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PROLOGUE

This project examines collaboration as a means for the
professional development and renewal of teachers. I will
consider both my experience with c¢ollaboration and the
experience of the staff at a Southern Alberta elementary
school as we attempted to create a long-term professional
development plan through collaboration.

In his 1989 article, "The Faculty in Midcareer:
Implications for School Improvement," Robert Evans presents
this information regarding the need for revitalization 1in

the present teaching force.

"Looming behind every aspect of the debate
about schools is a profound demographic
change amcng teachers: almost en masse they
have become a veteran., middle-aged, immobile
group. The teaching force is now composed
mainly of people in middle to late career who
have been teaching in their current school
for most of their professional lives. Their
average age is approaching 50. Seventy-five
percent have been teaching for at least 10
vears; 50 percent, for 15 vyears or more.
Fifty percent have taught in only one or two
schools (Feistritzer 1986)....Disenchantment
is rampant among them; it is 1increasingly
rare to meet teachers who radiate enthusiasm
or principals who praise their competence.
Teachers complain about low levels of salary,
support, and reccgnition: about deteriorating
conditions in the school as a workplace; and
apbout growing demands made on them, both
instructional and noninstructional....The
need for stafft revitalization is
inescapable."

My career certainly fits into many cf these categories.

I was in my tenth vear of teaching. I had conly taught in

two schools. The deteriocorating conditions in the school as



a workplace and the growing demands placed upon me had
created a situation where I was desperately in need of
revitalization. At that time my strongest feelings towards
my Job were dissatisfacticon and boredom. I realized that I
had reached z crossrocads of my career where I felt that 1
was left with two options: I could continue as always at
school and try to find satisfaction and stimulating
experiences in my out-of-school life, or I could concentrate
on my career. I decided toc concentirate on my career. Since
I was very interested in Language Arts, I decided that 1
would pursue a change of direction by training for a
Rescurce Room position. I enrolled in a Student Initiated
Diploma Program with the University of Lethbridge.
Entering the Diploma Program was revitalizing because I was
able to work with a small support-group of concerned,
dedicated teachers.

At this point I had not ccllaborated with any teachers
meyond the development of cne unit plan. The decisicn tc
concentrate on my career by taking university courses was a
dellberate action, but another door, leading tc
co!iaboration, was opening without my conscious knowledge.
At the time I was teaching from a Basal Reader and, as I
said. I was finding it rather pboring. Sheila, my Grade Four
counterpart, was using a literature-based approach to

teaching Language Arts and Social Studies in an integrated



setting. I really admired her teaching style but I didn’t
feel that I had the training to teach a literature-based
program. [ was hoping to gain this training in the Diploma
Program.

In September of 1989, Medicine Hat School District #76
offered a Writing Process course to the district teachers.
Sheila and I both decided to take the course. This was not
a deliberate decision to work together, but that Is what
happened. As we worked through the various components of
the course, we shared our experiences and findings. For our

inal project we decided to create a Native American unit
tcgether. This proved tc be so enjovable and so successful
at upon compietion of the course we continued to work
together. We work collaboratively on many aspects of our
programs. This year Sheila 1s teaching a Grade 4/5 split so
we don’t always have the same curriculum needs, however we
have continued to work together.

I find it extremely difficult to put the benefits of
¢ollaborative teaching into words. Although I cannot say
that I always feel secure with the literature-based methods
that I am now emploving, even in the beginning I felt that
Sheila was there to support my efforts through generating
ideas together, listening to my concerns, offering advice
and sharing experiences, The loneliness o©of the classroom
has peen remcved. I have a colleague who shares the same
interests and types of problems. We have developed a

relationship which goes bevond complaining about problems to



developing solutions to problems. Through collaboration and
university classes I have revitalized my career. I now find
my teaching to be an exciting challenge. Sheila and I have
gone on to create more units, we have presented a Writing
Process workshop to the upper elementary teachers of the
district and we have worked with Sarah, our librarian, to
sponsor a month-long Environmental Fair.

Looking back, it is very interesting to read Robert
Evan’s article and see the categories that he has developed

on his "Continuum of Midcareer Types."

Figure 1: CONTINUUM OF MIDCAREER TYPES

KEY MEMBER - CONTRIBUTOR - STABLE AND STAGNANT - DEADWOOD

Adapted From: Schein 1978 and Krupp 1988




Evans gives the following definitions:
KEY MEMBER: people who seem endiessly engaged and
self-renewing, whc sustain both their

enthusiasm and their verform
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who are often gcod mentors tc newcomers.

STABLE ANL STACHANT: those whose growih has s!lowed
markedly, who are largely going through
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university classes with stopping me from
silicping into the STAGNANT AND STARLE category and I fee;
that mv collaboration with Sheila has increased my iob
s=T.afacticon and helped to create an enthusizem for my .ob,

.t this enthusiasm must be nourished each day.

SagSe and a suppor: sSvstem wnhich functions within my working
environment. Through coliaberaticon my level ©of enthusiasm
!z constantiy regenerated. The +two forms of professional
development complement each other in a very positive manner

and I feel that, together, they hzve helpea tc socive tne



mid-life crisis that was affecting my career. The future,
tor me, holds the possibility of a transfer to another
school while Sheila is seriously considering a move to
Edmonton. Whatever happens, I will ensure that
collaboration remains sianificant part of my career and I
will attempt to assist other teachers to become revitalized
through the process of collaboration.

While this story so far relates to my individual
Jjourney, an opportunity to introduce the process of
ccllaboration to my cclleagues occurred in June of 1990. I
arranged for Dr. Richard Butt and Dr. David Townsend to
present a proposali to the school staff. The proposal
presented by Dr. Butt and Dr. Townsend addressed the
problems o©of mid-career teachers and the need for
revitalization by focusing on teacher collaboration in the
cdevelopment of a long-term professional development plan.
The staff veoted overwhelmingly to participate in the

project.

The project began by using autobliography as a vehicle

h

or approcaching the problems of mid-career and lcong-term

professicnal development. A two day werkshop, entitled
"Finding and Uncerstanding Your Teaching Roots" was held
August 23724, 1990, and six teachers from the staff

attended. Through examining the events and phases of their

T

careers, their working reality, their pedagogy. and their
past and future, the group arrived at these areas of concern

common to all group members:



1. socialization skills - developing the ability of
students to effectively work in both small and

large group situatlons,

V)

the need for increased student motivation,
3. the need for student ownership for the
responsibility of learning,
4. the need for improved student behavior, and
5. the need for collaboraticn among teachers,
especially in the area cf planning,
The group decided that the best way to address these issues
would be under the umbrella of cooperative learning. A
long-term professional development plan was now drawn up.
The project consisted of the following components:

on: Research and Implement the Planning,

-

Descript

Teaching and Learning Elements of

Cc-operative Learning

-

increased student motivation,

2. student ownership and acceptance
of responsibility for learning,

3. improved c¢lassroom behavior, and

4, assistance with teacher-planning.

Through the project the group addressed the problems
associated with teachers in mid-career by revitalizing their

teaching throucgh collaboration.
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STAFF DEVELOPMENT THROUGH LONG TERM PROFESSIONAL
DEVELOPMENT PROJECTS

Teachers often express the feeling that there is no
continuity in professional development, that there is simply
a smorgasbord of workshops. (Flanders, 1980) As a result of
participating in a class on autobiography, I am committed to
the ideal of teachers taking control of their careers
through the implementation of long-term professional
cevelopment projects. However, effective staff development
depends on several factors. First, there should be
teacher-ownership of professional development. There should
be participant control over the 'what" and "how*® of the
learning. Adult learners are motivated to risk learning new
pehaviors when they bellieve they have control over the
learning situation and are free from the threat of failure.
(Tindill & Coplin, 1989 Autobiography can assist teachers
in discovering what aspects of educaticn are Important to
their style of learning and teaching. Alsc, there must be
some form o©f collaboration. A well documented belief of
successful staff development is that the change process
takes a long time. (Tindil! & Coplin, 1989 Teachers need
ro opportunity to discuss the successes, fallures, specific
cropliems, etc. with a colleague. They also need the support
and encouragement of that col league when they get
disccuraged. Change takes time and there must be an
opportunity for ongoing discussion of problems and concerns.

Z third factor to consider is that direct and concrete

10



experiences where the learner applies what is being learned
are essential to successful staff development. (Fonzi, 1982)
Teachers working in collaboration can function within their
working realities where they can gain direct and concrete
experiences and then analyze the results of these
experiences.

In this literature review I wiil consider the topic of

how to implement & long term professional development

project. I will research autobicgraphy as a vehicle for
initiating the ©project and I will research teacher
collaboration as a means of facilitating the project. I
will then consider several models of long term professional

development plans and identify common factors within the
p.ans in an attempt to consider which factors are required
(o] successfully initiate a long term professional
development procject. For the purpose of this paper, long
rerm professicnal development project will be defined as,
an extended, pianned program of learning oppertunities
afforcded staff members of school districts for the purposes
of improving classroom perfcrmance and teacher knowledge."

cpfengardner & Leahy, 1988)

-
-

AUTOBIOGRAPHY

I would like to begin my literature review by
considering the teacher and his or her story. Michae!
Novak, in "Ascent of the Mountain, Flight of the Dove,"
defines story as a narrative that 1links seguences: =z

structure for time which links actions over time. Novak

11.



sees a life’s story as being composed of a series of
standpoints; standpoints consisting of the subjective
context in which a theory 1is held. A storvy is never
stagnant, there s an intentionality, a drive from
standpoint to standpoint. According tc Novak, two rhythms
exist; differentiation, when we arrive at a new standpoint
and break intoc a new darkness, a time of discomfort, and
integration, when we push beyond the darkness and begin tc
eXplore our new sStandpoint, a time of <challenge.
Censidering this information, the challenge tc a long-term
prcfessional development project is the fact that different
people will alwavs be in different rhythms and the
professional development projects that are developed must be
able to meet the needs of all these rhythms.

Novak sites two methods through which our standpoints
change, the ascent of the mountain, when a new standpoint is
reached through shrewdness, discernment, patience and
determination, and the flight of the dove, when a new
standpoint is reached through grace, gift, serendipity or
obscure instincts. Here the <challenge to professional
development projects is the provision of experiences which
wourid ailow group members to change standpoints through both
methods.

I think the greatest challenge that Michael Novak
presents to prcfessional development grcups is the idea of
“critical storvy" which asks the following gquestions, "Have 1

discovered, and am I inventing, the story most appropriate

12.



te my possibilities? Am I being true to myself?" (Novak
1978 According to Novak there are inner-directed people
whc are stubborn and self-directing, and outer-directed
people who let their story be shaped by the audience. In
crder to have true teacher participation and control! of a
long-term project, teachers must become inner-directed
pecple who can discover the story most appropriate to their
personalities,

The question that arises is, "How can teachers become
inner-directed?" There are the realities of the classroom
to face. Tony Flanders, in his article, "Teacher Realitlies,
Needs, and Professional Development" (Butt, Olson &
Daignault, 1983), presents the following realities of
teaching:

1. relentless time pressure - the conflict between
children’s varying natural rates of learning and
the relentless administrative schedule creates
creates a “treadmill to oblivion" (Fred Allenm?
that g further aggravated by the many extra
hours that teachers must put in some days to
prepare for the next days lessons,

cellular isolation - teachers spend most of their

rD

day in a form of solitary confinement,
3. an information and administrative blitz -

teachers receive a deluge of printed material,



4,

a network of unrealistic expectations - teachers
seem to feel that society at large has unrealistic
expectations of what teachers can accomplish in
teaching, educating, training, socializing,
emotionally supporting and caring for children,
the demanding mental effort of teaching - the
intense, continual effert of dealing with large
groups of demanding children can burn a teacher
out,

extra duties and responsibilities - coaching
teams, supervising events, dealing with the
emotional problems of students - all of these
duties and responsibilities add tc the teacher’s
daily worklioad,

nc preparation time - preparation for daily
classrcom assignments and special events must

be done and done well - vet no time is provided
tor this preparation,

a general environment of negativism - teachers
reportec that thev felt a strong sense of general
disapproval towards them as teachers,

social factors - classrooms are increasingly
populated by children from divergent social and

cultural backgrocunds,

14.



i0. the classroom feacher iz at the bottom af the
education status system - teachers reported that
they feel thev do not have the prcofessional

bility to make declisions faor themselves, anc

e

fear for their Jobs - many teachers expressed

fu
[,
.

concern cver icp-security.
How can teachers be expected toc deal with the realities of
ir evervdavy WwWorkling
energvy Lo become inner-directed professionzis involived in
icrng term professicna.l development plans? Inner-directed
teachers are able to bkoth discover and invent the story most
appropriate tc their possibiliities. They are true o
themselves. 3ut in order to be true to themselves they must
st know themselves. Flanders suggests that teachers need

TC WoOrk cut, over a long period of study and reflection, a

soherent view of themselves as  teachers. They need a

clarity of purpcse. Cnce thev have this clarits

teachers need L0 make a personal decision tc proceed with

. . s .
tezching as they fee: {t shoula be.

tutckliography can assist teachers in c¢oming ¢ . NOW
tnemselves., RButt 3ndg Pavmend in the articie, "Studying The
hoture andc Develcpment ct Tezchers’ Knowiecge Using

-]
NS

Coliaborative Autobiography® (Butt & Ravmond, 198

P

th
ry
Q
=3

mnow.edage that resulis from personal experiences, and

our refiecticn on them, s "personal xnowledge--the fruit of
sign!ficznt learning through experience." Teachers, a8

scdult iearners and ciassrcom practiticoners, gain personal

15.



knowledge throughout life. Experiences prior to teaching
have also shaped teachers. Teachers bring beliefs, values,
dispositions, feelings, guiding images and principles to
their classrooms. In order to assist teachers to understand
themselves and their classroom practices, Butt and Raymond
suggest an approach to collaborative autobiography which
involves a group of experienced teachers working together
through four phases of activity and writing. These phases
include a depiction of the context of current working
reality, a description of current pedagogy and
curriculum-in-use, reflections on past personal and
professional thoughts and actions, and a projection into
preferred futures through a critical appraisal of the
previous three phases. (Butt, Raymond, 1987> Through this
study and reflection of their past and present, teachers can
achieve a clarity of purpose that will help them to become

inner-directed personalities.

16.



COLL A |

Teachers generally agree that the best possible
"erofessional development" is one-on-one with an
experienced, sympathetic colleague "to help you with your
style, In your classroom, with your kids." (Flanders, 1980)>
Also, sharing experiences with other teachers is regarded as
an excellent and valid experience. Teachers need to
discover that other teachers have the same difficulties,
teelings and concerns. Teacher collaboration can meet both

cf these needs.

Ingrid Chrisco, in her article entitled, "Peer
Assistance Works", suggests that c¢ollaboration benefits
teachers in three wavys. Ms. Chrisco emp loys the

preconference, the observation, and the postconference model
ocf peer assistance. The first benefit that she states is
that collaboration initiates and enccourages dialogue between
professionals about teaching and education. Teachers become
helping professiocnals to each other, Just as they are
nelping professionals to their students. The second benefit
that she mentions is that when a teacher talks about a
lesson in the preconference the teacher 1is effectively
rehearsing the lesson. This procedure clarifies the lesson.

The more teachers examine what they are teaching and why

they are teaching 1i¢t, the better they will perform.
(Chrisco, 1989 The third benefit of collaboration is
awareness., Teachers’ professional instincts are usually

courate, yvet many teachers teach wlthout beling consciously

ol

17.



aware of the strategies and techniques they employ. Any
assessment of the lesson is wusually in the form of a
monologue. When teachers assess a lesson together they no
longer feel alone and often they arrive at a better
understanding cof the strategies and techniques emploved in
the lesson. Coliaboration can help relieve some of the
stresses of teachers’ working realities and allow the
teachers to better understand their teaching needs and

stvles,
xampl of Long Ter ro ional velopment Project
2 Coliegial Support Program For Experienced Teachers

Jerrold D. Hopfengardner and Peggy E. Leahy described a
program developed to offer professional development
opportunities to experienced teachers in the state of GChio.
The program was initiated by a district’s board of education
and superintendent. They made arrangements for university
consultants teo develop a collegial support rogram. The
program was designed to be self-perpetuating: teachers
rrained in the initial year wculd help train additional
participants in subsequent vears. The collegial support
madel included:

- voluntary participation,

- a focus on formative, not summative, evaluation,

- a program conducted by the university consultants and

teachers themselves - principals and district

administrators were not involved,

18.



- program ccntent jointly selected by the university
consultants and teachers from the research on
eftective teaching,

- opportunities for teachers to systematically
analyze their instructional behaviors and to
receive collegial support, and

- provision of a safe environment in which new teaching
behaviors could be tested.

There were {wo phases of training. The first was a
3-day August workshop which included the following topics:

- discussion of the colleglial support network,

- research on effective teaching and effective
schools,

~ the purposes and procedures for clinical supervision,

- activities which enable teachers to identify their
own personal and professional characteristics,

- activities which help teachers become aware of
student needs, and

- activities which focus on teacher/student inter-
actions during instruction.

The second phase of the workshop consisted of monthly 2-hour
seminar sessions throughout the school year. The following

topics were presented by the university consultants at this

- analysis cf time-on-task,
- use of wait time in questioning technigues,

- effects cf non-verbail behavior,

19,



- instructional modification for organizational skills,

- questioning skills,

- learning styles,

- self-monitoring data collection processes, and

- involving others in the collegial support network.

Formative program evaluation by teacher facilitators

indicated evidence o©f positive changes in instruction,
enhanced collegial support and a commitment to serve as
resource people for their peers during the next vear. It
would seem that the program was perceived to be a success by
the teacher facilitators. I was most interested in these
components of the program:

1. teacher input into the focus of the professiocnal

development activities,

n

. collegial support,

w

university support, and

4, school district support.

I felt that the teacher input appeared to be restricted
by the fact that the choice of topics for the <training
sessions was made by the university cocnsultants. One of
the conclusions made in the study was that there was too
much content in the August workshop. When the content is
cut back teachers should be given a choice of which topics
they wish to learn about. Teacher ownership of a project

is, to me, a crucial factor for success.

20.



It seemed to me that ample opportunities for collegial
support were supplied. Substitute time and paraprofessional
time was employed to further allow for collegial support
time.

The university support, In the form of the original
develcpment of the plan, the groundwocrk necessary to
introduce the plan and the workshops was vervy evident,

Schocl district support was also very evident,
especially in the conception of the program.

I think that teacher input, collegial support,
university support and school district support are necessary
tec the successtul implementation of a iong-term

professicnal development plan.

The Caldwell and Marshall "School Improvement! Apprcach

The "School Improvement' approach is a generic type of
zpproach. It attempts to meet both individual and
institutional needs to a high deagree, It contains the
following components:

- school staff participates in the identification

of institutional goals, and
- individuals then identify their own needs within
the context of the institutional goals.
The “School Improvement" approach requires

collabcrative leadership between the school and central

services. It also requires a variety of data collection to
cetermine needs. It does result in staff development
activities which are diverse and comprehensive. The staff

21.



development activities include formal and informal
activities, long-term and short-term activities, voluntary
small interest group activities and whole group activities.
Calawell and Marshall advocate compensation of school-based
people for participation in the program. They also advocate
the employment of a full-time program co-ordinator at the

chcol level.

I was impressed by the following components of the

program:
1. a high level of teacher input into the focus of
professional development activities,
2. collegial support, and
3. schoo!l district support.

It seemed to me that the staff, through the

identification of the school needs and their personal needs,

were kasically in full control of their professional
development. I felt that this aspect of the program allowed
teachers to function as professiocnals. The opportunities

for collegial support would be based upon the types of
professional development activities attempted. I should
think that the oppeortunities for collegial support would be
timitless. Scheool district support would be highly visible
in the stipend cr release time recommended by Caldwell and
Marsnall, and also in the presence of the full-time program
co-crdinator. 1 was very impressed with this approach for

two reasons: I liked the high degree of teacher-ownership

and the flexibility of the program.

22.



The BPTIM Model

The RPTIM model consists of the following categecries:
Readiness
Planning
Training
Implementation
Maintenance.

The goal of this model (s to meet the needs of the
corganization and the individual. This is the specific
method used to accomplish this goal:

Readiness: Broad, general goals of inservice are set.
A four to five-year plan is made. Teachers are
involved in decision-making and solution

generating. This phase is intended to develop

open communication, trust and a broad base of

Planning: Goals are now refined into objectives;
sequential specific activities and actions are
decided upon: major workshops are planned and
a long-range plan is plotted.

Training: All in-service sessions include
orientation opportunities for choice,
experiential learning, small group activities,
situational leadership support, and a

commitment toc implementation and evaluation.



Implementation: This stage requires a supportive
environment for making the transition from
in-service activities to daily use. Peer
feedback, clinical supervision and
opportunities to share may all be
implemented. During this time teachers
share written plans with the principal.

This allows the principal to monitor and
support each individual.

Maintenance: Continued use 0f the new strategy is
supported and monitored through teacher
self-cbservation, peer observation and
continucus review.

The following components were of interest to me:

1. teacher input intc the fccus of the
professional development activities,

2. collegial support, and

3. administrative support.

I felt that there was a high degree of teacher input.
There were many opportunities for collegial support.
Generally, I, felt that the plan was restrictive. I
particularly found the idea of preparing written plans to be
handed in to the principal so that he could help monitor
each individual’s progress to be restrictive,
Addministrative support is necessary, but I‘’m not sure that

this would always be perceived as support.

24.



Jovce and Showers Model

The Joyce and Showers model consists of four primary
components:

Theory: This consists of a presentation of the
theoretical basis or rationale for the teaching
strategy.

Demonstration: The teaching strategy is demonstrated,
several times, by teachers relatively expert
in the area.

Practice and Feedback: In relatively protected
conditions, participants practice the strategy.

Coaching: This is a critical component for ensuring
effectiveness. Coaching helps to incorporate
the new strategy into the teachers’
repertoires. Coaching entails ccmpanionship,
technical feedback, mastery of the strategy and

adaptaticn of the strategy 1o the needs of

students.
The phrase "executive control" is introduced in the
Jovce and Showers model. Executive control (s the ultimate
goal of any inservice activity. It entails understanding

the rationale and purpose of the strategy and knowing how to
adapt the strategy to different students, apply It to
various subject matter, modify and create appropriate
accompanying materials, and blend it with other approaches

to make a smooth, powerful whole. (LaRose, 1988)

25.



I felt that this model had two major strengths:

1. collegial support, and

2. a realistic approach to the learning of a new

teaching strategy.

There is a vehicle for collegial support in the use of
coaching. Companionship is an important aspect of coaching.
There are opportunities for mutual reflection, informal
thinking through of mutual problems, sharing frustrations
and successes, providing ideas and helping to figure out
optimal uses. The focus of professional development is very
narrow as the model concentrates on one thing, developing
teaching strategies. The model does, however, provide an
excellent pbase for learning new strategies. 1 like the idea
that there are step-by-step instructions to fellow. I think
this is very important to a teacher who is just beginning to

take control of their professional development.

26'



CONCLUSION

It appears that there are c¢ommon components to
professional development plans. The four components that I
identified as crucial to the success of a long term

professional development project are:

1. teacher ownership of the project,

2. teacher collaboration during the
project,

3. university support for the project, and

4, demenstrated school district support of the
project.

The first component is the need for teacher ownership.
Three of the four models of professional development listed
above include teacher ownership of the project in some
fashion. Hopfengardner and Leahy mention teacher input into

the focus of the professional development activities,

aldwell and Marshall implement a component in which the
schoot staff participates in the identification cf
instituticnal goalis and their individual goals within the

institutional goals. Thne RPTIM model incorporates two
sections which deal with teacher ownership; Readiness which
deals with broad, general! goals and Planning which refines
the goals into specific objectives. I feel that teacher
ownership is the most important component for a successful

professional development activity.

27.



The second component is the need for collegial support.
Companionship to help overcome the loneliness of the
classroom 1s becoming a priority for teachers, especially
considering the Iincreasing ©pressures associated with
teaching. Also, significant improvement in educational
practice takes considerable time. (Tindall, Coplin, 1989)
Teachers need to have a support system operating within
their working reality to sustain them over this extended
period of time. Collaboration 1is just such a system.
University support, if it can be arranged, is also very
helpful. The university can supply not only the emotional
and technical support to teachers in the field, but the
university can play a major rocle by initiating the project
and assuming an initial leadership role. Practicing
teachers are too busy surviving in their everyday work world
to find the time and energy to develop a long term
professional development project. The university’s
assistance in this role would be extremely beneficial.

The final! common component if school district support.
Teachers need to feel that their professional development is
important to the school district and districts which are
willing to invest time and money in the professional
development of their teachers are repaid tenfold.

I will conclude the literature review with a factor
which I consider to be of paramount importance to long term
professional development. An important point in any staff

development program is that organizational changes must be
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accompanied by role changes. The primary contention is that
in-service is a process, not an event; a process of role
changes which involve new will, new knowledge, new
behaviors, and new attitudes. (Verma, 1984) Time must play
a role in any process. Teachers need time to adapt to the
new rcles that they are attempting. Time becomes the
significant factor. As teachers plan for professional
development they should be planning for one to two year
blocks of time. Long term professional development should

mean long term commitment to the project which is developed.
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THE SCHOOL PROJECT

In June of 1990, the members of the school’s staff
committed themselves to a long-term professional development
plan. The plan was sponsored by the University of
Lethbridge and Medicine Hat Schoo! District #76. There were
several components to the plan:

1. a two-day August workshop focusing on teacher
stories and professional development agendas,

2. teacher input into the focus of the professional
development activities in the form of a
school-based project,

3. collegial support provided through a variety
of meetings (weekly meetings were suggested)

4., University suppecrt provided through monthly
meeting with university personnel, and

5. school district support provided through
substitute time for monthly meetings,
program development and clilassroom visitation.

The components of this plan. according to the recent
literature, indicated a favorable chance for the development
of successful, long-term professicnal development projects.
.

In my literature review, the four components of successful

professional development projects that I identified were:

1. teacher ownership of the project,
2. teacher collaporation during the
project,
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3. university support for the preject, and
4, demonstrated school district suppcrt of the
project.

in the project, teacher ownership of the project was
facilitated through a two-day workshop focusing cn
autoblography. Teachers discussed what they identified as
important factors in teaching and developed their projects
round these factors. Teacher collaboration was implemented
through the formation of each group. As the teachers
participated in the various activities of the workshop, a
foundation of trust was developed. The group became a form
cf support group where teachers felt secure discussing the
problems and experiments they dealt with in their
classrooms. University support for the project was supplied
by Dr. Richard Butt and Dr. David Townsend. These gentlemen
initiated the project and supported the teachers through
their first year by meeting with the teachers on a regular
basis fo discuss any concerns and to support the teachers in
their endeavors. Finally, Schocl District #76 demonstrated
suppcrt for the project by supplying money for supstitute
teachers and sponsoring social events to celebrate the

success of the various groups.

A Detailed Description of The Project

The project was initiated by an Assistant
Super intendent of Medicine Hat School District #76. He
distriouted a preoposal to each school outlining a long term

professional development project. The principal of our
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schoo!l brought this proposal to the attention of the staff.

As I had Jjust completed Dr. Butt’s course on autcbiography

and found

it to be very helpful to me as a practicing

teacher, I recommended to the staff that we invite Dr. Butt

and

Dr. Townsend to make a presentation on the proposal to the

staff. The proposal that was made by Dr. Butt and

Dr. Townsend included that following aspects:

1.

XV,

3.

4,

E.
The staff
project.

a workshop would be held on August 23-24,
1990,

the workshop would focus on teacher
autobiography,

teachers participating in the workshop

would work with other teachers from

their schoo! to develop a long term
professional development project that
encompassed factors which that group

of teachers had identified as important,

Dr. Butt and Dr. Townsend would meet with

the groups periodically to discuss concerns
and support the groups in any way possible, and
Medicine Hat School District #76 would supply
funds to allow teachers to meet with Dr. Butt
and Dr. Townsend during school time.

at voted overwhelmingly to participate in this
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The two-day workshop was held on August 23-24, 1990 at
the Medicine Hat College. Dr. Butt had distributed an
"Autobiographical Booklet" in June which each teacher was
asked to complete and bring toc the workshop. The booklet
assisted each teacher in the development of a perscnal and

professional develiopment time line which encompassed these

areas:

1. Events: date, a description of events, persons,
etc. which Influenced vou

2. Phases: a period of time, name description,
characteristics of phase, causes
of changes, influence on vyou and
your teaching

3. Context: This is the working reality vou

experience.

4. Pedagogy: This is how you think and act
in your current working contexts.

5. Past: How did vou get to think and act
this way?

6. Future: 1f that’s the way you think and act
in your werking contexts, anc that’s
how you got to be that way -- SO what?
Can vou critically assess what vou think
and project how you wish yourself tc be

as a professional?
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Six teachers from our school attended the workshop.
During the two-day workshop the teachers focused on the
pooklet by discussing the above aspects of their teaching
lives. Through these discussions they began to focus on
what aspects of their teaching were important to each
teacher and which o©of these aspects of teaching were
identified as important by the group. Within our group,
two common areas of concern emerged from these discussions.
The first area dealt with student behavior. Three aspects
were considered:

1. there is a need for increased student
motivation,
2. there is a need for increased student ownership
and acceptance of responsibility for learning, and
3. there is a need for improved classroom behavior,
The second area dealt with the teachers’ working reality.
It was felt that there was a need for increased teacher
cellaboration, especially in the area of unit planning. The
group came to the decision that they would address these
concerns through a professional development project focusing
cn cooperative learning. It was felt that cocperative
learning addressed the concerns about student behavior
through the development of socialization skills and
attitudes towards responsibility. The teachers agreed to
work on unit planning together and [t was felt that

collaboration was incorporated into the group simply through

the existence of the group.
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The first year of the group was very busy. On
August 30, 1990, a small workshop outlining some of the
aspects of cooperative learning was presented to several of
the group members. At that time we were Jjoined by several
staff members who were unable to attend the August workshop.

The group was now stabilized and it cecnsisted of nine

teachers. The greatest number of participants come from the

o]

rimary grades, Giadys and Chery! from Grade Cne, Karsn andg
Juiie from Gracde Two, Betty and Donna from Grade Three,
veelf, Xathy, from Grade Four, Sarah frcm the librarv and
Jcug. the vice-principal. There were six original members
wno attended a workxshop and three members Joined the group

Qur seco was held on September Z24. 1990. At
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thie meeting Sarah rpresented 2 brief cutiine of 3
cocperative iearning workshoo that she had attended.
Zoditional staff members attenced this meeting, but they did
not choose to join the group. The next meeting was held on
Cciober 2 1991, At this meeting it was decided that

minutes shou.d be kept for each meeting. I was designated

35 the teacher respensible for keeping the minutes of the
meetings. Below are the minutes of the meetings. These

-

minutes provide a detalled cverview of how the group

fynccicned throughout its first vear.



MINUTES FOR THE MEETING OF THE COCPERATIVE TEACHING PROJECT

DATE: Tuesday, COctcber 2, 1990

PRESENT:
Richard Butt Donna
Cladys Betty
Chervyl Sarah
Julie Kathy
Doug Karen

ITEMS DISCUSSED:

A.

Purpose of the Project

After a short discussion to clarify the purpose of our
cocperative project the following items were agreed
upon.

a. The project will facilitate the development of
staff skills in the development of short-term and
long~term professional development,

b. The project will increase students aroup skills,
problem-solving skills and achievement.

c. The project will facilitate the change In
teaching styie necessitated by literature-based
instruction.

d. The project will improve classrocm behavior.

e. The project wiil assist with the efficiency of
teacher planning.

Goals of the Prolject

a. Student motivation will be increased, Stuert; will
display increased cownership for the responsibility of
learning.

b. Teacher and student efficiency in terms of classroom
time, planning time and use of facilities will be

increased.

c. Students will display improved social skills and
classroom behavior will improve.
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Image of the Future

a. Group work and cooperative learning will become a
stable strategy. Students will recognize and respond to
the expectations of the teacher. Cooperative learning
will be worked into the teacher‘s unit plans.

b. There will be a balanced presentation of formats.
Each individual teacher will decide what is balanced in
their classroom. An example might be:

Whole Group Discussion 10%

Teacher Talk 25%
Cocperative Learning 25%
Learning Centers 25%
Individual Work 15%.

Iimage of The Cooperative Learning Project

The concern was raised that the Cooperative Learning
Project was pbeing viewed as "elitist." After discussion
it was decided that a staff meeting would be held after
school to dispel this view and the invite any staff
members to Jjoln the project.

38.



MINUTES FOR THE COOPERATIVE TEACHING PROJECT

DATE: Thursday, October 18, 1990

PRESENT:
Gladys Donna
Chervyl Betty
Julie Kathy
Sarah Doug
Karen

ITEMS DISCUSSED:
A. Proposed Format

a. The proposed format was accepted by the group.
Teachers will choose the skills list areas that interest
them and form small groups based on mutual interests. The
small groups will hold short, frequent meetings to discuss,
analyze and refine strategies. There will be one large
group meeting held on the last Monday of each month. At each
large group meeting one or two small groups will report on
their successes and failures.

b. & log bock containing any cooperative teaching
zctivites developed and the minutes of the meetings will be
olaced in the staff room. Kathy will be in charge of typing
the entries and minutes of meetings for the log book. Any
memper wishing to submit an activity for the book will
contact Kathv.

B. 5kills List

a. Since the skiils list and the necessary readings
were distributed to the group the previous week the members
hac already formed their groups. The individual choices are
listed on the enclosure.

C. Group Evaluation Form

a. Sheila, a teacher who is not a group member, shared
the enclosed group evaluation sheet that she had developed
for use in her classroom. A copy was distributed to each
member.
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MINUTES FOR THE COOPERATIVE TEACHING PROJECT

DATE: Monday, November 29, 1990

PRESENT:
Gladys Donna
Chery!l Betty
Julie Kathy
Sarah Doug
Karen

ITEMS DISCUSSED:
A. Sharing of Cooperative Learning Ideas

a. The log book has been placed in the staff room.
Kathy has submitted an entry on how to prepare your class
for Classroom Meetings. Karen submitted an entry dealing
with story structure.

b. Cheryl and Sarah shared an activity which dealt
with report writing in a Grade One situation. The activity
could be easily adapted toc higher grade levels.

B. Topic of Discussicn for the December Meeting

a. Dr. Butt and Dr. Townsend will be jolining our group
for a December 2, 1990 breakfast meeting. The meeting was
cpened for suggestions as to what topics might be discussed
at this time.

b, & general discussion of unit planning ensued. It
was suggested that the grade levels work ftogether to share
and field test units. The topic will be dicussed at further
fength as the December meeting.

<. The topic of the school Science Fair was raised.
At the previous staff meeting it was decided that instead of
a traditional Science Fair the school would focus on a
schooi-wide Science Fair. It was suggested that this
project might lend itself to the development of cooperative
learning units.
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MINUTES FOR THE COOPERATIVE TEACHING PROJECT

DATE: Tuesday, December 4, 1990

PRESENT:
Dr. Richard Butt Dr. David Townsend
Donna Chery!
Betty Gladys
Kathy Julie
Karen Doug

Gareth (Assistant Superintendent?
ITEMS DISCUSSED:

A. Environmental Fair

a. The group discussed the upcoming Environment Fair
and the possiblity of developing unit plans for the fair
which centered around c¢ooperative learning activities. It

was decided that each grade would work towards the
cdevelopment of a Jjust such a unit.

b. The group brainstormed for suitable topics and
created the enclosed list of possible topics.
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MINUTES FOR THE COOPERATIVE TEACHING PROJECT

DATE: January 14, 1991

PRESENT:
Donna Betty
Kathy Karen
Gladys Chervyl
Julie Doug
Sarah

ITEMS DISCUSSED:
a. Environmental Fair

a. Teachers were asked to decide upon their topic for
the Environmental Fair for the January 28, 1991 meeting. It
was found that the teachers had already decided upon their
topic areas. These choices are listed below:

Grade QCne Environmentally Friendly Home-Made
Products

Grade Two Renewable and Non-Renewable
Resources - SEEDS Kit

Grade Three Energy Conservation - GLUT Kit

Grade Four Endangered Animals

Grade Five Undecided

Grade Six Our Fragile World - Project Cards
(each child will develop a small
project?

Each teacher was asked to be prepared to request the
amount of space they will require for their presentations on
January 28. This should give the committee time tc prepare
the format of the Fair.

It was decided that the expectations for the Fair would
nct be the development of a unit, but rather the development
of an activity or a set of activities. Cooperative learning
will be incorporated intc these activities.

It was noted that a variety of suggestions for
presentations was listed on the "Environmental Theme" sheet
prainstormed at the last meeting.

Three guestions were developed which will be taken to
the staff:
1. When will we schedule the Fair?
2. What format will we follow? (Will a lunch hour
and afternoon format be feasible?)
3. Do we want to run competitions as part of the
Fair?

42.



MINUTES OF THE COOPERATIVE TEACHING PRQJECT

DATE: January 28, 1991

PRESENT:
Donna Betty
Kathy Karen
Gladys Cheryl
Julie Doug
Sarah

ITEMS DISCUSSED:

A. Environmental Fair

a. The meeting was called to share the various
projects being developed for the Envircnmental Fair. The
meeting on Friday with Richard Butt was to be used as a

planning session. It was found that Donna and Betty had
already planned thelir projects sc they would not require a
planning session. It was felt that [t would be best to

cancel! this meeting and use the 7:00am Friday meeting as a
sharing meeting since twc members did not require a planning
meeting.
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MINUTES OF THE COOPERATIVE TEACHING PROJECT

DATE: February 1, 1991

PRESENT :

Donna
Kathy
Gladys
Julie
Sarah

Betty

Karen

Chervyl

Doug

Dr. Richard Butt

Dr. David Townsend

ITEMS DISCUSSED:

A. Environmental Fair - Proposed Projects

a. Grade Three - Energy

this unit will be taught as part of the Science
curriculum

five activities will be planned, students will

rotate through the various activities

displays generated will include an interesting

facts bulletin board and survey results

space allocation - computer rcom

b. Grade Two - Renewable/Non-Renewable Resocurces

this unit will be taught as part of the Science
curriculum

Linda Davies and Dan Stoker have been contacted
regarding the SEEDS program

space allocation - displays will be set up in
the home rcoms

c. Grade One - Environmentally Friendly Home-Made
Products
- this unit will be taught as part of Soccial
Studies - Families - Ploneers
- space allocation - library
c. Grade Six - Qur Fragile World
- this unit will be taught as an integrated

Science anc¢ Language Arts unit

Our Fragile World newspaper and activity
cards will be implemented

Doug and Gracde will videotape commercials

an environmental musical will be presented
sometime in the spring

the theme song from the musical will be used
to promote the Environmental Fair

space allocation - hallway and classroom
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e. Grace Four - Endangered Animals
- Project Wild will be used as a resource
- Karen offered the use of some books
on endangered animals
- Fish & Wildlife Department will be contacted
- space allocation - gym

3. DISCUSSION ON THE FUTURE OF THE PROJECT

a. Sarah felt that the group had experienced a agrowth
in terms of feeling comfortable with the members. She felt
that the group gave us a structure.

b. Dr. Townsend asked the question, "How can the
district support the group?"

c. Kathy saw the large group dividing into smaller
groups next yvear. She saw this as a more functional format.

d. Doug felt that the group should continue in the
large group format working with the area of cooperative
learning.

e. Sarah felt that the guestion of discipliine problems
should be addressed by the group next vear. She felt that
cooperative planning would increase the consistency of
disciplinary actions.

£. Dr. Townsend suggested that the group could tap
into the fabulous wealth of knowledge of other teachers by
modellling teaching. Some roup members mentioned the

difficulty of teachers teaching in front of other teachers.



MINUTES OF THE COOPERATIVE TEACHING PROJECT

DATE: Monday, February 25, 1991

This scheduled meeting was cancelled as the majority of
the group members felt that they would like to pllct their
ccoperative learning ideas before they presented them to the
group. The Environmental Fair Parent Night will be held on
Tuesday, March 26, 1991. The group will meet after the

aster Holidays to share their cooperative learning ideas.
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MINUTES FOR THE COOPERATIVE TEACHING PROJECT

DATE: Tuesday, April @, 1991
PRESENT:
Dr. Richard Butt Donna
Gladys Betty
Chervyl Sarah
Julie Kathy
Karen Doug

Dr. David Townsend

Garth

(Assistant Superintendent)

ITEMS DISCUSSED:

A.

Sharing of Cooperative Learning Ideas

Teachers shared the cooperative learning strategies
that were developed for the environmental fair.

a.

Doug and Sarah - Environmental commercials

were videotaped utilizing various settings

in the Medicine Hat area.

Betty and Donna - Puppet plays focusing on
energy conservation were generated.

Julie - Energy conservation was a topic handled
in group discussions. The groups used the roles
of encourager, timer, and recorder.

Kathy - A book focusing on endangered animals
was generated.

The Future of the Group

Date

Doug expresses the opinion that the group

should continue to focus on coocperative learning.
Kathy expressed the opinion that the large group
should be broken into smaller, interest-based
groups.

There was general consensus that there should

be a "general invitation" to join the group
extended at the beginning of September.

Dr. Townsend and Dr. Butt addressed the

issues of continuity, clarity and cohesion.

of the Next Meetling

It was decided that the next meeting will be held
on the last Monday of September, 1991.
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Initiating A Critical Assessment of The Project

Discussion regarding the future of the group did occur,
but no consensus was reached. Upon reviewing the first year
of the Webster Niblock Project, several questions are
raised.

1. What function did the autobiographical

workshop play in the project?

2. What events helped or hindered the

project?

3. Was more work accomplished in a large

group setting or a small group setting?

4, How could the project be improved next

vear?

In an attempt to gather date to answer these questions,
through the use of a journal I will trace the beginning and
the developmental phases of the Webster Niblock group.
The project seemed to divide naturally intoc four phases, the
Beginning Phase, the Conflict Phase, the Depressed Phase and
the Regeneration Phase. The format of each phase will
include a description of an event or meeting, a Jjournal
entry recorded at that time and an analysis of the journal
entry describing how I felt when [ wrote the journal and
what I think now. Hopefully by speculating on the causes of
positive phases and negative phases and by trying to make
sense of the events that occur throughout the development of
the project I will be able to answer some of the above

guestions.
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THE BEGINNING PHASE

The roots of the project actually began when I attended
the Master’s course, Teachers’ Life Histories. I was
impressed by the way that the class developed a working
rapport and a sense of trust and support. Our staff at
school was going through a period of conflict and I could
not help wishing that we could work through this same
process together. In May the opportunity arose when Dr.
Richard Butt and Dr. David Townsend coffered to work with
teachers on a collaborative project through the 1990-1991
scheoo!l vyear. I spoke with our principal, Grant, and
obtained permission for David and Richard to speak tc the
staff about the project. After a presentation was made at
the staff meeting the staff, with the exception of one
teacher, decided that they would like to participate in the
sroject. David and Richard would be presenting a two-day
workshop in August and then monitoring and supporting the
groups through the schoc! year. The teachers”
time-commitment was quite extensive, Teachers were asked to
complete a booklet entitled, "Finding and Understanding Your
Teaching Rocits" (Appendix 1> and bring this booklet to the
workshop. At the workshocp the focus ¢of the project would
he decided upon. Teachers would then take this focus back
“o their schools where they would decide how they would
achieve <their goals. Teachers would work towards these
gcals within their classrooms, within small groups of

teachers and within large grcup meetings.
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The Workshop

The workshop was scheduled for August 23-24, 1990. The
staff heavily supported the project soc initially I was very
disappointed when only six teachers out of a staff of
fourteen attendec the workshop. One teacher had indicated
to me in June that the timing was very bad for him but that
he would attend if he could, but other than that I was under
the Impression that all teachers would be there. The really

disappointing fact was that we did not have an administrator

in our group. Qur vice-principal, Doug, was writing his
Master’s exams and our principal, Grant, was at a
convention. As I have previously mentioned, we were

experiencing alot cf conflict and dissatisfaction with staff
relationships at this time and it would have been extremely
peneficial for an administrator to have been involved in the
discussions. When lecturing at the workshop David
emphasized the fact that it was useful to have an
administrator involved in the project because administrative
support cculd be crucial to the success or failure of the
project. The group discussed this problem and decided to
ask Doug to Join our group, even though he was unable to
attend the workshop.
EVENT - WORKSHOP MEETING (August 23-24, 1990

The workshop began with a general introducticon to the
werkshop. The following excerpt from Dr. Butt’s "Finding

anc Understanding Your Teaching Roots" best illustrates the

cbhbjectives of the workshop.
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"Whco vou are ag a person is an integral part of who vou

are as a teacher. We need to know who we are as

perscns and teachers in order to take charge of our own
rofessional development - to know what we want to do
next.

Doing this individually is important. 2f equa!

importance, however, is tc share (as much as we can)
who we are as teachers and how we came to be that way
with cur colleagues. In this way we evolve a better
understanding of "where we are coming from". As well,
we can icdentify COmmon concerns, problems, and
information vital to building team mocrale. We can also
identify and priorize particular staff development

projects that we might wish to focus on. This provides
a way of taking charge o©f our own professional
development that s related to the reality o©f our
working 1lives. By c¢reating our own agenda cr

professicnal development we can gain more control over
our own professional lives.

In this particular exercise, we want vyou to work
through these materials (the booklet menticoned cariier:
prior to cur workshop so that you may share vour 1lfe
histecry with vour ccileagues in ycur functicna! arcues.
We are asking vou to do this so that each group:

a. builds up a climate of trust and a goocd werking
relationship through understanding each octher as
persons and teachers.

understanas the nature of each teacher’s classroom
working ccontext, issues and concerns.

. understands each teacher’s teaching style and ho
it got tc ke that way through personal and profeug*ora'
iife historv.

d. uncerstands the personal, professional agenda of
each teacher and can regcectiate a commen group agends.

o}
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e, ¢an identifvy a particular staff development proliect
thet is of common interest.
The following !ife history exercise 1s divided into
five parts:
1. A Life History Time Line.
2. Questions about the nature of vour working rez.itv?
2. Teaching
4. Questions abeout nhow you got to be that way?
(personai and professicnal rocts cof your
teaching style)
5. A professicnal development agenca for the future.
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EVENT - DISCUSSION ON WORKING REALITY (August 23, 1990)
Attention was now focused on the working reality of the
teachers. The following directions were given tc the staff
groups:
1. divide into working pairs,
2. take five to ten minutes to discuss your working
realities, what is great and what is awfut,
3. try Lo come toc a consensus about common strengths
(positive issues) and common problems (negative [ssues),
4. try to generate lideas which will improve your
working reality by addressing the issues.
JOURNAL ENTRY
The staff decided that they would prefer toc work as a
group of six rather than dividing into pairs. The following
issues and ideas were generated:
WORKING REALITY
POSITIVE ISSUES
1. sharing - there is a high degree of staff
interacticn, teachers are comfortable taking risks and
talking with other staff members
2. working with children
3. the school’s resources are excellent
4, the parents at the school are generally very

supportive



NEGATIVE ISSUES
1. the staff needs to be more broad-minded, we need to
value other teachers more and support them in their
individual stvles of teaching
2. students with behavior problems take up a large
portion of the teacher’s time
2. pressure due to the gquantity of work is increasing

4. teachers need some form of support

1. the staff needs to be more broad minded - we felt
that with this issue the staff as a group needed to realize
that we are not supporting all of our teachers - we need %o
discuss this Issue with the whole staff in an honest and
open way

2. the Iincreasing quantity of work expected from
Zeachers - we considered the sharing o¢f tasks so that
teachers are not duplicating tasks - we felt that this would
rce esgpecially appropriate at the grade levels where teachers
could work together in the development of units, sharing the
work load

3. students with behavior problems take up a large
portion of the teacher’s time - we were not able to generate
any ideas which we felt were satisfactory solutions to this
issue - we did agree that teachers should try tc react to

these proplems in a consistent manner

54



ANALYSIS OF JOURNAL ENTRY

I was amazed at the uniformity of the perception of our
working realities. The positive and negative issues were
generated in a very short time frame with almost total
agreement within the group. Considering the dissension
which marks our staff meetings it was amazing that a group
of six teachers were able to agree upon eight issues so
quickly. This uniformity of perceptions quickly began the
building of the climate of trust and good working
relationships which the workshop strived to achieve. The
discussion on ideas which could address these issues did not
result in anv earth-shattering solutions but it did give the
grecup cohesiveness due to the fact that it made everybody
realize that we are all facing common problems.

I think that there were two important aspects to this
discussion on working realities. The first outcome was that
2 common platform of issues was arrived at ancd this created
a sense of bpbeiconging and commit{ment to the group. The
second outcome was that, by listening tc each other tailk, we
began to understand how each person perceived their working
reality and to understand how they functioned within that

realit
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EVENT - DISCUSSICON OF PEDAGOGY (August 23, 1990)

Again, the group worked as a whole instead of dividing
into pairs. The topic was Pedagogy - This is How You Think
and Act In Your Current Working Contexts. The areas of
discussion were Units, Teaching, Classroom Management, Your
Curriculum and The Core of Your Teaching.

JOURNAL ENTRY

We began by discussing "Special Moments" in teaching.
A short discussion of disllkes followed. We seemed to get
stuck here so I moved the discussion to the topic, "The Core
of Your Teaching”, and we concentrated on management styles.
We then considered each teacher’s favorite teaching style.
It was interesting to note that each teacher preferred aroup
work in some form. We went back to classroom management for
a short period and then we concentrated on each teacher’s
individual curriculum considering what they feel are the
most important lessons in teaching. Several teachers chose
COACHING as an image which describes their teaching.
ANALYSIS CF JOURNAL ENTRY

This is the first record of myself accepting leadership

of the group. As the project developed I took cn mecre and
mcre leadership roles within the group. I have always felt

that it was very important that the group utilize a lateral
leadership style with each group member taking on some
leacdership roies but as the project deve loped some
individuals outside of the project group perceived me to De

the leader of the group. Within the original group we did



noct have this problem. I feel that I was seen as a
facilitator. It was felt that since I had taken the
Teachers’ Lifestyles <course I was familiar with the
cojectives of the workshop and I was used as a resource
person by the group. This first leadership role that I took
on consisted of keeping the group on topic so that we were
able to cover the areas designated. Possibly if we had an
agministrator in the group this role might have naturally
fallen to the administrator. The leadership question is a
common theme which ran throughout the development c¢f the
prcject.

This was one of the most interesting parts of the
werkshop for me. I found the teachers stories about their
management and teaching styles very informative. I really
fe!t that I gained a very valuable understanding of my
col leagues. In our Working Realities we had discussed the
need toc be mere broad-minded and supportive of other
teachers and I really feel that the understanding that I
gained has enabled me to be mcre broad-minded and accepting.
I especially notice this acceptance in my dealings with
Denna and Cheryl. When Donna was teaching ECS and Cheryl
was teaching Grade One they would bring their Cabbage Patch
dolls into the staffroom to show each other new outfits that
they had made for the dolls. Then they would talk to the
doells. It drove me crazy! After hearing them discuss thelr
management styles and how they relate to the children I am

able to accept that this is just one strategy which enables
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them to relate to their students. I was also impressed with
how much they care for their students and how hard they work
to provide new and exciting experiences for their classes.
Now that I know them on a different level I find that I am
much more accepting of thelir behaviors and much less

judgmental.

EVENT-DISCISSION ON THE PAST (August 24, 1990)

Again we worked as a large group. By now we had
disceovered some very comfortable chairs by the student
tounge and we were also very comfertable within our group.
The areas that we were to discuss in this section were
Peopie, Background, Pericds and Key Events of the past.
JOURKAL ENTRY

This time moved very slowly for our group. There was
initially a high degree of story-tellling but we found that
we were lost as to how to connect these stories t{o teaching.

attenticrn to the notes like we did
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ast exercise. We guit an hour earlv and had coffee.

-

I Tthought that just the soclalizing was worthwhile, but

by

feit that cne %teacher was nct enjoying the preccess. She

lad

seemed To fee! that [t was ta=ing toco iong. That was Just

v
[87]

AMALYSIS OF JCOURNAL ENTRY

had become ccncerned that I would be

o
w3
ot
o)
(U]
fas
3
[
]

cdesicgnated the leader of the proj=ct and so I celliberately

stepped back to allow the other mempers to take up the role.
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Donna was quite active in the discussion but she did rnot

quite take on the leadership role to the point of lezdinc
the group through the necessary phases of the diséussion. I

felt that [t was due to lack of leacership +that the

discussion floundered. Perhaps instead of leavi

o |

3 g the
ieadership rcie open I shculd have asked for = volunteer who
would pe wiiling to lead the discussion or Just brought up
the topic ¢f leadership sc that the group could discuss how

we were going to handle leadersnip roles.

Another theme which ran throughout the development of

our project was the dissension caused by one member of the
Qroup . Tnis perscn was already displaving signs  of
dissatisfaction with the proceedings o¢f the project,

ties to try and

en

however, she tock no leadership responsibii

stear the group !n the direction that she thought would be

vaseful .,
TVINT - DISCUSSICHN 0N CUR PROJECT (August 24, 1[990

Each grcocup was asked tc deveicop & long-term

crofessional development pro/ect which they wish to work

w.th cver the next vear. This is the prcject thal our group

Description: Research and Implement the Planning.

Teaching anc Learning Elements of Co-operative

xpected Jutcomes:

1 increased student motivation

.
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2. student ownership and acceptance of
responsibility for learning
3. impreoved c¢lassroom behavior
4. assist with efficiency of teacher planning
JCURMAL ENTRY

I was very pieased with the project
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a7 1t was lmportant that the project be ccncrete sc¢

fal

we could see immediate results. The project alsc needed
potential for growth and {n that area I feel that we could
“Se this project as a stepping-stone (¢ address behavioral
propiems. I'm a little concerned that the project might be
Ttoc oroad but only ftime wili tell. We hnave set fthe
fcllowing time-line tc get us started:

2Zugust 30, 1990 - 10:30C am - workshop on Cooperative

Totoper - we will meet to discuss September’s
experiments.
ALZLYSIS OF JOURMAL ZNTRY
Sirmee we had all emphasized greoup woer< In Our
cisoussion of teaching styvies Cooperative Lezarning seemed TG
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“ime-line. Potert that we to have some conorets

meeting times. Also, we had all agreea that we shouls have

rst scheduied meeting. I then asked Saran (¥ she would

call the nex: meeting. She had some information she wvished

b

tc share so the group agreed upon this as the topic

v i

next meeting. What we did not do {s agree upon

]

week 1y
meeting time. It was felt that we would meet in amall
groups of two to three teachers as the need zrose and then
meet as a large group when Richard came for his visit. This
iocse arrangement did not work because teachers found that
without an arranged weekly meeting they Jig not have *fthe

support thev reguired (o weerp the pro

PRTE T Cr Ir: ~T TOT BEA* IMITRIS DUAOLR
"'nl"'x‘_‘ls e RN 1 Sl \J;Iu\.g s FOoaoL
h Fa - - - 4 - 1= E=r— 17 ¥ I P - = T o — = -
I feit thzt this was 3 very positlive phase., he group
R S-— - j iy L - R R ey Y mFrgm e o N - = = LT
wzge reiased EU'IG 2o e Lo onngoel ne ‘.t,x_J,_JOL [V S O O Y - p‘. cgenited Z

the workshaop. In the tezcrhing profession 1t o ls very seicom

hzf¢ teachers actusliy get a chance to talk about theilr

beliefs, tneir teaching stvies and thelr management styies.

[ i

1.
i +h ot
eiv [ =

This made the experience even more worthwhiie. I

1 iearnec scme va.lzple infcrmatien zboul my cCllgagues anc
I hope that they fel:s the same way 3zbout the worxshop. The

group began their prolect with & sense nf enthusliasm and
camaraderie. Alztcgether, it W3S a very cleasant,

. . . - . e N .
informative session, It must be noted, however, that with
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one group member the seeds of one of the conflicts which
characterized the next phase of the development were already

evident.
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THE CONFLICT PHASE

I initially felt that the Conflict Phase was caused ov

the lack ©f an administrator within cur group. The lack of

e e

an administrateor wasn’t an internal problem, but rather it
was an external probliem. David pointed ouzt that

aaministrators need to be kept abreast of events when they
have a large group of teachers functicning independently and
that [t would be to each groups advantage to include an

acgministrator. It is far better to have the administrators

understand and sueppert vyour projec than wonder what 1is
coins on. The cecnflict was caused by the fact that 1o
administrators were able to attend the werkshop. In the June
meeting the expectation was clearly stated that teachers
zttend the workshopr 0 pbe part of the group. We were
new in the positicon of inviting Joug fo Jjoln our aroup even

thougn he nhad feen unable toc attend ithe werkshep. If Doug

¥ - - - - - fag -
couid Jain, why goculdn’t cther stzff mempers join?  Some of
the agroup members felt that they had glven two davs of their
¥ -, v . s 1= HEPCR s = = - R - 1 - -
time o deveicp 8 WCreing re;ationship ant T was unfair o

The confliict was upcn us.

NT - COQPEPATIVE LIARNING WORNKSHCP ChAugust 20, 19900

- p H . - P 1 } o (¥ . 1 &
L nrief workshop was heid on Thursday, &AUGUST

2 teacher from another scheoo!, presentec some material Irom
2 conference that he attendec [n Spoxane. Kathy, 3Szarah.
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never had a leader, however we dld eventually assign some

"
Vi -~

organizationa! roles.

(3}

VENT - LARGE GRCQUP MEETING (September 4. 1990)

This meeting was held on Moncav, September 24. It was
called by Sarah. At our last meeting we agreed that Sarah
wou!d call the next meeting and that she would be !n charge
cf preparing a bprief outline of & cooperative learning
workshop that she attended during the summer. The meeting
was an after-school meeting and Sarah brought veggies and
cdip - nice touch.

Ty 15 T R DY
JOURNAL EHTRY

[ S )

wes =¢ boring that the chances of them returning are =lim.
Aaministration will ze a huge problem., David feels that It
‘s very important that asoministration be involved ang I <an
certainly see nhis point, but the addition o naw sStafs

- - T+

0f trust and cooperation that was pullt at the workshop It

N — v £

sppears that the change in group SizZe from & Sha:. Jroup Cf
: + = + £ o+

slw tc a large group of nine Wi ninder the quality of tnhe

-

interactions among the group mEmers,



I Wonder...

After llistening to Sarah’s presentation I wonder how
cften I will use cooperative learning in its purest contex:.
I misunderstocd the term. What we are working towards

much more inveolived than thou

bt
(8]
r

t. I can see ifts value, out

The probiem c¢f administrator-staff relationships was a
malor reason that I initizted this project, I was hoping

that py sharing our 1ife stories we would he able o
understand each other better and form & clgossr workine

relationship. Unforiunately, with the administrateors

+

missing the workshep this was not achieved., We now have

ciose-knit group of teachers who share common goals and
concerns, but the administrators zre only aware of the goals

and concerns on a very superficial level. The split has

wicered rather *than narrowed. The scluticn would be to

)

; ; ; .o s - : oyt
refun the worksnop, Dut Seprtempber Ulme-COmmiiments dc not

z.icw for this soliution.
As well, cne group memper was vehemently agalinst the
. o~ o e = e
agddition ¢f new members 1o cur group. She spoke toc the

group about the unfalirness cf the new mempers getting time

cff for the QCctcber 2 meeting. At this meeting she
titerally never said a word, but her pody language was very
expressive. She sat throuch the whole meeting loosing
sxtremely discontented and pored,
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EVENT - PREPARATION FOR OCTOBER 2 VI

The last few days have been very hectic. There
confusion regarding the Thursday morning mestinc  with
Richard., The new teachers who have Jolned the group wish to
attend the meetling. This would mean nine subs in the

Yok ¥

schocl. We only have fourteen teachers.

[

pheoned David and
he recommended having the new people asttend the meeting.
JOURNAL ENTRY
¥y Feellings

T disliked having people ask me what to do. I felt
that this was a group decision and the feecback I got from
the group was divided, The peoplie who did not attend fhe

Sy o

sugust workshoep feit that they would cet further behindg.

Q

{

Same 0f those who did attend the workshop felt that thev had

I wonder how the group will gel? There are some very

+ -+ T s
wzs expected to make decisions for the group that I was nol
vrepared to make. Many people had strong feelings about the

- £ »
new members Joining the group and people came Lo M& L0r

arsvers that [ was unable to give. You cannot, of course.
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[

please everyone, think that this = the time when
should have clearly taken a leadership role, made some
cdecisions and acted upcn these decisions, rather th
to please evervone, The result of not taking a definite
stand on the issue o©of new members was mass confusion.

People did not know what was happening, misunderstandings

occurred and cenflicts increasec.

I learned a very vajuable lesson from this confilet, I
learned that there are times when vou need o consider the

options, make a decision and act upon that decision.
Lateral leadership (s my favored styile of administration.
out 1t does not work in every situaticnh, The propiem, of
course, is in the icgentification of the azppropriaze

situations in which “o apply latera: leadership.
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feasSons. Firstly, *there were some staff members wno felt
that the group was "elitist". Secondly, he was worriec
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pex and went in to see Grant. I showed him the memo. wi-h

his name highilghted, and explained that I thought the memo

was put In my box by him. I assumed that Central Office haa

ommunicaticn through him. I then stressed thzat *the

¢]

sent

preject was open to all! staff members ang invited Grant to
Join the group. I explalined that we were meetinc at my

nouse as there was no room avallable in the schoo!l.
Finally, we discussed the number of subs in the school. We
poth felt that future meetings would need to be held before
cr after school. I visited each teacher wheo dlg not
initially Join the prolect and extencded a personal
invitaticon toc them to Join the group.

I felt that the issue was settled. We seemed to have

reached an understanding. I felt that Grant undersicod the

tuation and that I had addressed the areas that wers

I wonder how many staff members will Join the group?
SNALYSIS OF JCURMAL ENTRY

At *he time, %his was just ancther incident in the very

heci!ic menth of September. When I became aware ¢of Grant’s
concerns I took the cgppartunisy to sSpeak 0 him and try and

In mvy analvsie of this situation one thing has Decome

very <clear tc me. Never., at any time. i I step and
consciousiv consider my commitment to the leadership of the
was still +rying tc operate uncer 3 iateral

[t
L1
0
{
T
-
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iegdersnip mode | ang ;_.h l S Miode } does not fun ction 1 n
3L d o L B i

situation where a project !s just beginning. One membar of
the group must take on a leadership roie and accept that not

everyone’s ldeas can be agccommodated, I should have made

[N

firm decisicn on the question of membership in the group

[

L

isc should have taken responsibility for communicatior,

ensuring that all group members and administration was aware

of the activities o0of the group. I assumed that any
information from Central Office would be relaved fto me

tnrough the principal and this was net the case, Lacs of
communication caused many of the conflicts which I

exXperienced,
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The croup met Pichard this meorning te disguss how
the project was proceeding.

v—v-]ulvh'r TRIT DY

A pATye QeI

We focused an cooperative learning, Eazh fteacher
ciscussed what they had keen trying In their classroom We
then discussed what format our project would take In the

future. 2 +the erc of the meeting Richard brought up the

guestion of tne new mempers. Gladys mentioned that some of

‘rom o cone staff member bs & result of some CGISCUESICR the
- £+ .:vr'qoo'l sy to

crous decided to hoid a meetlng aster S Ty T
- P o~ -

zpclogize to the staff for any s:lghts anc exiens =
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invitation for the staff to join the project |f they so

wished.

My Feellngs...

[

I’m not sure that we needed to nave this meeting.
spoke with each person individually and they didn“t seem
upset. I“ve spoken with Grant and the matter seems to be
settied.

Wonder. ..

I wonder [{f the staff meeting will cause more problems
tnan it will solve,
ANALYSIS OF JOURNAL ENTRY

The meeting seemed to regenerate the group. Pecple
were excited and enthusiastic abouf{ the project and what we
hoped to achlieve. We were able to discuss the purpose of
the project, the goals of the prcocject and cur lmage of the
ftuture I felt that we were moving in a pesitive direction

rather than gcing arcund in circles werrying aboulil group

One member of ocur group, however, continues to have &

rciliem. She sat throughout the whole meeting without

saving a werd. She icoxed discontented and bored.

i am oot - -
EVENT - GTAFT MEETING (QOctober 2, 1290

Aooroximately three to five minutes after the dismissal

+ = + 1 Unf€ortunately Grant

pe Doug announcec the staff meelting. Unfortunately Grant

was unaple to atzterd the meeting,

1.



JOURNAL ENTRY

Doug apclogized for any hur

ot
H

feelings and each teacher

was ¢iven a chance 1o express their fee!lings,. John stated
that he felt unwelcomed DY One group member when nhe came

3

inzo the meeting anc that he digan’%t need the hassie. Reth

o0
O]
O

mentioned this as a problem, She indicated that she

will be faking maternity leave [n Apri, so she didn’'t fee!l

~

1
Ly
[}

t she wanted to commit herself to

Q,l

year-iong project.

Sheiia mentioned a c¢oncern about such &

Ql

rge group project
and wondered (f we shouldn’t Jjust go with a school-wide
project. She felt thzt she might be letting the school down
oy not participating. I assured her that membership was
voluntary. We closed the meeting with the statement that

the grcup was not elite and that anvone s welceome to join.

I fee! tha%t we cleared the air. The staff seemed more

the meeling. I think his presence w:is impcrtant because he

would have been an'le o gauge the staff reactions to the

croject for himsei?f. Fortunatelv Doug was there tc
represent administration. T had misread the situation In
terms c¢f staff discontent. I theought the situaticon was

]

et*led but I was surprised by the comments mace oY Johrn,

U

Beth and Sheila. I felt that Sheila made an excellent point

H 1 P £ ~ =
gards to the size of the group and its effect on the

with r

D
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werkings of the schoo!. When the group makes decisicns we
wiil need to be very careful with regards to how these
decisicns affect cther staff members.

Cne member’s reaction to the remarks about ner making
cther staff members feel unwelcome was, I felt, quitie
constructive. Apparently Karen and John had a frank
discussion about his reasons for not attending the workshop
anc they have developed a working relationship.

3t this time I felt that the Conflict Phase was aver

and that the group was established and readvy to function.

ANMELYESIS CF THE CCNFLICT PHASE
expected that the group would need to pass through a
nfiict Phase, but I Zidn’t realize that the phase would be

\inytime a project begins there are

ct
T
L]

estaplished routines and communication. in this c¢zse,

4

nowever, I felt that ¢the Ccnfiict Phase was much mnmore
cifficult due to the zcditicn c¢f new members to the group.
I strongly feel that the sharing of stories at the workshop

her. Our group now

ctr

is the giuve that hola the proliect tcge
hzs three mempers who have not shared their stories nor
nezrc our stcries, Considering the dissension tnat marxed

3 e N ~nu!
relationsnips pefore we pegan the pro/ect, thig cou.d

L

cdevelop into 2 majcor prcobiem &7
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One member’s negative attitude remains a puzzie *to me.
Her primary concern appears tc be the fact that teachers who
did not give up two days in August to attend the worxshop
were aliowed t¢ corder subs so that they cou'd attens pro.ses
meetings during class time. Her negative attitude was a
source of disrupticon within the group.

I was hoping that as the group passed through the
Confliict Phase the members would become cleoser and form a
unlified grous. I don’t feel that this has happened. The
original group that attended the workshop is guite close and
very comfortabie in their working relationship, but the new
group is divided. Peopie are uncomfortable at the meetiings
and scme of the teachers do not speak up at all. I don’¢
«xnow how tc address this issue. I feel that onlv time and
continued success in the project can form the glue necessary

tc bind the gdcn’t tnink that pecple wiil Dbe

(0]
=
0
2

¢
-

ct

willing tc take the time %tc attend the workshop again. Tha
is very unfortunzate., T wonder (¥ the staff wou.a be wiiling
to use some of <neir meeting time with Richarc to cover

certzin aspects c¢f the worwshepe?
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THE DEPRESSED PHASE

I was expecting that the group would go through a
Conflict Phase, but the Depressed Phase was & surprise.

Although some may see it as an extension 0of the Con¥f:

i

Q
ot

Phase, I have included the Depressed Phase as a separate

phase pbecause [ fee! that it went beyond what is norma! for
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H DOUG (QOctober 4, 1990)
Although I was hoping that the Conflict Phase was over
and that the grou could get on with theilr prcject it

appears that I was wrong. Doug requested a brief meeting

JCOURNAL ENTRY
Joug talked to me today. He was concerned that Grant

S nct 2t the staff meeting. Fe feit that someboedy should

talx ¢ Grant. I stzted thait I had already ftalked with him
cut 1t might be a2 good idea if Doug talked to Grant. Doug

was &.sc concerned because he thought I was the leader of

the prc ect. I expizined to him that there was no leader,
. , , s . "

Ze thought the other new mempers might e confused s¢ he

asked me tc clear up the problem 2t the next large group

Teetling. I =ald that I would act as coordinator. I will
give the agendas tc Grart. cai: the meetings ana generally
handle any correspondence. Doug will report on the meetings
o Granc
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My Feellings...

I‘“m sure everybody understands that there is no leader

put I711 go through the process.
I Wender...

I wender [f the feeling of comfort and compatibility

will ever return.
ANALYSIS OF JOURNAL ENTRY

I had now realized that some member of the group must

[

ce respensibie  for communications sc accepiec this
nosition. I see the position as Just one of the many
ieacership roles that exist within the project. I sincerely
nope that cther members ©f the group will begin toc accept

ieadershiep roles,

T must admit that I was very tired cf al! <the

et

<
3
11}

[0}

misunderstandings and confliicts that were cccurring.

at the stage where I just wanted to get busy with the

crotect ancd get scme werk acccmp: ishec.
TVENT - SMALL GROUP MEETING (QOcteper 11, 1990)

o

© their input on the propcsed format of the project befcre

L]

cresentec the format te the large greoup.

ST TITYATR T kol S T2l r
SCURNAL ENTRY

T +zlked with Doara and Julie tcgay about the
crganization of the project cover the nexx taw weexs. L felt

nat we shoul)d divide into small groups and try to keep away

from weekly ‘arce group meetings. Both teachers zgreec with
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the format. Julle thanked me for the work I had done wi‘h
the project. She sald that even if the project goes nc

further she feels that is has heiped her to understand ner
cclleagues anc she values that understanding.

Thnis evening I wrote up the enclosed propcsed *
fer the develcpment of the cooperative teaching skills that
we discussed at the October 2 meeting.

October 12, 1990 - Bonnie, the secretary, typed up the
skills list today. I visited each teacher individually %o
ce:lver the list. I discussed the list to make sure it was
what we agreed upcn. Donna offered to bring a snack to the
next meeting.

ANALYSIS OF JOURNAL ENTRY

Things were beginning to happen. The staff was talking

segun o recover from our Conflict Phase ang that the group

was moving Towards a positive, productive phase.

- , e con
ZVENT - STAFF MEETING (Octoper 17, 1990)

¢t
()]
o]

Grant had an item orn the QOctober stafs meeting enti?
"Principal’s Concerns.’

SCURNAL ENTRY

The group was surprised at he stzff meeting _here
I - -1 2 ~ Pe) i
was an item on the agendz entitiec "Princ.pal’s Concerns,

Grant oegan by stating that he nad been

i ».
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actions which occurred last month and he still fe]

it the same
way sSc he wanted (o make a statement to the staff. He
re-iterated his feelings regarding the potentially “elitigts

nature ©of the group. the problem with large numpers of
substitutes and his wish tc be well-informed regardinc the
orolect, These are the concerns that he had shared
privately with me earlier. He continued by stating that he
telt these problems would need to be addressed for ¢he
project to continue successfully. Since we moved on to the

next agenda item we had little chance to discuss these

oz
o]
rt
e
LY
a7l
g
-
rh
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1t somewhat disapocinted that our efforts
nzc net vetl resclived these issues., After the earlier
mix-ups I had spoken to Grant about the memo from Centiral
Cffice, I tcok him a copy of our project which I had
vrepared espcecially for him ard I alsc tcok him a copy of
the memo. I explained our concern cver toc many subls anc
how we had arranged to have meetings befcre or after school.
I felt the issue was seittied. Doug alsc spoke teo Grant &n

e
Sl

ne wrote Grant a letter of apolicgy. Doug also thought

e s
matter was settiec.

After due consideration I decided against speaking 2o
Grant. T den‘t kpelieve a further ccnversaticn wou'ld serve

s : H . ! +
arv useful! purpose and it would only continue tco keep In€
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I Wonder...

I wonder what the next surprise will he?

Karen came to

me in tears. She may withdraw from the group.
ANALYSIS (0F JCOURNAL ENTRY

Looking back, I am still baffled by this event. I: nhas
ceen a difficult lesscn in the power of miscommunication.
Although I understand Grant’s feelings, I don’t understand

why we had not been able to rescive them eariier.

EVENT - LARGE GROUP MEETING (Octoper 18, 1990)

We had a scheduled meeting which we c¢ontinued with,
JCURNAL ENTRY
he meeiing was very successful. We divided into small
groups anc each selected an area to ccncentrate on. I wiil
warx with classroom meetings and fit that procject into the

ax.lls list, We agreec tc meet in iarge group form cn the

ast Mongay ¢©f each month. Smal groups will meet at least
cnce = week for prief discussions, Since many cf the group

aivided into grade-related groups and these teachers plan
“nits together, tnese groups wi! meet more than once 2
veek

T Wender...

We have a falrlv extensive bibliography deve.op.ng.

—

w

T e vyt 1T H ; T H + -
wWhen wil. 1 find the time IC re

-

ANARZYSIS QF JCURNAL ZNTRY

the group recovered from

I was impressed with the way

; ; ; 1 U “he! pusiness.
‘he statf meetinc anc¢ cquietly went about the.r DU
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The question of my leadership of the group seemed to

rescived when [ took the Job ©f coordinator. T oreani

-

meetings, write up minutes, write up the lsog book in the
staffroom and send oul communicaticns: the genersz

U]

ecretarial duties that need %¢c be done in any arcu
prciect. In this manner the organizaticnal work gets dcne

but other teachers feel free tc express their ideas.

EVENT - SMALL GRCUP MEETING (Octcher 19, 1990

Julle and I had a short meeting. She indicated that

she would be Joining the classcoom meeting group.
JOURNAL ENTRY

I spoke with Julle today. She is concerned about
Grani’s feelincs apout the proliect. She wants o wait &

e thinks the prc,eci has heiped her.

o
O
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ot
-
|
X
o
O
<
rh
0

She fee!s that we shou.d provide feedzac: to Grant regrading

now the preject £ heiping us In our wore,

1 appreciated Julie’s concern for the group. She has

always beern a rather shy persen and [t must have Dbeen

within the group is giving her ccnflicence? I tharkec her

ne matter with her. She will

ot

for her suggesticn and ief:

3 . . / ~ +h
have tc decide what she wishes to do next menin.
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EVENT - ANNOUNCEMENT OF DECEMBER 4 MEETING
Central Office contacted Doug about the December 4
meeting times with Richard.
JCURNAL ENTRY
Doug gave the message to me to distribute to the group.

haren indicated right away that she wouid not attend as the

*

7:00am meeting was too early. Donna also expressed concern.
I contacted Central Office about the availapility of ar

is Just ocur fturn to take the 7:00am

W
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ot

In some wavs I am glad that Central Qffice no lcnger
contacts me directly. If I receive the messages from Doug
thenr 1 hope that administration is aware of the meeting

cetes ¢f any group activities.

I wonder what the November large group meeting will be
Like. Our clazssrcom meeting group has net had 2 small

have chatted informally with Julle

ANTA T mreT O - VIDRIAT LT L4
AMALYSIS OF JCOURMNAL EHTRY

The group hzas settied into an orgarizational routine in

[

! IS ¢ B : + P s 3 P Lot Do
terms of c¢zlling meetings anc cistributing INIOIMAT.O0

(s

see this as a pcsitive step.


http://tim.es

EVENT - RECCRD OF PROGRESS (November 16, 1993)
JOURNAL ENTRY

There was very little action after the last meeting.

—

pegan the pincer for the staffrocm by preparing the enclosec

D

information on classroom meetings and by ftyping out one of
teacher’s ldeas, 1711 check this format with the fezachers at
the next meeting.

Apbout two weeks ago Julle and I started discussing our
classroom meetings o©n an informal! basis. We have had

severai discussions and have now decided to meet forma:ily

cnce 2 week to review the classrocm meetings that we hzac

Inthusizastic. The group *took awhile to wor= through

severa! s:iressful changes but I now feel comfcrtable with my

warking partner and I see a great deal of scope for
ci:assrocm meetings. I think the group of flve was stii. toc
large o work with, especially since Karen had her own sSty.e
0f classrocm meetings and Sarah dic nct have a homeroom.

meeting will be,.
ANELYSIS CF JOURNAL ENTRY

Although we had developed a routine for crgani
the project rolling.

Vi

were still not organized enough 10 keep

- Lo - tye £rom the staif
T think some of the problem may have evolved 1r0m < = "

. e a1 . Lraged. Al=o,
meeting. Teachers were naturally clscourages
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Cnhristmas concert rehearsals we

"

- i

¢ taking up time. This

=
e
e

have been a slow time but it was also a healing time for the

group.

EVENT - LARGE GRCQUP MEEZTING (November 29, 1990)

The large group meeting was held at its scheculed time.

The binder format was acceptadle tc the group. Chery!
and Sarah shared a repcri-writing cooperative learning idea.

iscussed the possibility o©f having grade jevels

)
0)]
[oR

respeonsibie for presentaticons once or twice curing the vear.

We alsc discussed the topics for the December 2 meeting with

(]

Bichard. We consicered the areas

O

£ unit planning ancd the

scheol environmental falr as possible topics.

T wonder if there is some way that we can spice up

The group s starting to functlion again. We are maxing

ire a clearer focus.

Pcssibly the schoo! envircnmental falc wiid
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ANALYSIS OF DEPRESSED PHASE

This was a difficult phase. If the group had all
attended the workshop I think we may have handled this phase
differently, but since the group was not as close as the
original six people were, conflicts arose, The
interpersonal communication problems among our group,
between the project group and other staff members, and the
principal all hampered our efforts but we survived and the
project is still alive. At this time, I think the best
thing we can do is continue on with our project and make

sure that the lines of communication are clear.

[t
g g

b N BRI L W
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THE REGENERATION PHASE

The group has now become established. We are focused

on the area of cooperative learning anc we have estaplishec

some routines which will assist in the smocth running cf the

project.

ZVENT - DECEMBER 4 VISITATION BY RICHARD

This was a 7:00am meeting. Julie was the cniy member
cf the group whe was unable to attend. She had a very good
reason; she was geing in for orthoscopic surgery that day.
ﬁiqutes 0f the meeting are enclosed.
JCURNAL ENTRY

The meeting focused on the school environmental! science
fair and how the group could develop cogperative learning

units to meet this project.

[{]

n

=3
D
D

ngs...

L

o]

felt very positive about this development. The group

ot

srazinstermec a long List of possible opics frem which
“eachers could choose thelir units.

T N T
_ wonder...

T worder how the rest cof the staff will react to our

Fa

- - LT~z Bl cortanr s T

: tracditional science falr tco an environmental SCIEnRTe iad
s (=3 ~ 4

- . - £ + . < auze a2n
: ncee that our chcice cC: tepics coesn’t c any
o~ £ ot o
L N T A T )
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NALYSIS OF JOURNAL ENTRY

When Grant asked for a volunteer to organ
environmentai science falr I waited unti! somecne
volunteered before ocffering my assistance. I feit n
cicd not want to ke invelved in anymore leadership roles,
that it was time for someone else to take a turn. It was
interesting that Shella, who is not a member of the proliect,

volunteered.

EVENT - LARGE GROUP

EETING (January 14, 1991)

.

This was *the scheduled large group meeting. It was
attended by &l grcoup  members. The meeting lasted
approximately cne hour.

JOURNAL ENTRY

. ‘ L . X . I
pzchers were as<ec ¢ thin< abcut the topics they mignt

H ¥ i1 H - = J— - Fa + o+
wisn 0o were< with and nave an answer ready for the next

1 e > =11 £ *Fhe
‘most &l of the

T fe't very positive about the fact that the %teachers
] : : : T 1 that &
hazd alreacdy decicec upcn thelir topics. I felit tha X

. . ;- h -~
snowed tnat the teacners were enthusiastic about wnoth ne

fa2ir and the cocperative learning grovg.
Wonder. ..
¢ - - ' -3 - 3 w;o‘-n
T wonder (£ tne group wiil begin o funcilion 25 3 WAO.E
I o for the
now? We have clvided ‘ntc Smailer Grouwps Sl N
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development of many of our projects and after the additicn
cf our new members we never redeveloped the sense of
telonging ¢ a large group.
ANALYSIS OF JQURNAL ENTRY

The narrowing of our focus of cpic to the

N

envirenmental fair seems tc have regenerated some of the
original enthusiasm of the group. The large group is still

in my opinicrn, somewhat dgysfunctional.

EVENT - LARGE GROUP MEETING (January 28, 19%91)

This large group meeting was cancelled when !t was
found fthat the agenda was unsultable. We had planned tc
share our lIldeas fcr the envirommenta! fair and use the
February ! meeting with Dr. Butt as a planning session out
it was discoverecd that Donna and Betty had already complietec
ir planning. For this reascn we decided tc cancel
toczy’s meeting ancd have our sharing session on February L.
SOURNAL ENTRY

Today’s meeting was cancel!led due 2o overwork on the

che ceci!sicn tc cance! the meeting rather thsan have

nna and Betty sit through an unpreoductive e ting was

88.



ANALYSIS CF JOURNAL ENTRY

I still feel that we made the right decisior in
canceliing the meeting. The members of the project are
workling very hard on the planning of their ccoperative
iearning activities, they are just doing it individually or

L

in small groups, which 1s probably much more time-efficient

bi

that large group deveiopment.

EVENT - VISITATION BY RICHARD AND DAVID (Feb, 1, 1991)
Richard and David attended the 7:00 am large grcup
meeting (his meorning. The group shared their ideas about
the topics they had chosen for the envircnmental fair.
JOURNAL ENTRY
We had a very productive meeting this morning. All of
Tne teachers have successfully integrated thelr
ironmental fair topics within the Alberta curricul
Trne planning cf the activities is progressing guickly ancd

some “eachers nave already begun %o teach units which they

hzve Ccdesigned. Some teachers wi.. procuce units for the
: , - st T
fair and some teachers will only create activities The

choice o0f how in-cepth the tepics will be is compietely up
tc the fteachers.
We also discussed the future of the project and now

sercelve the growth anc cevelcpment cf¥ <he

2 individual

0]
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There seems to be a split developing wi

group in terms of the future

o
o]
r,

~

the aroup, I personaily
fee. that next vear I would like to concentrate on working

within smail groups on areas of common interest. Doug

expressed the opinion that the group should continue to work

2s a large group on cooperative learning.

Some of the staff expressed concern over the 7:00 am
meetings. They feif that we should be allowed te have subs
in 80 that we don’t have tc meet so early in the morning.

ANALYSIS OF JOURNAL ENTRY

Although the group s very enthusiastic about the

R

e
ot

. - 5
sfzetlion w

o]

envirecnmental falr, there are siagns of cissat
the timing ¢f the large group meetlings. There is also the

guestion of the future direction of the group. These issues

th

wil!l need to be addressed by the group before the end o

this year’s schoo! term.

TVENT - LARGE GROUP MEETING (FE3RUARY 25. 19913
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tnat *he sharing sessicn that was pianned was premature.
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Trme general feeling was that the group wished € “.e.T &Sy
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ZCURNAL ENTRY
st is getting very difficult to assemble the large

—~m o~ m taff i
Sroup. ‘he staff [s very busy right now preparinc for the

I am not overly concerned about the grcup’s wishing tc
cancel the meeting. There seems tc be a great dea) of
enthusiasm over the envircnmental fair and I think that. a*
this time, people are simply focusing their energies in
another direction.

Wonder. ..
I wonder 1f %the group will be able to gensrate this
same enthusiasm after the Easter Vacaticn? Teachers will be

we.l-rested after the vacaticn, but they will also be facling

I

)

Teport carcs and the finz! few months c¢f scheol. As zlwavs,

or all of the activities

rh

it is very difficult to find time
Z teacher wishec to pursue,

ALALYSIS OF JCURNAL ENTRY

ctf pricrities. There are SC MaNYy Gemands oL & teacher’s
time that +%he <teggcher has o pe very c.ear on what thelr
pricrities are arnd then make sure that they a conscious
efigrt to  pursue those priorities. Hopefully staft?

ol.



R

VENT - LARGE CROUP MEETING (Apr:!: 9, 1997)
Dr. Butt and Dr. Townsend attended thi

was a lunch meeting with the lunch provided py Sches!

District #76.

JOURNAL ENTRY

This meeting focused on the cooperative learning

projects developed by the group for the envireonmen

+

=1 £ H
Sl T2

and the future plans of the group. The arcup decided ftc
that this was a natural conclusicon to the activities of the
groug for this vyear. There was some debate as toc how the
groug shouid proceecd in the future., Orne teacher preferrec

“he large group format and some teacher expressed the

D>

opiricr that the smal! group format is preferable. My

T feel that the small! group format is the best format.

I zam finding +that the large greoup format does net  lenag
itself to the needs of colilaboration. Collaboraticn
recuires that the c¢ollzabcorators pe accessible. Callirg
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ANALYSIS OF JOURNAL ENTRY

This Jjournal entry marks the official end of the first
year of the project. The year ended on a very positive
note. Most of the teachers appeared to be pleased with what
they were able to accomplish. The big questions for the
future will not be will the group continue, but rather, in

what format will the group continue?

ANALYSIS OF THE REGENERATION PHASE

I feel that the major conflicts are now behind the
group. Our emphasis now will be on achieving the goals that
we have set for ourselves. I feel that the focusing in on
the environmental science fair as the area in which we would
develop our unit plans was an impeortant step. We now have
established routines and definite plans that will assist our

group in the achievement of their goals.
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CRITICAL ASSESSMINT OF THE

PPRIYe I

PROJECT

term professicnal developmen:t and Ty Journa. regar

[

have decided to focus the critical assessment of
the project by considering the answers tc these £ive
guestions:

1. What were the substantive successes of the

project?

2. Which events helped or hindered the prolect?

setiing more effective in terms of collaboration

5. How can the project be improved next vyvear?

Wnat Were The Subsiantive Successes {f The Proliegt?

Severa. outcomess 0f the project might be deszrised as
substantive successes. The focus of our .eng term
orofessiona!l deveiopment was (¢ lncorpcorate cooperative
learning inte our classrcoms =nc we certainly succeedea in

tnis area as every teacher in the group impiemented

cocperative learning in  thelr cliassrooms. Cocperative
learning was introauced through various very succesgiul
sIiratezies. Three teachers experimentecd with i assrcom

95.



for cceperative learning. All cf the teachers

oo
)
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o
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3

incliuded cooperative learning as a component in their
environmental fair activities, The envircnmenta! fzir
itself was a huge success, Students, parents and teachers

are anxious to centinue with this science fzir format nex:

The outcome of the project wnich I ceonsider o pe the
mest important success was the growth which occurrec within
the group throughout the vyear. The group learned to make
its own declisicns and at the concliusion of the environmental

1

ir the group was developing into a successful. cchesive

rt
[AT)

=]
3
i1

The autooicgraphical workshop seemed to serve (wo

cLrposes. Firstiy, 1%t wecrkec as a "glue" which heic the
orolect mempers together. As we worked through the
worksnop, shar.ing stories and buiiding trust, we came (¢ i
cetter understanding of our colleaguss. When we reliurned 1o
tre hectic envircnment ct the choo: we Look this
wnderstanding and trust with us. We were more accedting and
foraiving of the group members. The seccnc funct.on ct the

WOoOr<snop was o £s5tapllish teacher ownership of the oroject.

R cnaring our 1ife stories and cur teaching priorities, we
.. TN IR Fnat W
igentified common coOncerns in our worxing realities that we

wished tc address. The project we chose ther £fccused con

these CONCerns.
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oblem that arose was the new members of the aroup
cic not have the opportunity tc vcice their stories anc

shape the direction of the group. Thev dic not have primary

ownership

O

f{ the prcliect as did the membters of the group whc

attended the autchiographical werkshop.

Wrnich Fvents Helved Or Hindered The Project?

Evente Whigh Helped The Project

New mempers _Jcining the groups was &a pcsitive
development due to the fact that they assisted in the growth
cf the grcup by contributing to discussions anc preoliects.

University support helped the project. Dr. Butt and
Tr. Townsend suppllec the initiative which began the

. Thevy 3180 supplied the expertise for the

- . ¢ +- 1 1
utchiceraphica Jorkshor and the pupgliic reiations within
+ - - - -

rne scheo!l district. Due o thelr wer< the proliect was seen
- = - Bl -

as 2 pesitive experience by the schoo! district and the

were a.,so avallable to relileve the stress on t{eagners.

i

Mecicine Hat Schoo! DJistrict #76 ziso supplies & great des.

of encouragement to the feachers at a1 of the schoois
invoiveg with prolects, r=reth, a scheo. district ass.stant
superintendent, attended several meetings. Central Qffice
sponscred = wire and cheese party &ncd a pdar-b-gue o
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ceieprate the successes c¢f the various projects. T
support supp.ied by the schoc! district demonstrated ‘e th
teachers that Medicine Hat Schoo! Disirict #76 is a districs
interested In the long term professiona! devel.cpment of
their teachers.

Narrowing the focus of the group frem cooperaszive
learning to ccoperztive learning activities designed for zhe
envirenmenta! fair was a positive event. Teachers were aocie
©¢ genecrate mere enthusiasm and activities when they hac a
narrow focus for their efforts. Cooperative learning seemed
:o.be such 2 general focus that it overwhelmed the teachers.

Wnich Hindered the Proiect

The new members Joining the groupr developed into a

las

hindrance. The new members did not have the opportunity to
srare thelir stories or hear ocur steries., A sense of trust
and ungerstznding was not developed with these new members.
The absence o¢f %the acministrators during the initia:
wor<shop was also a hindrance. As neither administrator was

zvz.iapble %<0 attenc the workshep. they clc nct gain the

: ‘ : S £ =
proect. They were forced ¢ were with a2 superticia,
= - IS IS +n - £ vy
understancing of tL{he pro/ect. Ectempts on the par? o0 grou
v ¥ =. - -l o TR -y ~F
meTters tc help the =zgninisIicaicrs wncersianca ihe naslre oo
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e groupr member’s negative atiitude was a nh;
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theme, such as cooperative learning, might be implemented to
loosely connect the groups. I do not believe that
collaboration is possible in a large group format, and
collaboration 1is a necessary component if the needed
revitalization is going to occur. This recommendation will
be a point of contention as some members of the group have
expressed the opinion that all members of the staff should
become part of the group and the function of the group would
be to help develop the concept of "the school family.®"

My view of the project is that membership should be
voluntary, teacher ownership over the project is necessary,
and small groups are most functional for collaboration and
revitalization. It will be interesting to see how the

project develops over the next vear.
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EPILOGUE
The lIssue upon which this project has focused is the
use of long term professional development prcocjects and

teacher collaboration to revitalize the teaching workforce.

The need for this revitalization is c¢ritical. Bs Rcbert
Evans states, "the teaching force, almost en masse has
become a veteran, middle-aged, immobile aroup...their

average age is approaching fifty...fifty percent have taught
in cnly one or twoc schools." (Evans, 1989) Feistritzer
states, “*Disenchantment is rampant among them: it is
increasing!ly rare tc meet teachers who radiate
enthnusiasm...the need for staff revitalization 1is
inescapable." (Evans, 1989

The teacher’s role in the classroom has changed

significantly since most practicing teachers received their

initial training. The teacher’s role is still crucial, but
it is unobtrusive. The teacher provides materiais and
structured learning situations. When the work is underway,
she iistens toc the children’s problems and plans and

coillaporates with them in solving problems, in developing
procucts and in finding different audiences tc receive their
xnowiedge and enthusiasm. The teacher must provide a secure

put "flexibie scaffold" upon which children can construct

—

and reconstruct concepts and skills. (King. 1984>  Only
icng term prcfessicnal development projects will ailow
teachers the time they requice to add the skills necessary

tc .mplement this new role into their teaching repertioire.
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Collaboration is the key to teacher revitalization and
professional development. Teachers have reported that
collaboration with a colleague is a desired and‘successful
method ct professional develcpment., Coliaboration
encompasses two important concepts; teacher ownership of the
prosect and a sustained support system. Teachers are more
lkely to succeed in using a new curriculum if they plan
their own gradual changes. (Butt, 1981) A long term
professional development project developed by participating
teachers guarantees ownership of the project. The fact that
the project 1s long term allows teachers to gradually change
their teaching strategies and procedures. Collaboration

also supplies teachers with the support systems that they

reguire as they adjust to these changes.

The llves ©f many teachers will be affected by the
presence cr absence of long term professional development
projects, The changing rcole o©of the teacher demands
lzrge-scale adjustment to the tradifional mcde of teaching
znd these changes wili be facilitated through professional
cevelcpment activities. Teachers must increasingly become

agents of their own development. (Hopfengardner, Leahy,

1988>
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