I
Brainstorm for

board.

For examnple:

resolve to

(stout, Santa)
(always jolly)
(nice)
(tervific)
(always lovable)

New Yeatr s Resolutions, record on chalk

“clean my room, do my homeworlk:, be nice

to my teachetr, help my mom," etc. etc.



HONUARY

What Te Big? Fart 1
What Is Red? What Is White, Gresn?
10 Green Rottles of . ; .
I Hever Saw a Furple Cow

What is _Eiq? (Sounds of Numbers. p. 20)

My name is _

I am not very big.

I am not as big as a .
A . is bigger than I am.

Brainstorm for things bigger than the children. Each
child selects to write and illustrate.

What Is White (What is Fink, Sounds of Numbers. p. 40)

Brainstorm for things that are white, record on board
and ask children to make a statement or give a reason for
each so the finished pattern is like this:

What is white? What is white?

A whale is white Grandma’s hair is white
I+ it’gs a Beluga. Because she’s old.

What is white? What is white?

Snow is white Faper is white

As it Falls from the skv. Beftore vou draw on it.
(Others: milk, Santa’s beard, rabbit, teeth,

marshmallows, ice cocream, polar bear, chali, icing, a pale
face, cottage cheese, etc.)

Do the same, using other colors - tved, green, blue,
vellow, etc.

Ten Green Bottles (p. 47 Catch a Rainbow)

Tern green bothtles of .
(relish, dill pickles, green beans. peas, etc.)

I Never Saw A Purple Cow

I never Saw @ o
1 never hops to see one.

But [ can tell you, anyhow

1"d rather see than be one.



Each child

blanks of the pattetrn.

panther.

picks a color and an animal ta fill in the

For example: agreen whale, pink
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Al

EERRUARY

I Kinds of Feople

Valentine Cinguains and Snowflake Cinguains

In
He

The Winter .
ars, Rears, Bears
Sun Dingquains

all kinds of Neighbors (Sounds Around The Clock. p. 113)

(We changed it to "All Kinds of Feople™)

Some

people

.

Some people do not .
Brainstorm {for th

On the +Front sid
sentence and illustrates
e.g. Saome peaple go to Fow—-Wows.

And on the back of the paper, they write:

Some

do not.

ings people do.

e of the paper, children write their

Fut pages together as a class book.

Here
Some
Some
Some
Some

Valentine

are examples
people go to
peaple go ta
people drive
people go to

Cinauains

by students at 0ld Sun:

watch wrestling. Some do not.
the Stampede. Some do not.
trucks. Some do not.

the water slide. Some do not.

{(Same procedure as for Santa Cinguains)
S

Use Valentine shape

In The Winter (Based

Fow—Wow

Fattern: In the

I the

In the

as my Grade UOnes did last vear.

o “In The Night", p. 97 Sounds of a
) .
winter
) {(snow?
minter
(leesd
winter

(frost)

(drifting snow)

(icicles)

Brainstorm for

snowstoring

snowballs,

" skatirg,

SNoOWman, S

forts, tunnels, tracks
icicles, etac.

winter things; €.43 Blizzards, cpld,
ki1, tobogganing, sleigh-riding,

rnow angels. slridacs, snowball fights,

rad noses, rosy  oheaks, znowflabkes,
" = VR, WY



Y s’ 8 %
NN Y - VD, H
W N ¢ ;;:Yl/‘,’/

. Il /\‘ " !

* ke
* bﬁo wf \’4\\i S Snif\/\”\gk S h{.u{

SPowldyy, GirHery Sparkly. o

Freesing FallngBlowny g o Folling freeangs

TW e Sﬂo\,&\o.kes ' gv\owi\\(h\ﬁegwe PNHY'

P\“eﬂ‘} Cold
| sy oy
NE2ET N \\Xz‘% Lol

; A&\\Dﬂéi %YT}\// * *

Grenling -



Have children write two verces using words €rom the
list on the board.
Sun Cinguains

Use Sun shape and follow the same procedurs  as for
Valentine Cinguains.
Bears, Bears, Bears (Fairs of FBears, p. 14, When the Wind

Blows)
Do this as a group exercise. I picked animals for

which rhymes were readilv available,

wrote the rhyming words

on the board and asked the children to compose a line ending

in the rhvme. So we came

Bears, bears,
Sitting on chairs
Eating pears.

Mice, mice
Skating on ice
Loocking nice.

Ghost, ghost,

Sitting on a post
Eating toast.

Dragons, dragons.
Fulling wagons
Full of baby dragons.

Bunnies, bunnies,
Feading the funnies
Eating honey.

Bees, bees
Buzzing in the trees
Counting by threes.

up withs

Frogs, {frogs,
Sitting on logs
Eating hotdogs.

Snake,
Eating
In_the

snake,
cake
lake.

Fom, fox,
Sitting in _a
On a pile of

box
rocks.

Vampire, vampire,
Sitting on a tire
0n fire.

Boys, hovs,
Flaying with toys
Making noise.

Children choose orne verse to copy and illustrate.

Snowflake Cinquains

Same procedure

as Valentine cingualns.
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MARTH

In The Spring
My Name s . . .
As 1 Was Going Up the Stair

In The Spring (Based on In The Night p. %7 Saunds of

=t
Fow-Waw) .
In the Spring Brainstorm for Spring things and
have students write two verses
In the Spring tilling in blanks from ward list
B on boards:
and Example: grass, tlowers, green
and ___ leaves, gophers, rainm,
rFainbows, baby birds,
baby chicks, blue shy,

sunshine, white clouds,

etc.

My Name Is . . .

Alvina Weasel Child, Grade One teacher at 0ld Sun,
the children write about themselves, their names, what they

liked to eat and what they liked to do:

My name is .
I like to eat and __and

I like to and .

s 1 Was Going Up The Stair (Sounds of Numbers p. 97)

Ask children what they could meet qoing up the
and have them use thei+r words in the pattern:

As I was going up the stair
I met & __ ___ who was™t there.

He wasn’t there again today
I wish, 1 wish he’d stay away.

Examples: aqhost, gorilla, zebra, etc.

had
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AL,

Bunny Cinquains (shape posns)
Easter Eagg Cinguainsg (shape poems)
The LBood Morning Boolk
One, Two, Three, Four (Individual Books)
What Is Rig (Fart )

Bunny and Easter Eag Cinaouvains

(Same procedure as Sun Cinguains)

The Good Morning Book

This is basically the same as Good Night, Mr. Beetle.
It is based on Good Morning, Mr. REeetle in Sounds of
Numbers.

One, Two, Three, Four {p 6%, Sounds of Mumbers)

In the first month of the vear

and he followed me home.

Put two columns on the bosrd: one +for colors, the other
for animals. Children pick & color and an animal to fill in
the pattern as they write about the 1% months of the vyear.

The students did four pages per day and illustrated
them as a cseatwork activity while I was doing Reading
groups. They did two in the morning, two in the afternoon.
These were made into individual books.

What is Big™ (FPart 2) (Sounds of Numbers, F. 89)

My name is .

I am not very big

But I am bigger tham a
. is bigge+ than a

am bigaer tham a __ -

_is bigger than a

am bigger than a __ .

is bigger than a

tham a _ -

iz bigger t O

is the smallest thing 1 know.




MAY

One Bright Monday Maorning
Say Hello To Bpring
Does a Goat Wear a Coat

A Mather Is

One Bright Monday Morning (Good Morning Sunshine, p. S5&)
"One bright Monday morning while on my way to school
I saw 1 blade of green grass growing

near a little blue pocl®.

The original goes through the days of the week and you
end up with: "7 blades of green grass growing, & pretty
flowers blooming, o maple trees budding, 4 birds sweetly
singing, 3 bees busy buzzing, ¥ wiggle-worms a-wiggling and
1 tiny ant a-crawling ... near a little blue pool“.

We changed it to:
"One bright Monday morning while on my way to
school I saw } out on the Reserve".
It goes on: One cool Tuesday morning . . . I saw 2
out on the kReserve.
Gne windy Wednesday morning . . . I saw
! cout on the Reserve,.
One cloudy Thursday morning . . « 1 saw
4 out on the Reserve.
One rainy Friday morning . « « I saw 35
out on the Reserve.
One warm Saturday morning near my house

I saw & . out on the Reserve.
One sunny sunday morning near my house I
samw 7 I out on the Reserve.
A Mother Ig
My Mother is « She works hard and takes care of

me and she lets me make popcorn and she buvs me toysT '
Each child writes their oawn version for inside a
Mothers® Day card.

Say Hello To Spring (Good Morning Sunshine, p. 88)

Say hello to . 3
Say hello to trees
Say hello to 2

Hello there if you please.



Say hello to
Say hellao to noon
Say hello te

Sing & hello tune.

Say hello to |
Say hello to Spring
Say hello to R

Hello everythiné!‘

Examples: rahbits, gophers, Littens, baby birds

. i i - _
hutterflies, bees, calves, colts, flowers., qreen grass
tulips, lilacs, kites, marbles, sunshine, raindrops, and

rainbows.

Brainstorm for ©Spring things and have children write
their own versions and itllustrate choosing from word list aon
boaid.

Does A Goat Wear A Coat? (Good Morning Sunshine, p. 104)

Does a goat wear a coat?
Can & mouse lift a house?

e.g.: fox box
fiog lag
snail pail
cat rat
dragon wagon

Children compose questions using the rhyming words zand
illustrate.
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SHNE

In The Summer
A Father 1g . .
've Got a Gopher Imside My Hat
The Important Book

In The Summer

Same procedure as for In The Spring,

In The Winter, and
In The Fall. ’

A Father Is . . .

Same procedure as for A Mother Ig

I've Got a Gopher Inside My Hat

This is based on the poem "Notice':

Notice FPattern

I have a dog, I have a _ .
I had a cat, I had a cat,
I"ve got a frog I"ve got &
Inside my hat. Inside my hat.

Children choose what they want inside their hats, write
and illustrate.

The Important Book

The Important Book -~ By Margaret Wise EBrown

"The important thing about an__apple is that it is
round. It is red. You bite it., and it is white inside, and
the Jjuice splashes in_ vyour face, and it tastes like an
apple, and it falls from a tree. But the important thing

(a) Children choose ohjects, things etc. and use the
pattern to write the important attributes, e.qg.:

"The important thinmg about a broom is that it
sWweaps'.

OR _ S
"The important thing about the sun is that it 1s
bright and warm”, etc.



(b Children write about people, e.g.: The important
thing about a mother, teacher, policeman, nurse,
doctor, basketball player, etc, etc. -

(c) Children pick names aof their classmates and write
about them. Here are examples from FKaren
Hackney’s Grade three class:

"The important thing about Travis i that he is
nice. He is my cousin. He is my +riend. PBut the
important thing about Travis is that he is nice".

By Chantelle

“The important thing about Lee is that he is my
friend. He 1s a good worker and he is a good
ptrinter. He is my best friend and he is a good
drawer. But the important thing about Lee is that
he is my friend.

by Cody

Children draw a picture to illustrate their paragraph.
Make into & class book. ‘

(d) I;took picturés -DFVvthe-‘chiIdren in my class.
Afterwards, they wrote stories about each other

and drew pictures of each other. I put the
stories, drawings and photos'into a photo album.
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OTHER FATTERNS

First Things First

First the kitten, then the cat

First the chick, then the hen
First the puppy., then the dog

First the caterpillar. then the hutterfly

First the geed, then the flower

First the gag, then the chick

First the gub. then the bear

First the » then the

First the s then the etc.
piglet - pig; duckling — duck;
calf - cow; colt — horse;

gosling - goose; lamb - sheep;
fawn - deerj; tadpole - frog.

Have children make a class pattern book - each child writes

and illustrates one page.

Foetry Pattern Lesson Flan for "A Maker of . . . "

Introduction: Read to students A Maker of Roxes" p. 70

Sounds of Laughter. For Grades 2 — 6.

Have the pattern of the poem on chart paper or blackboard:

Hello! My name is .
I'm a maker of ___

On Monday I make

On Tuesday I make

On Wednesday I make B .

On Thursday I make .

On Friday I make .

On Saturday I make .

On Sunday I don’t make . 1 .

This pattern could become: a baker of cookies or cakes

pies, a maker of sandwiches, a writer of stories, a maker

cards, tovs, hats, jewellery, games, videos.

in

ot

of

-~ choose a topic and do a sample poem on the board using

students® ideas.

- Then students choose a topic and do their own poem.
~ Teacher monitors, aiving help with spelling
ensuring that students are doing it correctly.

- Fut together in a class book.

D)

Beans, Beans, Beans {(Sounds of Mystery p. 235

and



Beans, Beans, Beans - & poem by Lucia and James .. Hymes,
Jr.

Baked beans,

Butter beans,

Big fat lima beans,

Long thing string beans-—
Those are just a few.
bGreen heans,

Elack beans,

Big fat kidrey beans,

Red hot chili beans,
Jumping beans too.

Fea beans,

Finto beans,

Don"t forget shelly beans.
Last of all, best of all,
I like jelly beans.

Use the pattern of this poem but instead of Beans, students
may choose whatever they like:
Example: Bears, Hats, Shoes, Pies.

Fut the pattern on the board;

Those are jiust a few.

. too.

Don®t +farget
Last of all, best of all

I like «
Bugs Fattern
I like bugs. T like

Black bugs, R,
Green bugs,. e .
Bad bugs. e e e i
Mean bugs, e et e
Any kind of bugs. Any kind o+
I like bugs. 1 tike o




bug on the sidewall,
bug in the grass,
bug in a rug,

bug in a glass.

like bugs.

Big bugs,

Fat bugs,

Skinny bugs,

Round bugs,

Lady buas,

Buggy bugs.

I like bugs. I like

= DD DD
= I In Id I

By Margaret Wise Brown

Instead of bugs, children may use: butterflies, flowers,
tracks (of various animals), guitars, music, monsters, witches,
pies, books, hats, shoes, dogs, cats, fish, or witches.



JOURNELS

At Chief 0ld Sun Schocl, children start journal writing in
Grade One and continue throughout the grades up  to and including

Grade S5ix.

The children in Grade One, at the beginning of the school
vear, merely copy the date into their journal and draw a picture
and label it. Since the alphabet charts at the front of the room
contain pictures and words, often the children will choose one of
these to draw and label. Last vear I had a Weather Chart with
weather words on the wall and one little girl drew a sun and

wrote "sunny" one day and & “'hailing"” picture the next day.

Ore of the first sentences the students learned to read in
Grade One was "I can see a rainbow" from the Impressions reader,
s0 they were encouraged to use the sentence frame, "I can see a

", and to Ffill it in with a word from the alphabet

charts.

After a month of Story Fictures and learning to read - when
the children have developed a small reading/writing vocabulary-
they begin writing more varied entries in their journals. Nao
help in spelling is given to Grade 0One children writing in their

journals.

They are told to find the words from their Story Ficture



notebook dictionaries, +from the alphabet charts and other word

cards and labels in the classroom.

The journal serves as a "dialogue" or private conversation
between student and tescher. Teachers are encouraged to comment
on jouwrnal entries and to ask guestions that children can answer
the next day in their journals. Students also are free to ask
questions of the teacher ~- the most common and pressing
questions seem to be: YHow old are you?" and "When is your
o birthday?"! Children are curious about the personal lives of
their teachers and through this lively guestion—and-answer

sharing between students and their teachers, the journal helps to

develop baonds of friendship and understanding.

Journal writing also pravides a catharsis, a release from
the tensions of other areas of the curriculum and outside—of-
school occurrences. The journal allows children to express their
feelings and emotions about topics they feel too deeply about to
discuss. In the Jdournal, the children often write about things
they feel reluctant or unable to express or discuss otherwise.
Ir this aspect, the journal entries are invaluable to the teacher
berause they provide insights into the needs, interests and
problems of the Indian child, as 1in the case of a Grade Two

student (a few years ago) whase Jjournal entries were, at first,

misinterpreted by her teacher:

JOURNAL. ENTRY ONE

"1 got some footballs and we took them. "



Teacher’s response: "Where did  vou take them? Do vou 1ike

playving footbza]1?  Whern do YOou play™!

JOURNAL ENTRY TWO

"1 got some Tootballs and some slespers and | slept Ffor two

day’s- H

Fortunately. aftter this entry the teacher realirzred that the
“footballs" the little girl was talking about were rot things you
throw around a ballftield and neither waere "sleepers" a pair of
pyiamas. The footballs and sleepers in the Journal entry were

slang or Reserve jargon {for drugs.

Journal keeping iz probably &as ancient as writing. The
earliest journals were probably community rvecords “created not
unlike the ‘winter count® of the Flains Indians when tribal
elders met at the campfire to decide which events to put on the

walls of their teepees". (beorge  F. Simons, '"Feeping Your

Personal Journal", aulist Fress, New Yoark, p. 8)

The journal then is a way of fixing events -~ deeds,
fantasies, dreams and hopes - in time and space. Through the
personal communication fostered in jowrnal writing, the student
finds that there is somecrne (the teachsr) who listens (reads what

he writes) and cares (writes back).

A

& high school student tell how Journal writing enriched het

life: "o . . @&lthough we did many things in class day to
day, our weekly assignment was writing & Jjournal. Our
teacher was pretty cool. She was only 22 and I could

write my true feelings Lo her and anvthing else I
wanted. Ghe would write back to me. It was like

writing to myself but oy journal could talk bhack. She



was  very open in what she wrote. 6And through our
writing we got to know each other but face to Face we
barely laooked &t one another. But we could reach each

other with ouwr written words and that seemed +to be
encugh'. (Annette)





