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Abstract
The purpose of this study is to clarify the role of curriculum co-ordinator in the Red Deer
Catholic Regional School Division, discuss the strengths and limitations, determine areas
of need for enhancing the effectiveness of the position and make recommendations for
potential development or changes. Data sources were four weeks of journal entries of
day to day tasks I performed as a curriculum co-ordinator and verbatim transcripts of
interviews conducted with three teachers, three principals, one senior administrator and
two experienced co-ordinators. Themes evolved from the data and were organized into
nine main areas of focus. Three different perspectives of the role of the co-ordinator
became apparent: (teacher, principal and district). The study concluded that centralized
curriculum and instructional support is a definite asset for ensuring staff development,
communication of curriculum changes and effective implementation. However, the form
of this support need not be and cannot be strictly defined. Different approaches to
providing curriculum and instructional support in school districts exist and terminology
used to label the position vary as much as to the responsibilities given in this role from
jurisdiction to jurisdiction. The study found that the role of curriculum co-ordinator was
determined by a number of sources and that it is an evolving and dynamic position,
changing with each school year, the needs of the jurisdiction, initiatives of the
Department of Education and the person (personality, personal interest, etc.) in the

position of curriculum co-ordinator.
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The Role of Curriculum Co-ordinator

The position of Curriculum Co-ordinator in the Red Deer Catholic Regional
Division has been one with a nebulous job description and responsibilities. The terms
used to describe such positions and role responsibilities depend on the individual school
jurisdiction, its size, needs and administrative structure. Some jurisdictions have
positions called "curriculum consultants" or "subject area consultants or specialists".
Some school divisions have had such positions in the past, but with budget restraints,
have eliminated them. Research on positions of curriculum and instruction support in
school districts is limited. This could be due to the variety of descriptions of such a role,
the different needs of school jurisdictions and the overall individual differences of school
jurisdictions.

I have chosen to focus this study on the position of District Curriculum Co-
ordinator as it exists at the Red Deer Catholic Regional Division. I am new to the
position and commenced this study after four months experience. One of the goals of this
study was to better define the responsibilities of a curriculum co-ordinator. A relatively
new position to our division, it seemed to hold a great responsibility, but no position of
authority. Sold first as a “teacher’s” position (since the funds to pay salaries came from
an “instructional budget” and not an “administrative budget”) to the division teachers,
this was seen as a unique opportunity for learning and a change from classroom teaching
for applicants. However, the unclear job description had the potential to cause confusion
and unnecessary stress to those in the position and others seeking assistance from the

curriculum co-ordinators. As Gorton (1987) discusses, role ambiguity is a major problem



in school administration. This is evident in the creation of a new position to be held by
teachers carrying out administrative duties, but not seen as, nor see themselves, as
“administration”.

What is the role of a curriculum co-ordinator? Who should decide the focus of
such a position? Is there something else I should be spending my time doing? Do
teachers in the district utilize the services? What are teachers and the administrators'
expectations of the duties? What consumes most of the carriculum co-ordinator's time
and what should be the main focus of tasks performed? Is this position a necessary one at
the district level? What type of candidates should be considered?

This descriptive study will provide insight to the current practice of curriculum
co-ordinators and examine the perception and expectations of this role by district staff. It
is hoped that by matching the actual practice and the expectations to the goals and needs
of the school district, recommendations can be made for maintaining and/or improving
the delivery of curriculum and instructional support in the district.

People often ask me: "What do you do?" I was never really sure of the answer
when I first began this job. As I continued to be asked this question, I realized that there
was a need to define this role if teachers were to utilize the services effectively. The
answer to the question: "What do you do?" depends upon many different variables, such
as: what project is current? What time of year it is? Who is the co-ordinator? What is
Alberta Education changing or mandating? What is being assigned by supervisors? In
this study I hope to help to define what the role of curriculum co-ordinator is and what it

should be.



With the changes in education today and the increased responsibilities in the
business of running a school, the principal's role as curriculum leader is becoming more
and more difficult. Having a position for curriculum and instructional support at the
district level can facilitate this responsibility. However, some may feel that it is just one
more person to go through, instead of getting information directly. Since the position is
paid for through the instructional budget, some people would rather their portion of those
funds be controlled within each school. In this study, I hope to provide some insight into
the differing reasons for having this position at the district level and provide some
guidelines for the future.

Limitations

The focus upon one school district for this study and the lack of research
previously done on the subject affects the limitations of the study. More time would have
permitted a greater number of interviews with people representing a variety of experience
and grade levels taught. An analysis of opinions or comments, based upon the school
each participant was from, would have proved to be interesting. Also, this study could
become much more extensive if other districts in the province were also surveyed on the
role of curriculum leadership positions. It is hoped that this project will contribute to the
research process by initiating further study into the role of district curriculum and
instructional support services. The limitations noted, along with the small size of this
school district and small size of population interviewed, should be borne in mind when

considering the findings reported.



This project is limited to the role of curriculum co-ordinators in the Red Deer
Catholic Regional Division. Recommendations made may be applicable to other
jurisdictions, but they will be made with the goals and needs specific to this Division.
The main objective in this project is to examine the current realities and explore ways to
better serve the teachers and students of the Red Deer Catholic Regional Division.

Literature Review

Educational Consultants

Consultants are professionals who help other professionals achieve job-related
objectives. The task of defining the role of educational consultants is characterized by
confusion and ambiguity (Regan and Winter, 1982). Educational consultants help
teachers and other staff to perform their responsibilities more effectively (Ross and
Regan, 1990), to implement school change and to improve practice (Regan and Ross,
1992). The term “consultant” was considered relatively new in 1982 when Regan and
Winter reported it to be one of a number of titles given to those who provided support for
school programs and assistance to teachers.

Curriculum consultants can have a positive effect on improving educational
practice but there are criticisms of such positions. Ross and Regan (1990) reviewed
research that both supported and contradicted the view that consultants have an impact on
teacher practice and student learning. The consistent differences found in this study
offered suggestions for professional development programs to enhance the skills of the
consultants by learning effective strategies utilized by experienced consultants. There

was lack of information about specific behaviors that would distinguish effective from



ineffective consultant practice. The information available to them on the effective
practice of consultants was based on the presence of consultation and the amount of
consultation. They conducted an extensive study comparing the strategies used by
experienced and inexperienced consultants in order to determine some of the behaviors
that characterize effective consultants. Overt strategies (how consultant’s time was
used), rather than the amount of time given to a particular situation, was considered to
make significant differences.

Many similarities as well as differences of experienced and inexperienced
consultants were found. Experienced consultants were considered to be experts, knowing
more and having more strategies for the organizational nature of the job. They would
arrange for a series of interactions and held a more long term and district-wide
perspective to individual situations but were also able to individualize assistance more
than inexperienced consultants. Experienced consultants were able to handle more
information and used strategies specifically to help bring about change.

There was no evidence of the importance of personal attributes to the
effectiveness of consultants, but Ross and Regan (1990) suggested that perhaps the
importance of interpersonal skills in such a role is so well known that it may have played
an important factor for initial selection processes. Even though the work setting was seen
to affect the performance of a consultant (constraints or support provided by the
individual school system), the differences between experienced and inexperienced
consultants were found to be within the control of individual as well as the context in

which they work.



A major source of criticism of consultants comes from the uncertainty about their
role expectations (Dow and Whitehead, 1981). The role of consultants is rooted in
traditional supervision models and such a perception can cause some difficulty for the
person coming directly from a classroom teaching assignment. Supervision and teacher
evaluation is not the responsibility of curriculum co-ordinators in the Red Deer Catholic
Regional Division. However, when superintendents or principals are evaluating teachers
they may recommend co-ordinator support to assist someone. Teachers may perceive the
co-ordinators to be in an evaluative role when in fact they are being utilized within the
evaluation process as a resource. This contributes to the grey area in the role of
curriculum co-ordinator. Overcoming the caution or fear that central office seems to
create for other teachers is part of the reality that comes with working out of that office.

Perceptions and Expectations

Differences in perception are heightened about a consultant role as some see
consultants as experts (source of knowledge, skills and understanding) and others see
them as facilitators (assisting teachers in developing self awareness and in achieving
professional growth) (Regan and Winter, 1982). Expectations become unrealistic due
to the different perceptions of what the role is. One of the most difficult obstacles to
overcome in such a role is the perceptions of peers. When I moved into the role of
curriculum co-ordinator, my audience changed from a classroom of students to the district
of teachers, yet I remain in the helping profession. As a trained classroom teacher, I did
not feel any different as a person or professional, except for the fact I no longer had a

class of thirty kids to see every day. However, other people perceived me differently.



Rogers (as cited in Holdaway and Millikan, 1980) suggests that the perception of others
on a consultant’s attitude made a significant difference to the effectiveness of the
relationship. Trust is an important factor and must be present before any help will be
effective. A key point made by Holdaway and Millikan is that the teacher’s problem is
that his or her needs for help conflict with those needs to be seen as competent. Working
on the trust factor is a way to overcome this.

The role of co-ordinator is defined by the fact you are a teacher first and can relate
to classroom teachers. However, they see you as a member of the administrative group
and a close contact with Central Office senior administration. Barriers develop with the
role itself and building trust with teachers or school by school one step at a time is an
essential part of the position.

Consultant Behavior

Regan and Ross (1992) studied the effects of an inservice for consultants
focusing on orientation, effective consulting strategies, and reflective practice. They
found that it is possible to improve the quality of strategies used by consultants by
providing a structured opportunity for collaboration, reflection and action. Their study
reinforced the idea that reading about the experiences of other professionals can have a
positive effect on professional growth. Ihave to agree with this idea since I have learned
a great deal by reading the situations in other districts in my research.

In a further study (Ross and Regan, 1995) consultants found it more helpful to talk
to someone with similar experience and it was concluded that feedback from those with

similar assumptions and beliefs enhanced professional growth. Consultants participated



in an inservice activity that was designed to increase the variety and use of feedback. Two
things were learned from this study about the way consultants planned: they seemed to
have a bias for immediate action (spending little time on the initial stage of consultation)
and consideration was given by consultants to the personalities and past experiences of
different school staffs. Characteristics of teacher culture were offered as contributing
factors to the above-mentioned consultant behaviors. The equality of teachers may
encourage the equality of access to the consultant services and cause consultants to accept
requests on a first-come, first-serve basis. Consultants were found to give restricted
feedback to one another, but this feedback was considered important. It seemed to have
more of an impact because it was recognized as valid. The feedback from principals in
this case was not considered helpful. This feedback was negative (a suggested reason for
this was principals feeling threatened) and in some cases they made strategy decisions
that inhibited the effectiveness of consultants. Such experiences often left consultants
feeling isolated.

Principals in my division are much more receptive to the assistance of curriculum
co-ordinators. Perhaps due to the extra burdens placed upon principals with site-based
decision making, they welcome any support they can get. Also, being a small jurisdiction
with just ten schools may play a role in the level of acceptance by administration. We
work hard to maintain an atmosphere of “family” in our jurisdiction. Haughey, Holdaway
and Small (1977) suggest that principals don’t have enough expertise to provide the kind
of specialist help required by teachers and principals are key figures in the provision of a

supportive climate.



Comparing to Other Jurisdictions

The role of co-ordinator can be compared to that of consultant in other
organizations. In fact, the Department of Education and some school divisions have such
positions and many of the responsibilities are similar, though the name of the position
may be different. In some cases, however, consultants may also hold supervisory “line”
positions whereas, in our district, the position of curriculum co-ordinator is considered
a “staff” position. This leaves us caught in the middle, never quite able to be included
with teachers and never quite in the power position that they sometimes see you in.

Allison (1989) describes the study of chief administrators as a “time-honored way
of making insights into the mysteries of organizations and their administration” (pp.292).
His main objective in the study was to discuss the work of Ontario directors of education
in order to better understand school system administration and work to improving it.
Directors in Ontario and curriculum co-ordinators hold many similarities. In fact, what
we do as co-ordinators is often in response to a request made initially to the
Superintendent. Even though the current role of curriculum co-ordinator is not a line
position, I feel that it is vital in helping those in the positions carry out their mandates. In
many ways we act as assistants to the Superintendent and Deputy-Superintendent.

Directors in the Ontario study seemed to organize their work environment and
their responsibilities into three areas: Board, system and community. As curriculum co-
ordinators, we also answer to these three areas. However, our focus is on the system,
trying to find ways to help as many people as we can and find ways to assist in improving

learning in every school.



Allison’s (1989) re-analysis of the Fullan interview data from a 1987 study found
similarities to that presented in a 1973 study by Mintzberg. Of the ten interrelated
managerial work roles referred to in Mintzberg’s study, those of liaison, disseminator,
and resource allocator also hold relevance in the work of curriculum co-ordinators. We
act as a liaison between schools and Central Office and between schools and the
community. A large portion of our time is spent disseminating information they need to
have.

Curriculum co-ordinators have opportunities to assist teachers in making changes
in the delivery of their programs. Though we have a district-wide focus, we must also
pay close attention to those individual teachers who may seek our assistance. We must be
careful not to have activities or information become spread out over large numbers and
then have no effect or impact on individual program. Dinkmeyer and Carlson (as cited in
Hodaway and Millikan, 1980) suggest that the consultant’s role is characterized as the
architect of change. In the Red Deer Catholic Regional Division a more accurate analogy
would that of contractor. We have a part in the planning, but do not necessarily write the
plan. We work to include people to assist us to carry projects through to the end,
sometimes getting into the “hands-on” process of planning and evaluating.

Skills for Change

Miles, Saxl and Lieberman (1988) did a study to identify skills that educational
change agents need. The role of curriculum co-ordinator can be paralleled to those
discussed in their study. Curriculum co-ordinators may not necessarily be the agent of

change, but the messenger of this change who needs to possess many of the skills
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outlined by Miles et al. (1988). The eighteen skills identified were: interpersonal ease,
group functioning, training/doing workshops, master teacher, knowledge of school
subject matter, administrative/organizational, initiative-taking, trust/rapport-building,
support, confrontation without generating negative effect, conflict mediation,
collaboration, confidence-building, diagnosing individuals, diagnosing organizations,
managing/controlling, resource-bringing and modeling.

Some of the skills listed above come with experience gained while on the job. As
they apply to my role as curriculum co-ordinator, the importance of each one of the skills
varies within the context of my work. The role of educational change agents in Ontario is
comparable to our Superintendent’s position in Alberta. However, I found this article
quite helpful in defining the skills required in a position of curriculum co-ordinator.
Each school and individual will have different needs and require different skills be
utilized. The authors suggest that central office administrators could use the
identification of these eighteen skills to assist in the identification of the entry
characteristics for the position and to facilitate training of those change agents once
hired. This list could assist us in the future in defining desirable characteristics for
curriculum and instructional support positions.

Pedagogy and Andragogy

One of the main reasons for the position of curriculum co-ordinator in the Red
Deer Catholic Regional Division is to improve student learning and since co-ordinators
are teachers first, they must possess an understanding of pedagogy. What is not so

obvious is the fact that a knowledge of andragogy is just as essential. Co-ordinators share
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with teachers new ideas from the field of education and new initiatives from Alberta
Education. Learning involves change in the individual and we are often the agents or
messenger of change in the schools. Part of our responsibility is to provide service and
support for this learning. Therefore, co-ordinators need to be experienced in the
phenomenon of adult education.

Lindeman (as cited in Knowles, 1978) states that the curriculum in adult
education should be build around the adult’s needs and interests and that the resource of
highest value is the experience already possessed by the adult learner. Understanding the
complexity of the adult learner is essential for anyone helping teachers learn and improve.
Efforts to educate educators in the past may not have been successful, due in part to the
approach taken in teaching them about new approaches or curriculum in education. For
example, one of the key assumptions about adult learners as explained by Knowles is that
adults have a deep need to be self-directing. Individual differences increase among
people with age and we need to respect these differences when assisting our staff.

Consultants in Ontario schools are likely to move from classroom teaching to
consulting without special training for consulting (Regan and Winter, 1982). In the Red
Deer Catholic School Division the situation is similar, although applicants had to be
finished or enrolled in a Master’s program to apply for the position of curriculum co-
ordinator. No systematic form of training exists after being hired to the position. There is
autonomy to seek out training in areas of our need or interest. Training that exists for
Ontario consultants has been on materials, curriculum development and interpersonal

relations.
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Kidd (1973) recommends that in choosing curriculum for adult learners, the
needs, interests, and situation in which they live need be carefully understood. We must
expect their fullest participation and feedback. Objectives should be clearly stated,
indicating desired changes as well as subject matter. Considering the needs of the adult
learner is essential when co-ordinators present new information. Being an effective

communicator will enhance such a process.

Communication

District Curriculum Co-ordinators are teachers first. They know what it is like to
be swamped with the routines of students, parents and the school in general. I feel that
one of the important roles of a curriculum co-ordinator is that of communicator; sharer of
ideas. We are able to see a more global, district-wide view of opportunities, new
initiatives from the field of education and in particular, directives from Alberta
Education. We can help teachers find resources to enhance their learning. In fact, in the
area of leadership there is no talent more essential. Gorton (1972) discusses four facets of
communication roles: The giver, receiver, seeker and monitor. As curriculum co-
ordinators we wear all of these hats and must wear them well. It is just as important to be
the receiver of information as it is to be the giver of it. My experience has been that the
best administrators are good listeners and excellent communicators.

As a representative for an entire school district one could easily get wrapped up
into the role of giver of information. For a co-ordinator’s position, excellent
organizational skills as well as effective communication skills are essential. In this age of

information, knowing how to effectively share, distribute and respond to communications
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is essential. It is sometimes easy to forget how to be the seeker as well as the monitor of
communication.

Barriers to communication have been highlighted by Gorton (1972) to include:
lack of interest, lack of knowledge, the bias of the recipient, social barriers and the
situation itself. Under the category of “the situation itself” I would place the element of
time as a barrier to communication. In education we all seem to have so much on our
plates and not enough time to attend to them all in a given day. We need to be sensitive
to as many barriers to communication as possible to be most effective in our sharing of
information to staff.

The major task of the consultant, according to Haughey, Holdaway and Small
(1977), should be to help teachers solve problems which the teacher has identified. To be
practical, it is difficult to find out what every teacher identifies as a problem and to help
each of them. Teachers’ needs and potential will vary from year to year and school to
school. Each year the staff needs to be assessed. In our consultant role, what we have
decided upon as a manageable way to deal with satisfying the needs of a district staff, is
to ask each school to provide us with an area of focus. (See survey in Appendix C.) We
also work with the professional development committee to survey each staff as to their
professional development goals for the year. In this way, we have the information so as
to better provide assistance. Assessing the needs and interests of the Division School
Staffs is one way to help determine a focus for curriculum co-ordinators.

Kidd (1973) raises some objections to the use of surveys or questionnaires in

search of the interests and needs of adult learners. He suggests that there is a possibility
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that people are unaware of all that will interest them and that the survey would not be
adequate without a thorough investigation. Follow-up visits to the schools and meeting
with principals and teachers on both a formal and informal basis about what their needs
are increases the effectiveness of our survey.

My experience has been that teachers are so busy with the day-to-day happenings
in their classrooms and schools, they may indeed be unaware of their needs or interests
due to lack of time more than a lack of experience, as Kidd (1973) would suggest. Some
people, given the chance to examine and direct their own learning may feel
uncomfortable. They may never have had the opportunity to do so before. We see this
now with the implementation of professional development plans for Alberta teachers.
Some teachers seem to require considerable direction for such plans. They may have
been previously dependent upon others to direct their professional development.

Collaboration

Effective principals, as examined by Townsend (1996) enable, support, facilitate,
and appreciate staff initiative and colleagues’ work. Curriculum co-ordinators, to be
effective educational leaders must also possess such capabilities. Townsend explained
that effecting school improvement initiatives is more likely to occur in staffs who practice
collaboration and promote informal leadership. Effective communication is essential for
this and the role of curriculum co-ordinator can be as facilitator of such processes. In
many ways the role of curriculum co-ordinator is similar to that of the principal. In
providing curriculum and instructional support, co-ordinators assist principals and also

need help from them. They are dealing with not just one staff but every school.
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Planning time is essential for the success of this position. However, the time to do
this is not always provided nor considered. For most classroom teachers, planning time is
never adequate to deliver a program and much of the time for planning comes from
personal time. The same occurs in administrative positions such as curriculum co-
ordinator. The actual time it takes to organize and plan with the curriculum team is vital,
though not always given priority. Blocher’s study (as cited in Holdaway and Millikan,
1980) suggests that consultants need to plan carefully before suggesting strategies and
making decisions. Knowledge about group and organizational change is essential, as is
the awareness of or sensitivity to how change affects the individual. Blocher adds that
there is also a need to be aware of how people solve problems, manage stress and make
effective decisions.

Holdaway and Millikan (1980) summarized four Alberta studies about
educational consultation. They synthesized the recommendations of the researchers. One
recommendation was that the consultant’s role be redefined to include less administrative
responsibility. This would allow more time for getting out into schools and being of
greater help to classroom teachers. They also recommend greater and more effective use
of in-school experts by providing them with some release time for consultation. In the
Red Deer Catholic School Division, we are hoping that the curriculum teams and focus
groups will provide some of this opportunity. Teacher-leaders in curriculum areas will be
provided with release time to collaborate with and plan to assist all teachers in their

schools with new initiatives.
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Consultation occurs informally in schools, just as there are informal leaders in
every building. Although peer consultation is considered to be an effective way for
teachers to receive assistance, there is even less written about peer consultation than there
is on the role of educational consultants or co-ordinators. Co-ordinators act as facilitators
to encourage such peer consultation through the formation of curriculum teams and focus
groups.

Haughey, Holdaway and Small (1977) recommended that school systems should
probably emphasize specialist consultation services on the system level instead of the
general consultation which can usually be provided within the schools. They point out
that there has been an assumption made in the past that has influenced teacher
supervision practices. That assumption is that teachers, as a group, don’t always
recognize their own needs and lack the motivation to initiate consultation. The authors of
this study argue against this assumption saying that more and more teachers are
perceived to be the best judges of what they need to know. This study provided a further
test of that argument by examining the dynamics of consultative encounters with
teachers.

By setting up and being part of curriculum teams, school staffs will have greater
opportunity for input and information. Haughey, Holdaway and Small (1977) made
reference to a study done by Parsons (1971) that would support opportunities, such as
curriculum teams, which provide teachers more freedom within the education system to

share new ideas and techniques with their colleagues.
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Collaboration has always been a very effective instructional practice for educators.
Now, more and more, we see ourselves using collaboration outside the classroom as we
are faced with economic restraints and a fast changing world of education. Teachers have
traditionally been isolated in their classrooms, and although this does still occur to a
degree, one of the strategies to assist teachers deal with the mountains of information
coming their way has been through collaborative teams. This is a relatively new initiative
in our school division. Collaborative teams have occurred informally in the past, mostly
during after-school meetings. However, we are hoping to provide teachers with the time
they need to work together on important issues. Every two to three years a plan will be
put in place to give focus to the teams. For example, with a new curriculum coming in,
teachers may be given the opportunity to form a team in that subject area.

If such collaboration is to be successful, support from administration, by
providing the release time and training is necessary (Coben, Thomas, Sattler and Voelker
1977). In a small district, finding the people to sign-up for committee or “team” work is
not always easy. For example, preparing to have a substitute teacher come in is added
work. As well, tasks and responsibilities must be clearly defined, in order to have greater
success. Effective collaboration includes participants who have mutual goals, who
volunteer for their position, who have equally-valued contributions to make and who can
share resources, decision-making ability and accountability (Coben et al.).

Curriculum and Staff Development

According to Young (1990) the study of curriculum can be categorized from at

least two different perspectives: philosophical (the nature of educational experience and

18



its place in the societal and political arenas) and managerial (the administrative aspects
including the selection, organization and supervision of those involved in decisions about
curriculum). Young compared responses from teachers participating in curriculum
committees from both perspectives. He examined the satisfaction and dissatisfaction of
teachers participating in committees and the differences found in their motivation to join
such committees. Three recommendations were made. First, as curriculum development
moves up the educational hierarchy, an effort must be made to explain to participants on
committees the context in which their committee will be working. As the curriculum
development moves down the educational hierarchy, more support must be given.
Teachers need to be given time and assistance for their work. Interaction with other
educators was listed as the third important factor to consider. The collaboration within
committees is a valued asset to doing such work and should be considered an important
element of such work.

In the past Red Deer Catholic Regional Division has tried to form teams of
teachers to work on new curriculum, technology and other new initiatives from Alberta
Education. Meetings were held after school and informally at other times. There has
been no consistency in approach and volunteers for committee work seems to be
diminishing. The key, as Young (1990) points out, is the support offered such teachers.
Support in the form of resources and release time helps to bring the work done by teacher
volunteers to an appreciated and respected level. Lead-teacher teams should have a more
continuous effect on the learning of others in the district and at the same time provide a

positive leadership experience for those involved.
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In a study on strategies for curriculum change by Loadman and Mahan (1972) the
effectiveness of external consultants visiting schools was examined. Twenty-one
different consultant activities were identified. Some of these include: demonstration,
observation, co-op teaching, driving between schools, faculty meetings, dissemination of
resources, articulation from grade to grade, and completing reports. These were single-
subject district consultants. They did not have the range of subject areas we do in our
smaller district, but many of the tasks remained the same. One major problem area found
in the study was that no formal attention was given to defining the roles of the
consultants. Without roles being clearly defined, expectations will be different.
Confusion and more than likely dissatisfaction will result. This was one of the reasons I
chose this topic. It seems the nature of this job is that it is potentially vast and can take
many different directions depending on the person who does it and goals of the district.

The data in this study, raised more questions than it seemed to answer. However,
Loadman and Mahan (1972) did come to a conclusion that I agree with. They say that
just being in the schools is not important, but what the consultant (or co-ordinator) does
with the time in the building is. They suggest that external consultants can be key
components of curriculum implementation strategies. They recommended formalizing
expectations for school visits that would be developed and accepted by teachers,
administrators and the consultants. It seems we are still working on this today. Shifts are
occurring in staff development practices. Sparks and Hirsh (1997) suggest that results-
driven education, systems thinking and constructivism are currently altering schools and

staff development within them. They suggest that systems theory points to student
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outcomes as being the result of a complex interaction of the parts of a system. To be
effective in staff development, we would have to examine the parts of the system.

This role is also one of staff developer. The suggestion made by Sparks and Hirsh
(1997) is that staff developers who function as trainers move to providing consultation,
planning and facilitating of services. I can see this happening in our role with curriculum
teams and other initiatives involving grade meetings and lead-teachers. Sparks and Hirsh
insist that all teachers and administrators must become responsible for staff development.
They must see themselves as teachers of adults, viewing the learning of others as an
important part of their responsibility. This I feel describes what is happening in the role
of curriculum co-ordinator of the Red Deer Catholic Regional Division.

The research shows that there are varying roles and responsibilities to educational
consultant positions: curriculum consultants are teachers themselves. They provide help
to teachers, they implement school change, they may have a supervisory or evaluative
role, they are viewed as experts, facilitators, administrators, liaisons, communicators,
change agents, problem solvers, collaborators and staff developers. The job description
changes according to many variables within school divisions and within the educational
system. This lack of clarity and the varying job descriptions or definitions for the role of
curriculum consultant led me to do this study. My initial feeling was that it was a
condition unique to the relatively young Red Deer Catholic School Division. However, it
has become obvious through my reading that this not unique to my current situation.

Methodology
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For a period of four weeks, I kept a journal of my daily activities performed in the
role of District Curriculum Co-ordinator. This description was analyzed for patterns,
regular routines, and interesting happenings. The "actual” tasks or duties performed were
compared to the formal job description. Categories were listed and prepared in a multi-
media presentation format to demonstrate what the role of curriculum co-ordinator was,
based on these lived experiences. (See Appendix B)

In order to provide a more objective view of the role of curriculum co-ordinator, I
chose to interview people who have been with the division prior to and since the creation
of the position. Three groups were interviewed: classroom teachers, experienced
curriculum co-ordinators, and administrators.

Data were collected from three teacher interviews:

A teacher who has actively sought assistance with curriculum and instruction.
A teacher who was involved in one workshop planned and delivered by a co-ordinator.
A teacher who has not made any contact with curriculum co-ordinators at all.

Data were collected from two curriculum co-ordinators
A teacher who held the position of curriculum co-ordinator at one time.

A current curriculum co-ordinator.

Data were collected from administrative interviews:

Three elementary or junior high principals
The Deputy-Superintendent, immediate supervisor for this position.
The following questions were asked:

1. What services are you aware of that the curriculum co-ordinator provides?

22



2. What do you see as the main purpose or role of the curriculum co-ordinator position?
3. Who and or what should determine the focus or priorities of the curriculum co-
ordinator each year?

4. Do you feel the present form of service, inservice and information sharing is effective?
5. What do you feel is the most effective use of co-ordinators' time during school visits?
6. What, in your opinion, are some of the shortcomings of the position of curriculum co-
ordinator?

7. Would you propose any changes to improve the effectiveness of this role?

8. Other comments?

9. After viewing the presentation that attempts to portray what is done in this role, do you
have any more comments to add?

In total, the number of people interviewed was nine. It was felt that these people
would represent a varied amount of experience both in teaching and in the history of the
district and therefore could provide a good sample of the different points of view. This
population is not considered to be a sample for inferential purposes of all teachers or
administrators in the district, or of other districts.

Participants selected for the interviews were first contacted by an individual email
or phone request and this was followed up with a letter of consent (Appendix A). Dates
and times for the interviews were established once the letters were received and
interviews were conducted when convenient for the participant, taking place over a two-

week period. Interview questions were designed based upon my personal reflections after
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I'had been recording activities for a number of weeks and the multi-media presentation
was shown to participants at the conclusion of the interview (Appendix B)
Journaling Analysis and Discussion
The analysis of transcripts from four weeks of journal writing about tasks
performed sought to highlight commonalities, contrasts and conceptual themes for the
role of curriculum co-ordinator. Through careful examination of the journal writing, nine

different themes became apparent:

Curriculum
and
_ Instruction

Technology
Integration
Support

Figure 1. Main areas of responsibility for curriculum co-ordinator.
According to my experiences, the nine areas outlined in Figure 1, describe where
the majority of the responsibilities lie in the position of curriculum co-ordinator in the

Red Deer Catholic Regional Division. In the following pages I will include figures from
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the synthesis of my journal writing. This was put into the form of a presentation that was
shown to interviewees. To me, the nine areas fit together like the pieces of a puzzle.
These responsibilities and the role the co-ordinator plays in them are interconnected.
Communication is set at the heart of Figure 1. My feeling is that this is the key to the

rest, connected and important to them all.

Communlcatlon

i;_qutrlct news.. FYI
.'Rep Ortmg to pr1nc1pals Deputy and Board
l-rPllbllSheI'S Alta Ed, other dlstrlcts

‘ f-rParent inquiries ,

| wDaily mail: school news, publications etc.

w FSL newsletter in conjunction W1th Pubhc |
School Board = |

. - Contact with teacherq especmlly those in
0 their flrbtyear to district ;o

~w Accessible to te;_achers

sty o » e

Figure 2. Communication responsibilities for co-ordinators
Communication is central to the role and responsibilities of curriculum co-
ordinators. We tend to be the source of information from the Department of Education to
Central Office, to the schools and vice versa. The examples outlined in Figure 2 seem to

take a large portion of time. The ability to prioritize by order of importance is an

important skill to possess as curriculum co-ordinator. For example, though I feel it is
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important to meet with publishers and keep abreast to new resources, I no longer spend
much time meeting with them. I ensure I am aware of the financial situation of the
Division or a school and I am better able to find out information that we need without
spending time in areas that are not important to us at the time.

Curriculum and Instruction is placed at the centre and top of the puzzle image.
This highlights its importance as the overall goal of the co-ordinator position is to

improve student learning through attention to curriculum and instruction.

Currlculum & Instructlon o "
Support

Subj ect afea responsibilities =
\Contact Wlth Alberta Educatlon
Contact w1th publlshereg |
Lurrlculum resources recommended
C‘ollaboratlon with other dlstrlcts
Achlevement Exam analyals '

“Expectations for :
" 'm Long mngephnnma

rr French Imm ersmn issues and support for
: pxogram | o
~ w Facilitator of netwokag ofteache:s

wH : T3 !

Figure 3. Responsibilities related to curriculum and instruction support.
The areas of curriculum (Kindergarten to Grade 12) have been divided by subject
area (humanities and math/sciences) between the two co-ordinators. We each are

responsible for assisting teachers, reviewing resources and keeping informed about our
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curriculum areas. This includes regular contact with Alberta Education, training and

information sessions. Of the tasks listed in Figure 3, “Achievement and Diploma Exam

analysis” is one that receives a great amount of attention at the beginning of the school

year. We do an analysis of every school’s provincial exams and provide them with a

template for developing action plans for improvement. Though it takes up the better part

of the first few weeks at the beginning of the school year, the information is useful to all

schools. It also gives co-ordinator some direction for areas to work on during the year

£ LR - P © o 7 Sy P
. Y B L2 s S
I S —— ‘ .

e

Vlsu al in Schools.,w S
A551stance to Teachers |
w Schedule reflects regular wsﬂ:s
e Team- teaching - |
L Support offered by promdmg a,ccess in personv
- Technology mentormg )
e Observatlon for mtormal feedback
e New Tesources Shalmo
| -rLocatmn of resources-
E s D1f~3tr1but10n of commmnca,tlon from Alberta

Ed.:

nNonces of i 111qerv1ce oppon:umtles qhared ,

F1gure 4 Makmg contact in schools
Since the creation of this position, the “unwritten” rule has been that the co-
ordinators shall be visual in the schools, providing teachers access to their services. In
the first years it was thought that the co-ordinators would be housed in a school.

However, their location at Central Office has been deemed more logical. Though 1
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cannot stress enough the importance of being in the schools, this is also the one
responsibility that causes the most frustration (and reflective practice) for co-ordinators.

Yes, it is important to be visual and available for teachers. However, time and

organization are needed to make the best use of co-ordinators in the schools. Whose role

is it to provide us with “specific™ tasks while in the building? The teachers? They are

often too busy to plan for the visit. Or they may, as mentioned earlier by Kidd (1973), not

be aware of their areas of need.

Every day it seems that I re-evaluate this issue. Some days I feel as though my

services as curriculum co-ordinator have been utilized effectively. Other days, I may feel

that I would have been better off in the office getting caught up on work there. This will

be a continuing challenge.

inl‘Qfessi‘(inal»Dev.el»‘op‘m gnf |
v Support

= Member of District P.D. committee
w Assists with school P.D. plans
w Delivers sessions on P.D. Wednesdays
w Hosts inservices after school for staff
w Hosts grade and subject area meetings
-—Impl\em entation of curriculum teams
« One to one assistance during school visits
 w Providing inform ation about P.D. opportunities

- - .- s .-

- V. . . - -

Figure 5. Co-ordinator’s role in professional development support.



Co-ordinators have traditionally been members of the Division’s Professional
Development Committee. We are also a source for schools in providing sessions and in
finding speakers for their professional development days. This is one of the areas of
responsibility for co-ordinators that Division staff seem to understand the most. It is also
one of the more gratifying parts of the job, since being involved in professional
development provides a formal process whereby you know you are helping people. We
may miss out on our own opportunities for professional development since we are often
offering sessions. However, I feel that this job in itself is an exercise in professional
development and opportunities are available to attend conferences and sessions at

different times during the year.

W‘/,

New Currlculum Integratmn

. Colrrespondénce fmm Alb ertaEd |
o Meetmgquocus groups wﬂ:h i\lta Ed.
s Hostmg training sessions

w Organization other inservice for new
‘curriculum | :

EE—— Recommended resources llst up dates

- Fmdlng resources from various sources
LRDC / others

o ’.-r Lcmmumcanon of initiatives and up cc-mlng |
~support (e.g. Tech Outcomes Document New
Math New. ELA) s

Figure 6. New Curriculum
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One key service that co-ordinators are able to provide to principals and teachers is
in the area of curriculum implementation schedules. There has been a considerable
amount of change in curriculum in recent years. We are able to keep informed and keep
principals and staffs informed about issues that may arise with new programs (resource,
training and financial issues, for example. Even though there is site-based management
in our Division, we like to be able to provide all stakeholders with the same opportunities.
Often we will recommend a particular series or resource to support new curriculum for
the Division or we will arrange inservice training for teachers. Understanding the latest
curriculum schedule and implications for the district is an important chore that needs
frequent attention as there are publications and notices coming from Alberta Education on

a regular basis.

W ) w e %

- Me é't;i:n gs

w Alberta Ed. re: curriculum
[ Publlshers re: resources

w C ommumty .

' w Family Literacy Advisox Y Commlﬁee

s Altemative Measums Advisory Committee

u CommumtyHealth

m Lions Quest w : :
L School Council Meehngs (Pmsentahons ot new Curnculum)

- Grade, subject area meetings andhbrarlans meetmos ”
- Technology plannmg commlttee
" wP.D. committee

- Currlculum Team meetings : v
e Adrmmstrator m eetmgs and School Board meetings

-

Py

Figure 7. Meeting responsibilities for co-ordinators.
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Along with email, the telephone and regular mail, meetings are also opportunities
for communication and planning. The committee responsibilities outlined in Figure 8

overlap with the content of Figure 7, as they also demand further meeting times and the

skill of prioritizing.

- Com mlttees

S

~ f/mefessmnal Developm ent Commlttee
wTechnalagy Plannmg Committee o
| e Language Arts Lead- Teachers‘ |
- nr Literacy Adwsmy L,ommlttee

w Alternative Measures Committee

... FSL Currlculum Admsory Team

- Telus Lead- Teachers |

}‘}i"'n'r New. Somal Studles Cumculum Focus
Group :

s 2 » P -
. s g e

Figure 8. Committee responsibilities of one co-ordinator
The area outlined in Figure 9 1is linked to many of the other responsibilities of co-
ordinators. First of all, communication and information technology will become a
mandated curriculum area in the year 2000. The outcomes in the program of study are
unique in that they require teachers to satisfy the use of technology and an ability to also

integrate this knowledge into other curriculum areas.
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This new curriculum is on the list of those things for which co-ordinators must be
able to help schools prepare by providing such things as resources, training and
expectations. This is a delicate area as teachers need to have a certain degree of skill to
satisfy the technology outcomes in their teaching. Since our Division does not have an
educational technology co-ordinator, we as curriculum co-ordinators take on this role. It

is essential that co-ordinators be “technology- savvy”

Supp ort

w Asmstmg teachero in the class:oom (m odehng alesso n)
,,ur Atter school inservice as to needs in 1nd1v1dual schools :
'-r Monthl}r msermce open to district staff ‘

o Telu; Lemnmg Connection planmng

i/””; w C 4 R.C. 1nferv1re planning for tech mentors

" Me:tmos Wlth school tech mentors;coarhes

= ur Sharing of resourcef and dowments from ABED

ur Indnndual assmtauee and m entc-rmg for teachers on -
“how touse” and”’ how to 1nteg1ate technology”

s Prowdmg Internet s1tes related to curriculum

" Clrculatlng 11terature dealmg Wlth tech: 1ntegrat1on

G R

Figure 9. Technology Integration Support
Along with the tasks of communication shown in Figure 2, the administrative
duties listed in Figure 10, (including special requests made by senior administration), take

up a great deal of time. These responsibilities are not always known or made apparent to
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others in the Division and the time taken away from where people actually see you (in

schools), to accomplish such assignments, is not always understood.

Admmlstratlve Dutles by ,(
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w Communication and correspondence from various -
‘organizations and projects through out the year
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R 1n,r:11v1dual qchool events e e e
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g | ’studenttextreoourues

, - teaching resnuroes }

- Achlevement exdm itermn anal;ms and fo]low up to
bChOOI aLtIOI'l plans :
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Figure 10. Administrative Duties

Figure 11 is a synthesis of the role of curriculum co-ordinator. In the presentation
shown to interviewees, the items of this figure appear in an animated fashion in an
attempt to visually represent the complexity of the position. The circles are used to
represent continuity. All three circles are interrelated and the items listed around the
circles represent both personal qualities necessary in the role of curriculum co-ordinator

and the needs of the School District. Three elements come into the presentation that are
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not listed on either of the circles. These are “Conflict or Change” , “Desire to help” and
“Servant Leader”. When conflict or change arises, the qualities listed under the title: “To
survive be:” are necessary to assist in dealing with the conflict. The desire to help has to
be the underlying goal of a person in the role of curriculum co-ordinator. We do what we
do because we are in a helping profession and wish to assist others hence the term,
“servant leader”. We are at the service of everyone in the Division, yet we are also in a
leadership role. The more people realize that we are here to serve them, the more service

we will be able to provide.

Hom Aralsisof / To survive, be:\ |V
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Figure 11. Synthesis of the role of curriculum co-ordinator.
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Interview Analysis and Discussion
Interview questions dealt with what the participants felt the main tasks of co-
ordinators should be and their reactions to the analysis of the journal process. The
questions addressed the perceptions of the participants, what they felt was important in
the role of curriculum co-ordinator, if they felt there were any shortcomings to the
position and any suggestions they may have had for improvement. Table 1 shows that
nine interviews were conducted with three groups.

Table 1

Number of Individuals Interviewed per Group

Teachers (2 Elementary, 1 Junior High) 3

Administrators (1 Senior Administrator and 3 4
Elementary/Junior High Principals.)

Experienced Curriculum Co-ordinators 2

Question 1:
What services are you aware of that the curriculum co-ordinator provides?
Response:

All three groups mentioned professional development, inservices and providing
assistance to teachers and administration. This highlights our responsibility as staff
developers. The role we play on the professional development committee and in
providing opportunities for individual and entire school staff inservice is important.
Particularly, in recent years, with the push to integrate technology, co-ordinators have

been a welcomed and needed support to the Division. For this reason, the technological
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skills held by those in the position have evolved to be as important as curriculum
knowledge.

Responses from the teacher group about services provided also included
assistance with resources (sharing of, researching and finding materials), grade meetings
and providing curriculum updates. This feedback was essential to me. Though I realized
they were important, grade meetings were a real challenge to organize. I had sent out
surveys to see what time of year was best, and if teachers themselves needed to call the
meetings on an as-need basis. Ilearned from those inquiries and especially in talking
through the interviews, that it is necessary to have a co-ordinator call such meetings. This
has also reinforced the importance of our role as educational leaders in the Division.
Teachers felt that we have information that they do not always have and though teachers
can bring forth a great amount of sharing, they need some direction in other areas that the
co-ordinator can provide.

Resources identification was another area I could easily have ignoreed,
rationalizing that it was too great a task and feeling as though publishers were somehow
expecting me to promote their resources in each building for them. With site-based
management, schools make their own decisions and, as I had no control over their
budgets, it became a frustrating experience. Now, in retrospect, I believe that lacking the
confidence to recommend resources was an inhibitor for me. Ihave learned that in this
position people do rely on co-ordinators’ recommendations. We need to invest the time
necessary to review resources in order to be able to provide the Division with current

information. Even with site-based decision making, it is important for consistency and
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sharing of resources where necessary, to make Division-wide resource recommendations.
Co-ordinators should play a key role in organizing resource-review teams and facilitating
selection processes.

Administrators included the above-mentioned services mentioned by teachers and
added contact with the Department of Education, support for staff, support for parents,
technology liaison, liaison between Central Office and schools, leadership and
achievement and diploma exam analysis. These responses demonstrate the important role
co-ordinators play in providing support for school principals. They are able to turn to
our support when parents have questions about curriculum. We have spoken at parent
meetings to provide insight on issues and have included parents in computer training
sessions. We provide an opportunity for principals to seek feedback in an atmosphere of
trust on school education plans and other initiatives. They rely on us to provide them
with crucial information that they may not have time or resources to seek on their own.
We act as their liaison with the Department of Education as well as senior administration.

Likewise, our role for the senior administration is as important. Most
correspondence dealing with curriculum issues that comes to the superintendent is
forwarded to co-ordinators to respond to or follow-up. As mentioned earlier, in this role,
we are often utilized as assistants to the deputy and superintendent. We are able to get
into the classrooms and provide direct assistance to teachers, which they do not have time
to do. We attend meetings on their behalf and put into place the process for sharing
information gathered and building on ideas learned for opportunities for professional

development. The unique role co-ordinators have is one where we can focus upon staff

37



development and student learning, without having to concentrate on running the business
side of education. We can provide for senior administration that link, that they do not
always have, to the classrooms and to the children who are our most important
stakeholder.

The curriculum co-ordinators indicated the role of liaison and communicator to
different groups was an important service provided in this role. Co-ordinators noted that
they have to attend provincial meetings and provide assistance to first year teachers. In
order for co-ordinators to be informed, they have to attend meetings that will take them
out of the schools. This can be an issue for some who feel their time is being taken by the
“away” meetings. Yet, it is an important aspect of our role. We are representing the
entire Division while at such meetings and in fact, are working for each school on that
day. The benefits are not always tangible. However, the contacts made and the
information shared is valuable to all in the long run.

The assistance we provide to first-year teachers is an important focus of the
beginning of the school year. We organize a workshop to provide new teachers with a
sense of team and to give them support for the expectations that their administration as
well as senior administration will have. In providing support for first year teachers our
important role as mentor is highlighted.

During school visits they are a priority and the service and support we provide for them
provides a model for other teachers. More experienced teachers are encouraged and
motivated to seek our assistance when they see what we do for new staff.

Question 2:
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What do you see as the main purpose or role of the curriculum co-ordinator position?
Response:

All participants responded that the main purpose of this position was to provide
help and information about new curriculum. Teachers focused answers on new
information about curriculum, highlighting the responsibility of co-ordinating resources
and providing workshops and support for teachers. Administrators indicated “curriculum
support” as the main purpose of the co-ordinator position, adding that co-ordinators
provide support at the school level and are educational leaders. Co-ordinators underlined
the liaison with Alberta Education, inservicing of staff, dispersing of curriculum and
being an accessible resource for schools to find out about new curriculum.

What is interesting in these responses is that the knowledge about each curriculum
necessary to provide “curriculum support” is something that I believed I would have time
to acquire. In fact, I do not feel well versed at each level of the K-12 curriculum
outcomes in my areas. This is something that I would appreciate having the time to learn
and master. Given the other responsibilities I have, there doesn’t seem to be enough time
to master each curriculum. However, as more “new” curriculum is introduced, I have the
opportunity for training and can provide information important to teachers about what is
new and details for implementation. I feel our role is different than in other districts
where they may have a curriculum specialist or consultant for one curriculum area. In
such cases the curriculum is central to their role. I feel that as co-ordinators our role is
more one of facilitator of curriculum, than one of expert. I may not know the answer to

every curriculum question, but I certainly know people who do and have resources at my
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fingertips to find answers. This can be compared to the changing role of the classroom
teacher. The myth once perpetuated was that the teacher was all-knowing. Now, more
and more teachers are seen to act as facilitators in the classroom. Similarly, we guide
teachers in their life-long learning, just as they guide their students.

Question 3:

Who and or what should determine the focus or priorities of the co- ordinator each year?
Response:

Teachers indicated that the school and district educational plans, Alberta
Education initiatives and input from teachers about what they needed assistance with,
should determine the focus each year. Administrators’ responses also indicated a variety
of sources: that co-ordinators should play a key role in determining the focus for the year,
principals and staffs should have a say, but also, direction based upon current initiatives
needed to be provided by senior administration. Co-ordinators felt it was that the co-
ordinator, and others with the broadest overview of the curriculum changes, who should
determine the focus for the year along with feedback from administration, parents and
teachers.

Teacher responses indicated that following initiatives from Alberta Education was
important, but also that their input was necessary for determining the focus for the year.
This tells me that although teachers recognize the governing power of the Department of
Education, they still want the opportunity to provide input based upon their needs.
Administrator responses also indicated their need to provide input, along with their

school staffs. Their responses pointed also to co-ordinators and senior administration
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providing direction based upon current initiatives. It seems that administration looked for
a shared responsibility in determining the focus for the co-ordinators each year for the
Division. Perhaps within their own buildings, they would have a more definite direction
to provide. Co-ordinators expressed the need to focus on issues that reflected the
curriculum changes along with feedback from teachers and administration.

Even though direction is necessary from Alberta Education in the form of new
curriculum initiatives, all participants felt it important to have some say in the direction
decided upon for the year. This reinforces the importance of our beginning of the year
surveys (see Appendix C) of ensuring that opportunities are created for people to provide
input. The salaries for co-ordinators come from the instructional budgets. For this
reason, I feel that schools should provide some direction for the focus of the year. It
should be a collaborative process considering, of course, curriculum changes being
introduced. There appeared to be an assumption that someone else has made or makes
such decisions (whether Alberta Education, senior administration or co-ordinators
themselves). Idon’t think teachers and even principals understand the importance of
their input and the power they have in determining the focus for co-ordinators.

Question 4:
Do you feel the present form of service, inservice and information sharing is effective?
Response:

Teachers responses ranged from “yes”, to “most of the time”. However one of the
three had not attended an inservice or used the services of the co-ordinators.

Administrators responses were positive in reference to inservicing. Providing centralized
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inservices as well as help responding to individual school needs was mentioned.
Traveling elsewhere (away from the District) was expressed as a concern, suggesting that
main priorities for the system be a focus. Co-ordinators noted that the service is effective
only in part because it does not always develop from where the co-ordinator leaves off.
The initial inservicing is good, but there needs to be more effort in having information
shared with others once it is delivered to a school.

When compared to what they have been in the past, the current services provided
and sharing of information are seen as highly effective. However there remains room for
improvement. Communication continues to be an issue. It is difficult to ensure the
information co-ordinators are providing is being passed on to all those who need it. This
year I have decided to not only provide a report (in the form of a newsletter) at each
administration meeting, but to address this report called: “The Curriculum and Instruction
Update” to all teachers. A binder has been put into each school allowing for schedules of
co-ordinators and the “Updates” to be accessible to all staff. I feel that it is important for
the leaders in each school to utilize our services according to their needs. It is essential
that they too are good communicators and can share information we provide to them with
their staff.

We also must provide a clear description of what it is we can do while in a school
and what it is we do indirectly for teachers when not in their building. When we attend
meetings for the Division we need to share the information gathered. Those that do not
feel this is important need to be guided to look at a broader perspective. When staff

members are chosen to attend an inservice, they should be expected to share what they
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have learned to the rest of the staff. We do this for the entire Division.

Question 5:

What do you feel is the most effective use of co-ordinators' time during school visits?
Response:

Working with teachers, one on one, mentoring, doing team teaching, providing a
sample lesson, collaborating and getting into classrooms were the overwhelming
responses to this question by all groups. Also, administrators added providing
information to teachers and administrators and making connections with teachers about
curriculum and resources. This highlights the importance in our role as mentors and
servant-leaders. We are there to serve and to help teachers. We can mentor and provide
instant feedback and assistance. We need to encourage teachers to utilize our services
and continue to remind them what those services are. Being invited into the classrooms
may not always occur. Co-ordinators have to take the initiative and participate in
classroom activities, building trust and allowing for further opportunities.

Question 6:
What, in your opinion are some of the pitfalls to the position of curriculum co-ordinator?
Response:

Comments such as; “Spread too thin”, “Too broad an area”, “ Hands in
everything”, “So vast”, “Only two people” came from all three groups and pointed to the
magnitude of responsibilities in this role. The most obvious pitfall was that co-ordinators
could be “Jacks of all trades, masters of none”. Time (not enough of it) was a related

pitfall mentioned by all groups. As well, issues were raised from all three groups
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interviewed about the lack of awareness of the job by district staff. One pitfall mentioned
by the teacher group was that they did not always have a full realization of the roles, or
they were unaware of what co-ordinators were able to do to help. Administrator
comments included the shortcoming that co-ordinators sometimes add to their workload.
In further discussion about this comment it surfaced that, sometimes, by giving our
monthly reports or conducting surveys or other projects, we are causing more work for
them. Being housed in Central Office was seen as a downfall as it creates the impression
(and physical reality) that co-ordinators are part of Central Office. One pitfall to the
position mentioned by co-ordinators was motivation for teachers to understand the
importance of curriculum and professional development.

It was suggested by two of the teachers interviewed that providing a presentation
to school staffs at the beginning of the year about the role of curriculum co-ordinator
would be beneficial. This would also provide an opportunity for teachers to ask questions
about the position and would help alleviate any ambiguity. With experience, learning
how to prioritize will assist in the areas described where co-ordinators are “spread too
thin”. Also, the utilization of secretarial assistance to become more efficient is part of a
solution.

Question 7:

Would you propose any changes to this role?

Responses:

Teacher respondents suggested that there should be more co-ordinator positions or that

release time should be provided within schools for other teachers to meet and organize
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curriculum support within each building. For example, teams of teachers in some schools
meet once every two weeks (during school hours) to plan and focus on their grade or
curriculum area planning. Division co-ordinators could assist in this process. Providing
service to remedial educational services and providing a list of all of the services and
inservices available were also suggested by teachers. Administrators’ responses included
having more contact with teachers in classrooms, continuing with grade-level meetings,
releasing time of others in the district as well, being more school-centered and the
establishment of curriculum teams. Co-ordinators suggested ideally that having fewer
curriculum area responsibilities per person could greatly enhance attention given to those
areas. A better comfort level needs to be established with teachers to facilitate helping
without them feeling threatened. More networking with people in similar positions of
other districts was also mentioned as something to change or enhance the role.

These answers reinforce the importance of being in classrooms, that curriculum
teams on a Divisional level are important and that such teams on the school level are also
necessary. Time is needed to provide opportunities for good reflective practice. Teachers
are enthusiastic about learning and becoming even better at what they do. I feel their
resistance to new initiatives is not so much a reflection on their not being willing to
change, but on their past experiences of being expected to do much of this learning
isolated and on their own, usually after school. The more we can provide opportunities
for their sharing and growth by providing them the time to do so, the more effective and
authentic it will be. When an atmosphere of life-long learning is promoted in a school

division, all stakeholders - parents, students, teachers and administrators - benefit.
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Question 8:
Other comments?

Responses:

One further comment made at this time was the importance of this position in
providing assistance to principals as well as teachers. Being visual and accessible in the
schools through scheduled school visits was reiterated as being important for meeting
and sometimes if necessary, seeking out, teachers who may need assistance. Sending an
email message to an entire staff a few days before a school visit has been effective. Also,
providing a list of priorities for the month or week to school staffs (giving a focus where
there is not one provided) would assist in effective use of time spent in schools. If our
school visit was organized as other guest-speakers on a sign-up schedule that one person
(school secretary) organized for us, we would know who needed to see us that day.
Question 9:

After viewing the presentation that attempts to portray what is done in this role, do you
have any more comments to add? (See Appendix B for the entire presentation)
Responses

All respondents indicated learning a great deal about the scope of responsibilities
performed by the co-ordinators after viewing the presentation. In particular, teachers
indicated they did not realize the amount of administrative work involved in the job.
Some comments made were: “I have a better awareness of what you do”, “First year
teacher inservices are important”, “It’s exhausting!”, “Obviously a big job”, “Big picture

view of education”.
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The opportunity to interview three different groups within the Division has
provided me with some interesting insight into the effectiveness and the perceptions of
the role of curriculum co-ordinator. It was particularly interesting to see that responses
seemed to be focused on areas of need of the interviewee. Ihad expected that responses
would reflect a more global perspective. It was also interesting to see the similarities in
responses from people in the same groups. All of the teachers focused on new curriculum
and resources as well as training that could assist them. Most administrators tended to
focus on school-level issues, but had a more district-wide awareness of the role of co-
ordinator than those teachers interviewed. It was intriguing to note that the co-ordinators
along with two of the administrators who have had Central Office experience themselves
were the only people interviewed who mention the importance of the role of
communicator and liaison in the role of curriculum co-ordinator. Even thought this was
a small sample of participants, it is obvious from the interviews and my own experience
that the role communication plays (including the time involved to perform
communication tasks as outlined in figure 2) is misunderstood or not even considered by
some people as part of the responsibilities entailed. Extending this process to include
more people would then provide much more information to assist in analyzing the
position. However, that is beyond the scope of this study.

Six specific and related points emerged form the analysis reported above. These
points represent areas where I learned from the interviewees.

. Teachers desire to be more involved in curriculum issues at the school level.

It was encouraging and exciting to see this notion expressed during the interviews as we
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hope to provide the opportunity for more teacher-leader involvement through the
formation of Division curriculum teams. Empowering others will lead to their own
learning and will be better for the Division as a whole. Having more teachers involved in
curriculum initiatives may also relieve some of the separateness that sometimes divides
the teacher in the role of co-ordinator from his or her peers.

> The importance of resources selection for new curriculum to teachers and
administrators. Because this is such a difficult task (especially considering site-based
budgeting), and one that can be frustrating as we listen to the sales pitches of publisher
representatives knowing we have no real decision-making ability, it may not always make
the top of the priority lists. Learning about the immediate need and desire of teachers to
obtain this type of current information has been helpful for me in reconsidering the
importance of the time spent in that area.

> Meeting one on one with teachers and spending time in their classes is desired by
administrators and seen as important by teachers interviewed. This can be a difficult
task given that teachers may not be aware of what we can do in their classes to provide
assistance. However, being reminded of its importance encourages us to continue efforts
of trust building and communicating services we can provide. I'have learned that as co-
ordinators we need to take the initiative and invite ourselves into classes. We need to
offer to do a lesson and we need to do the calling ahead of time. I used to feel that the
principal or teachers should “book” a time with us. Now I see they are too busy with the
day-to-day schedules and, since teachers are not all aware of what we are willing to do, I

am certain this factor adds to their inhibition.
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. School-driven focus to responsibilities of co-ordinator is desired. Schools need
to make us aware of their goals and education plans. Having a committee on each staff
that dealt with curriculum development could assist in making the best use of co-
ordinators’ services. They may have better success in representing the needs of all staff
in this area, rather than having only the principal make such decisions. This would also
provide more opportunity for teachers to have input into decisions. Schools provide us
with certain areas of need in the survey done in the beginning of the year, based on their
education plans and professional development needs. We need to ensure a process is
developed based on this information to provide the assistance where they require it. Also,
perhaps the survey needs to be reviewed with the co-ordinator and school committee,
after a few months have passed, in case needs have changed.

. There seems to be an understanding that curriculum co-ordinators may be
stretched too thin. Time spent away from the District at meetings and conferences may
be seen as too much time away by some people. This is a difficult issue to resolve to
everyone’s is satisfaction.. It is important to attend certain meetings that take us away
from the schools. Sometimes we are requested to do so as representatives of senior
administration who also have many meetings to attend. I feel that learning to prioritize
and consider what is best for the entire Division assists in such decisions. If the time
away is at a conference, I find that I am always actively seeking things for the Division as
I see myself there as a representative for our schools. Ensuring a way to share

information obtained with teachers and administration will also assist in shaping more

accurate perceptions about the time away.
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The appreciation for the job done by co-ordinators and the need for curriculum
and instructional support services for schools. 1 found this interview process to be
reassuring in that what we do is seen as effective and, not only that, appreciated. The
interviewees were also helpful in providing learning experiences and in helping me
recognize what is important to each group. Ihave learned ways to improve the
effectiveness of the position through the examination of the role of curriculum co-
ordinator in the Red Deer Catholic Regional Division.

Job Description

The findings of this study will be of interest to those concerned with the
improvement of curriculum and instruction in our Division and for those concerned with
the improvement of the role of curriculum co-ordinator.

One of the questions I had commencing this process was: “Should I be spending
time in the schools when there is so much to do back at the office?” Intuitively I felt the
answer was yes, but [ wanted it to be no. I believe now that my desire in the beginning
was due to my own insecurities and lack of understanding about the role. In some way,
too, it was related to the frustration of not feeling useful while in schools. I often thought
it would be much easier to “get work done” if we did not have to be in the schools so
much. However, I have been reminded that one of the most important aspects of this job
is being in the schools. If the problem is that people are unaware of what we can be
doing to assist them, it is up to us to keep them informed. One way to do so would be to
show presentations such as was shown to interview participants (Appendix B) to school

staffs. Co-ordinators may need to take the initiative in organizing their time spent in
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schools where no guidance is provided. However, school staffs, led by their principal and
perhaps a curriculum development committee, should assume the responsibility for
determining curriculum needs and type of assistance required.

The commitment of the principal is essential in assisting co-ordinators in
providing the best possible service for teachers. Principals can direct our attention to
areas of need and can encourage teachers by reminding them of what we can do. The
partnership between principals (or vice-principals) and curriculum co-ordinator is one
that the co-ordinator has to initiate and help maintain by communicating this necessity to
them. The first administrator meeting of the school year would be a good place to
provide a presentation about the role of curriculum co-ordinator. As educational leaders
of the building, principals need to access curriculum co-ordinators as one of their many
resources in providing leadership in the areas of curriculum and instruction.

Through the journaling process and the analysis that followed about where time
was spent and which projects required the most attention and importance I was able to
take an objective view of the roles and responsibilities required to do provide effective
curriculum and instructional support to the Division. The interviews provided further
insight into the needs of individual teachers and individual schools. Ifeel I have a better
understanding of the educational system and of our jurisdiction. Though they may not
always be favorable or easy tasks, I feel better able to prioritize those tasks that are most
important to the role of curriculum co-ordinator.

With the assistance of my partner, Greg Hall, new to the role of curriculum co-

ordinator in August 1998, we modified the original job description of this position. We
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worked through a process trying to clearly identify what was important in this position,
based upon my experiences during my first year, Greg’s questions after his first few
months and my shared learning as a result of this project. It was very interesting to see
how Greg was asking the same questions I had asked during my first few months in the
job. Although it is next-to-impossible to include everything that is encompassed in the
role of curriculum co-ordinator, I feel what we have developed provides more details
about this role than have previous descriptions. Together, we created the revised job
description below.

Revised Job Description

Curriculum Co-ordinator

Curriculum Co-ordination is an area of responsibility directly associated with the
provision of leadership and support for classroom teachers, students, and school-based
administrators. The goal of this activity is the delivery of high quality and significantly
meaningful learning experiences for students.

The Curriculum Co-ordinator is an officer of the School Board, concerned chiefly
with the instructional programs being delivered to students, with specific responsibilities
for program development, program implementation, program support, program
evaluation, and student evaluation. The Curriculum Co-ordinator is responsible to the
Deputy Superintendent and, through him, accountable to the Superintendent and the
Board of Trustees.

DUTIES AND RESPONSIBILITIES

I. Student Learning
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1. Facilitate appropriate in-service activities regarding program development and

implementation.
2. Support school-based activities regarding student learning.
3. Continue the Division's efforts to use the results of the Diploma Examinations and
Achievement Tests, by providing item analysis to assist schools in preparing their
educational action plans that will guide schools into appropriate and meaningful ways to
improve instruction.
4. Visit schools to monitor and provide assistance regarding student learning, planning
and programs.
II. Staff Development

1. Through school visits link with teachers to provide direct curricular/program support.
2. To assist in formative evaluation of staff members with emphasis on teachers new to
the curriculum or new to the district.
3. Facilitate and support division lead teacher teams, grade level and subject area
meetings.
4. To maintain effectiveness as a leader within the District, the Curriculum Co-ordinator
is expected to engage in personal and professional development by:

a. Connecting with Alberta Education Curriculum Branch to remain current in

curricula

development provincially.

b. Reading current educational literature.

c. Attending educational conferences.
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d. Attending educational courses and seminars.

e. Being an active member of the Division’s Professional Development
Committee.

f. Assisting with planning and/or delivery of school inservices.

III. Communication

1. Provide information to teachers, support staff, administrators, trustees, parents and
students regarding educational programs, professional development opportunities,
curricula, resources, pertinent meetings, Alberta Education correspondence and other
divisional issues.
2. Prepare and deliver reports and/or presentations to administrative team, school staffs,
executive parent council and board of trustees.
3. Maintain liaison with local agencies, groups, other school jurisdictions, universities
and consortia involved with education.

IV. Curriculum and Instruction

1. Assist the schools to identify curriculum needs for individual schools and the district.

2. Support and arrange for curriculum development activities at the District, Zone and
Provincial levels.
3. Facilitate the review and identification of appropriate learning resources.
4. To assist and assume such other duties assigned by the Deputy Superintendent.

We felt that although each section was important, enhancing student learning is
our prime goal. The questions: “Is this beneficial for students?” and “What is the best

for the students?” are important for what we do day-to-day. We felt that keeping such
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questions in focus guide us in making good decisions.

Staff development seems to be where we have the greatest impact. By helping
teachers, we are satisfying our first goal of helping students. This includes enhancing our
own skills by keeping current with educational literature and attending meetings and
seminars along with assisting in the planning of school professional development
sessions.

In my analysis of the role of curriculum co-ordinator through my journal activity I
considered communication to be the key to everything we do. It is important; however, to
properly prioritize the tasks included under this title. The information we provide to
teachers and administrators should facilitate how they can better provide for the students.

Finally, the responsibility of providing curriculum and instructional support at the
divisional level provides an overview of what we do. It is beneficial for the schools in
our jurisdiction to have some coordination from a divisional perspective. In providing
assistance to individual schools in identifying curriculum needs, we have the experiences
of other schools and districts to share. Such activities as calling grade or subject area
meetings and reviewing resources are necessary to encourage team building and sharing
within the jurisdiction. In these ways we can provide the best opportunities for all of our
students. Having someone with the divisional perspective coordinate such meetings is
beneficial to all.

Conclusion
At the beginning of this process I was looking for a precise, detailed job

description for the role of curriculum co-ordinator in the Red Deer Catholic Regional
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School Division. Feeling overwhelmed with the magnitude of responsibilities, and
influenced by the perceptions of others, I was in search of a simple description to a very
complex job. The qualities listed in Figure 11 are necessary to survive in this position.
To that list I would like to add confidence. From outside the position, or being new to the
position, people may not feel they have the knowledge for making the prioritizing
decisions necessary to stay organized, focused and effective in this job. Ino longer
believe that there can be one set definition or job description for the role of curriculum
co-ordinator. However, there are recommendations I will make that will provide
guidance for thdse directly related to this position. This is a multifaceted position and
depends upon not only the initiatives from Alberta Education, the school jurisdiction and
individual schools, but also upon the person in the position.

Recommendations about the position of curriculum co-ordinator in the Red Deer
Catholic Regional Division, based upon findings in this study follow:

1. That curriculum and instruction support continue at the division level through

positions of curriculum co-ordinator.

Rationale: The added responsibilities principals have due to site-based decision

making make it difficult for them to be knowledgeable about all curriculum areas.

Ever- changing curriculums demand attention at the district level. Leadership is

necessary at the division level to facilitate equal opportunity and access to

information to all members.

2.That a thorough interview process occur in selection of curriculum co-ordinators

and that the job description be updated to reflect current realities of the position.
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Rationale: With a job so complex and sometimes so autonomous, the character of
the people who hold the position is an essential element to consider. Openness,
collaboration and approachability are important qualities for them to possess,
along with curricular and technology knowledge. During the interview process
candidates should be presented with an accurate view of the challenges and
responsibilities of the job.

3. That a formula be fairly derived to provide for some of the cost for the
positions of curriculum co-ordinators to come from the administrative budget,
instead of entirely from instructional budgets.

Rationale: Since a considerable amount of work done by co-ordinators is
administrative, whether for the Division as a whole, the School Board, senior
administration or principals I feel that it is only logical that some of the costs be
covered by the administration budgets.

4. That an orientation process be put in place for teachers new to the position of
curriculum co-ordinator.

Rationale: The beginning of a new school year is one of the busiest and most
difficult times to be commencing such a position. A period of orientation is
necessary for the person leaving a classroom position and starting the curriculum
job. A formalized procedures list for the beginning of the school year or a period
of time dedicated to orientation of the new person would be an asset. Having the
person commence the position during an appropriate month in the spring may

make this an easier process. The orientation would include meetings with
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secretarial support staff to become more aware of the assistance they can provide.
5. That the Division support the development of curriculum teams of teachers by
providing funding for release time during school hours to develop implementation
strategies.
Rationale: Since certain curriculums are going to be the focus each year, and if the
Division is to list improved results in certain curriculum areas within the
educational plan, they need to allocate funding to assist such action plans to be
materialized.

6. That a procedure be developed to create a curriculum library of resources that
could eventually be loaned out within the district.

Rationale: The area of resource review has been highlighted in this study as an
important service that the co-ordinators can provide to schools. In order for them
to do so effectively there would need to be a specific budget attached to such a
task, and an organizational structure much like a library, with assistance provided
within the office. Co-ordinators, as staff developers, have the unique opportunity
to review professional literature in the form of periodicals and texts. A system
needs to be put in place to enable the sharing of this information with teachers.

7. That principals continue to utilize the curriculum co-ordinators to enhance
instruction and staff development in their schools and that they continue to assist
with information- sharing by reporting back to their staffs on a regular basis and
providing release time when appropriate.

Rationale: Principals have the most important role in a school for setting tone and
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school climate. They have to determine the needs of their staffs for a particular
school year and the staffs needs to be kept informed about and given the
opportunities to utilize the services of the co-ordinators. This may involve a
principal taking over a class so that the a teacher has time to meet with a co-
ordinator, or providing substitute teachers for special inservice occasions.

8. That a needs survey be performed at the beginning of each school year to help
guide teachers with professional growth plans and assess where the curriculum co-
ordinators can be of service. (See Appendix C)

Rationale: If teachers assist in the completion of a needs assessment for the
school, they will have more ownership when a project arises or assistance is
provided. The process will also provide for leadership opportunities within the
school as the survey could include curriculum area contacts and other useful
information to facilitate the communication from co-ordinators to the rest of the
staff.

9. That regularly scheduled visits to schools continue to be organized and posted
ahead of time and that school staffs be encouraged to plan ahead for the day co-
ordinators may be in their building. Also, that school staffs be encouraged to
request the assistance of the co-ordinators on a particular day or for a certain
amount of time for special projects.

Rationale: School visits are necessary to have the one-on-one contact that is most
effective in assisting teachers. A calendar is posted to assist in planning.

However, school staffs should recognize their ability to request more than a one
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day visit every week or two weeks. The schedule is a flexible one that should

reflect the needs of the schools.

10. That the position of curriculum co-ordinator be evaluated by Division staff

and that the supervisor provide a written evaluation to the co-ordinator at the end

of each school year.

Rationale: Feedback is necessary for growth and improvement. Teachers in the

position of curriculum co-ordinator will be able to gauge their performance

through an evaluation survey procedure where all Division staff teachers have an

opportunity to give their input. An evaluation at the end of the school year can

assist co-ordinators in directing their own professional development and this will

encourage further dialogue about how they can improve as a team.

11. That curriculum co-ordinators and their immediate supervisors meet on a

regular basis to review issues and plans within the Division.

Rationale: This position provides great opportunity for professional development

and growth for the person involved. Feedback and direction from immediate

supervisors will assist co-ordinators in fulfilling the requirements of the position.

Summary

This study begins by questioning the role of the curriculum co-ordinator in the
Red Deer Catholic Regional School Division. Despite the limitations of the data
considered, the findings suggest that the role of curriculum co-ordinator is an important

and useful one. Further and more detailed examination of the responsibilities and role of
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similar position in other jurisdictions would be worth while to obtain conclusions that
would be more generally applicable to other jurisdictions.

The answers to the questions I posed in the introduction to this study now seem
clear. Thave experienced a tremendous amount of learning throughout the process of
doing this project and through the experience gained on the job. Ibelieve that every
person starting out in this position will experience similar questioning in the beginning,.
It is hoped that by incorporating some of my recommendations, an understanding of the
role and responsibilities of curriculum co-ordinators will become easier, not only for
those new to the position, but for teachers and administrators as well.

In the beginning, I felt as if the problems of this position were unique to our
Division. Ilearned through the research that the issues we face in such roles are subject
to the nature of the position. I was concerned with where I should be spending my time,
what people’s expectations of the position were and whether or not the position was a
necessary one at the Division level. Thave learned that my frustration with the position
may indeed have come from a lack of understanding about it. My initial assumption was
that people generally understood what we did; I have learned that this is part of our
responsibility, to keep people informed. This is a continuous task as staffs are changing
every year. Interviews provided me with some insight into the needs of teachers and
administrators and echoed a sense of purpose that being a servant leader brings to the role

of curriculum co-ordinator.
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Appendix A

Consent Form:
Culminating Master's Project "The Role of Curriculum Co-ordinator”
Deneen Gallant-Norring,University of Lethbridge

Dear Participant:

I 'am conducting a study of the role of District Curriculum Co-ordinator. The
purpose of this project is to determine to what extent the position of curriculum co-
ordinator is necessary at the district level. [also seek to find out what responsibilities
and tasks that role should entail, based upon my research, personal reflections, and
interviews with teachers and administrators.

As part of this project I am asking that you read a culminating report of a journal I
have kept of tasks performed in my role as curriculum co-ordinator. Following this I
would like to interview you, posing questions based upon the report and the role of
curriculum co-ordinator. Responses to my queries will be released in summary form
within my project and actual names of participants will not be included. Individual
opinions will remain confidential. If you decide to take part and then for some reason
must change your mind, it is your right to withdraw.

If you are willing, please indicate your ability to participate in my study by signing
this letter in the space provided below. Please return this form to me at your earliest
convenience.

I appreciate your participation and assistance with this project. If you have any
questions please call me at 343-1055. Also, feel free to contact my supervisor, Dr. Cathy
Campbell at the University of Lethbridge at 329-2459 or Dr. Craig Loewen, chair of the
Faculty of Education Human Subject Research Committee at the University of Lethbridge
at 329-2455.

Yours truly,

Deneen Gallant-Norring

(Please detach and forard the signed portion)

THE ROLE OF CURRICULUM Co-ordinator
[ am willing to participate in the interviews required for this project.
Name Signature

Date
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' Appendix B
Presentation: The Role of Curriculum Co-ordinator Presentation

., M a:’l{ing Sense...

The role of D1~>tr1ct Cumculum
oordlnator

Curriculum
and
Instruction

 Commun ication

Curriculum
Implementation

v Technology
i  Admin Duties Integration

Support
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S

Currlculum & Instructlonal
: ‘Support . .

Subj ect area respon s1b111t1es RPN el
Contact W1th Alberta Educatton

\ Contact with publlsherq , ,
’:Curriculum resources recomm ended
Collaboratron with other dlstrlcts
Achlevement Exam analysrs |

Expectations for:

. u Long range planning

French Immersion issues and support for et
-~ program - :

. Eacrhtator of networkrng ofteachers

1', |

| e Schedule reﬂects regular vrsrts

- 'wTeam teaching- o ,
- Support offered by promdmg accessin perSon'

s wTechnology mentorlng |

~ w Observation for inform al feedback

wNew Tesources sharmg

-rLocatlon of resources

nDlstnbutron of cornmumcatlon from Alberta

= --Notrces of 1nsermce opportumtres .shared

SE . H



Professmnal Development

e

. Support

K -rMember of D1stx10t P. D commlttee
| -~Ass1sts W1th Sehool P.D. plans :
urDBllVGI'S sessions on P.D. Wednesdays
S w Hosts inservices after school for staff
w Hosts grade and subject area meetmgs
w Tm plem entanon of cumculum teams
e One to one assistance durmg school visits

:e{‘*’;wPI‘OV‘ldlﬂg mformatxon about P. D opportunmes
NewC urﬁcinlum I}htegrﬁtion/\; g

R .'Correspondence from Alberta Ed.
g nMeetmos/Focus oroups W1th Alta Ed.
: nHostmg trammg sessmns o

- g Orgamzahon other msermce for new
le-curmeulum- o, o e

-4 ,-rRecommended resourees hst updates

w Finding resources from va.nous sou;rces

| LRDC fothers

i -Commumcatlon of 1mt1at1ves and upcoming

_suppott (e.g. Tech Outcomee Docu;ment New

Math, New ’ELA) ’ o \
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o

W

Commumcatlon

-»Emall 1nd1v1dual and group correspondeﬂce

e District news FYT

1L Reportmg to prmc1pals Deputy and Boa.rd

.rPubhqhers Alta Ed, other d1stncts

' w Parent inquiries

Daily.mail: school news, pubhcauons etc

. Y

- FSL newsletter in COII_]UIICT.IOH W1th Pubhc

School Board

w Contact with teachers... espeﬂalIY those n

thelr hrst yea1 to dlstnct

,,,,,

iy Alberta Ed re: currlculum

.rPubllshers re; resources‘

L C ommunlty

m Family Literacy Advisory C ommittee .
] Altemaﬁve Measures Adv:tsory C ommittee
. Commumty Heslth
'm Lions Quest . : : :
| Scho ol C ounc11 M eetmgs (P tes .,entan ons on new Cumculum)

b . Grade subject are'lmeetmgs and hbrarlans meetmgs

. Technology plannlng commlttee

w P.D. committee

. Currlculum Team meetlnos

: - Adm 1nlstra,tor meetlngs and School Board meetmgs

o~ .
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"-r Altematwe Meaqures C‘omm1ttee

- Committees -

‘_-- . Pro fes s1ona1 Developm ent Com mittee

-rTechnology Planning Comm1ttee
- Language Arts Lead-Teachers

- L1’l:eracgvr Adwsory Comm1ttee o

s FSL Cumculum Advisory Team
w Telus Lead—Teachers |

"-r New Social Studles Cun1culum Focus |

Group

ﬁw ‘ : B

| InstructlonalTechnology
Support

a Asmstmg teachers in the classroom (modelmg a Iesson)

B After school i mserwce as to necds in individual schools .
o Monthly inservice Open to dlstrlct staff :

w Telus Lcarnmg Conncctlon planmng
w C.A.R.C. mservwe planmng for tech mentors

s Meenngs with school tech mentors/coaches
s Sharmg of resources and documcnts from AB ED

g 'g-r Individual assistance and mentoring for teachers'on

' “how to use” and “how to integrate technology”

-r Prowdmg Internet sites related to curriculum

" Clrculahng htcraturc dealing w1th tcch mtcgratlon | |

o ’, %Y # ; =
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3

Adm mlstratlve Dut‘les »,

’ i Commumcatmn and correspondence from various

orgamzatlons and pr0] ects throughout the year

| w Distribution of 1nform atlon and reportmg to

teachers

" Organlzatlon of 1nf0rmat10n regardmg

e cumculum : . ,
- 1nd1v1dual school events
publxshers S
o btudt‘ﬂt text fesources
- teaehmg fESOUTCES

- Achlevem ent exam 1tem analysm and follow up to o

school actlon plans

N g Wer

o
i

2N

i
&

Other PPOJectS

] smoklng and health
= cumculum mlplementanon schcdule

[ gymnasucs

[ rehglous educatlon
- Questmns of the Board that requn‘e research
: m p.d. Wednesdays
, S scx eduuat:lon -
- Corresp ondence from dlﬁerent agencies

Vw Telus and other 1n1t1at1ves for teacher trammg

'.- Lions Quest

. Counselmg - o 3
/”,..r Collaboration wﬂ:h 1mmersmn teachers from Public .

School District. - L

i

s on dlffel ent 1ssues that come to Central Ofﬁce];;
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Personal Interest Influence

- Frencﬁ 1mmersmn and ernch as “"zi """ S EEBﬁ'd

Language support. |

: ’nr Technalogy trammg and support w 1th

‘integration: of technolegy to the curriculum

B w Counseling i issues.. Collaboratmn W1thm the

-division. .

'ur Sharing... Creatmg ways to facﬂltate that in the

~district through email folders, meetmgs
collaboration. |

_nMentorshlp and support for first year teachers
e Asststance fOI' teachers of combmed classes

, chsearch and professmnal educatlonal readmg

#i

Other Dlstrlcts

- Collaborauon with various commlttees W1th1n the
- Red Deer Public District

- = Collaboration with Lead Teachers from various

districts for the implementation of the new English

= L.A. curriculum
- Sharing with Chinook’s Edge curriculum
. coordinator
& Work with the Wild Rose School Division with
“ . French Immersion teachers
e Networking and sharing with St.Albert consultant -

,t Networking and sharing with other administrators o

-t prov1nc1a1 meetmgs and conferences
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Getting to the schools and he]pmg teachers

may or may not get looked at again in the week.
Respond to the deadlines from correspondence

Filing and organization of information

Answering and asking questions about curriculum
Responding to at least 5 calls a day; projects, questions
Checking email (replies must occur within the day)
Handling complaints... trying to assist those in need

Being at the office late, due to meetmgs or not having had
the chance to do “paper work etc.” while on site.

Special requests of senior administration
= - Planning with other curriculum coordinator

Helplng Student Achlevement"

ThlS beglm w1th helpmg teachers
Resources
- Support in the classroom
- Communication with admin.
New strategies and methods
Opportunities for professional development
_ Achievement exam analysis
B Action plans
Long range and unit planning
" Occasions to meet and collaborate with colleagues

What a day could brmg... ”’

Quickly checking the mail... and putting it into a pile that
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Encourages N Y o
; 1jﬂ’uars - ,;ItemAmlysist J

( ““Work Under

* Mosings  ©Good ;_/ |
5 : , ! Cormmumwtur '
+ 'Promete | Linkto -

Collahnration s Community .Credlble Honmt »

Flexible, Open l
Currlculum & Famhmtor of % exible, Op
;;[nstructmn Suppur{: R Networlﬂng j ; Insighﬁ-ﬁl) :

. \.New Teachers .
Gften the ag(mt or

AthlmﬁhtExﬁms;. - To SHIVIVE, be

P ; t;mde and Subject Wl arganized g «———
:ressure/ : ‘ :
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Appendix C

"ED DEER REGIONP™
CATHOLIC sCHOOL®

Wiy s ongy

Process for Pricrities

Dt GrrisdonCoordrairs

"The goel of this survey is masist inthe process of providg
irrividel sdhods with effident and effective service and
sppatinamaturardirsmtion Hese aorsicer the
districtvickiritiatives that coordirstors will be foosing onthis
schod year and the three-year Bdocation Banof the District
This srveyis tobe aonpletedasa saff. Thereis arother
survey for irdvidals that will seekickas/neads for professiord
chelcprrert, gack ardscbject rectngs e Fweves s
“Steff” survey is tobe a adlabartive effart of anentire sdhod.
Exchschod s differert neads and durirg regdary schedied
schod visits coardiretors wishtobe bdprg exchschod reach
suchneads as they reate toamatumandinsmotion
Teadters and sypport staff ray bewoddrng ondifferert
prgjedts at diferent schods tha reflect the needs of theee
pattiadar stuckrts andstaff

CURRICULUM AND

INSTRUCTION SUPPORT IN

EVERY SCHOOL

Red Deer Catholic Regional Division #39
Curriculum Coordinator Survey of Schools

LappeAts
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DIRECTIONS
Curriculum Co-ordinator Survey of Schools

1 Discuss survey as a staff and come up with a focus/ project/ area for co-ordinators.
2 Refer to the District initiatives and three year education plan
3 Return survey to either co-ordinator via inter-district mail.

Please answer the questions below as a staff. Consider what you would like co-ordinators

to spend time on while in your building. Point form is sufficient but feel free to elaborate

with examples for any of the questions.

1] How do you BEST see co-ordinators meeting the needs of your current school?

2] Do you have a particular day or time that would be most convenient for you to have

the assistance of curriculum co-ordinators available?

3] What suggestions do you have for the allotment of time in schools, considering
district-wide responsibilities, community committees and administrative tasks?

4] What are some of the initiatives or programs in your school this year that may
require the assistance of curriculum co-ordinators?

5] Other suggestions you have that will assist us in helping you in the ways that you
have indicated:
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