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DEDICATION

To my family, blood and chosen, who make up the very core of my village.
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ABSTRACT

Effective communication facilitates educational partnerships between home and school,
which impacts student learning. This research explored the following question: in what ways
does a teacher’s communication with parents influence the nature of parent engagement?
Throughout this study, open-ended discussions engaged parents in communication. This took
place over the course of one school year between a teacher and parents from two kindergarten
classes. These discussions happened through various media: weekly online surveys, where
parents answered questions about their children’s learning; parent-teacher interviews, where both
educational partners set in-person student learning goals based on each child’s needs; and
anonymous end-of-year participant surveys. The participant surveys provided the qualitative data
for this study. The surveys revealed that there should be emphasis given to parents’ roles as
educational partners in the school culture. This is an essential responsibility of school leaders, as

they play a key part in facilitating home and school communication.
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CHAPTER 1: INTRODUCTION
Tell me and I forget, show me and I may remember, involve me and I understand.
Chinese proverb

It takes a village to raise a child. People who are a part of the village impact children
greatly, knowingly or not. During children’s formative years, their village grows to include
members of the school community, such as teachers, who whose moral imperative is the
children’s learning. It is in the best interest of the children and their learning that important
members of their village, such as parents and teachers, have common goals regarding their
education. For this to be possible, parents and teachers need to recognize and claim their
positions as partners in education. One of the most important characteristics of an authentic
partnership is meaningful communication. Accordingly, it is incumbent upon teachers to reach
out to parents in a way that involves and engages them in claiming their role as partners in
education. Indeed, it takes a village to raise a child, but it also takes a village to educate one.

Professional Context

Members of the Islamic community founded Iqra School, Calgary’s first Islamic faith-
based school, in 1992. The governing vision for the school was for Muslim children growing up
in a non-Islamic society to have a firm understanding of their religious teachings so that they may
be leaders and contributing members in society (Calgary Islamic School AJ, 2020). From the
start, the school’s mission remained to “develop an enriched learning community that promotes
academic achievement, leadership, and Islamic Values” (Calgary Islamic School AJ, 2020,

“Mission, vision, beliefs, & values”). In the beginning, community members held classes in the



basement of a Calgary mosque until the student body outgrew the space. Following this
population growth of the then private school, instructors and teachers held classes in trailers. This
was happening parallel to the construction site of the school’s future establishment. Construction
took nearly five years and, in that time, parents and other stakeholders made all major decisions
regarding the school and children’s education.

The Islamic community founded the school in hopes of holding onto religious teachings
therefore the children’s Islamic education trumped everything else. Even when considering all
other educational elements of the growing school, the values of community and belonging were
the most important aspects of the school’s culture, something that Gruenert and Whitaker (2015)
described as being a comfortable-collaborative school culture. Parents were particularly vocal
about this aspect of the school.

Academic success was deemed to be important, however it was not viewed as the highest
priority. Parents had an important voice in school affairs because many of them were also part of
the Society that governed the school. They played an instrumental role in school governance and
the ways in which school leaders and teachers did their jobs in relationship to faith development
and with the overall educational program that was offered.

For the Islamic community, the appeal of private education was that the Society possessed
complete agency with its funds and its decisions. Decisions about anything from educational
leadership and staffing to the brand of stationary students would use was in the Society’s hands.
As aresult, many of the educators who taught Arabic, Islamic Studies, and Quran were not
certified teaching professionals but were hired because of their personal connections to the
community. It was also commonplace for principals and vice-principals, who were often
businesspeople, to attain their posts in the school based on their personal connections. Though

many aspects of school life lacked professionalism, the school felt like a family. In this



comfortable-collaborative school culture, educators did not always ask and answer difficult
questions regarding teaching and learning (Gruenert & Whitaker, 2015), so when Iqra School
transitioned from being a private school to a public one, the shift in priorities affected the school
community at large.

Until the introduction of a formal school board that came with the move into the public
system, community members, who were often parents as well, were accustomed to making most
decisions that concerned the Islamic school. These processes changed drastically in 2015 with the
introduction of a formal school board governing Iqra School. Policies and governance were also
revised and, consequently, stakeholders who were once the primary decision-makers no longer
possessed as much decision-making power. As a result, for the last five years, parents have had a
strained relationship with the school. It now appears that the only time parents are involved with
school affairs is when their children are in behavioural, academic, or social trouble.

From observing and communicating with parents, I learned that they did not like having
an active role in their children’s education only when things were unpleasant. In all fairness, there
was more that educators in this school community could have done to invite parents to engage
with their children’s education. Parents are partners in education and at Iqra school, the parents
were seeking opportunities to be more involved in that partnership. In fact, as decreed by the
Government of Alberta (2018a) in the Leadership Quality Standard (LQS), educational leaders
must foster these partnerships by “creating opportunities for parents/guardians, as partners in
education, to take an active role in their children’s education” (p. 4). These opportunities need to
be meaningful enough to sustain the school’s mission while always putting the children’s
learning at the forefront of everything. For that to happen, parents need to be involved in their
children’s education. The Chinese proverb at the beginning of this chapter puts the importance of

involvement into perspective because it is through involving a person that they understand.



Personal Context

Professionally, I have spent the majority of my career as a Kindergarten teacher at Iqra
School, a school that I once attended as a student. As a member of the closely-knit Islamic
community, I have frequent and informal encounters with parents and students at community or
religious events. As a result, I have had the chance to converse candidly with parents and students
about their experience at Iqra School, both when it was private as well as now that it is part of the
public education system. These conversations have sparked honest and insightful curiosity
around parents’ perspectives about their children’s education.

At the beginning of last school year, after Meet the Teacher Night, a parent approached
me with beaming enthusiasm saying that she had heard great things about me as a teacher. She
proceeded to list all of her friends’ children that I had had the pleasure of teaching and who were
continuing to do well at school. She claimed that because I was a good teacher, she would be
right to expect that I would be giving her child lots of homework. Though I smiled, I was taken
aback by this assumption since one of my first topics of communication with parents every
September is my philosophy explaining why I do not give homework. I appreciated the
interaction because it gave me more insight into parents’ perspectives regarding good
kindergarten teaching. My takeaway from this interaction was that parents were eager to play a
role in their children’s education, but their priorities did not appear to align with current research
or current teaching practices. The eagerness that the parent displayed also provided me with
insight about the breadth and depth of parent’s knowledge of their children’s learning needs.
Parents are, after all, the children’s first teachers (Alberta Education, 2008) and that makes them
partners in education. In previous years, my efforts to involve parents in their children’s

education focused on digital platforms such as a class blog, an education app called ClassDojo,



and posting pictures on Instagram. Though these efforts involved parents by informing them
about what was happening in the classroom, it did not sufficiently engage them.

This research project is based on this assumption that it takes a village to raise a child and
that parents are a vital part of the children’s village. I am seeking to understand what strategies a
classroom teacher might implement that would invite parents to assume a more active role in
their children’s education in ways that align with current and researched practices. I hypothesized
that through this involvement in issues and conversations regarding their children’s education,
parents would build an understanding of educational priorities and, as a result, a capacity to
support their children continuously throughout their educational journey. In embarking on this
exploration, I am making two assumptions. The first is that explaining to parents the purpose
behind educational practices will equip them to provide academic support that may be of benefit
to their children’s learning. The second assumption is that if parents understand their role as
educators in their children’s lives, they may be more likely to become involved in their children’s
education. These assumptions are validated by Alberta Education’s (2008) contention that “close
partnership between schools, families and communities can strengthen the connections between
children’s learning and experiences, within these various contexts, and make them more
meaningful” (p. 3).

Partnering with parents is chiefly important when considering the ecological environment
in which children develop. Bronfenbrenner’s (1979) ecological system model explains the
different levels of impact that various environments have on children’s development. The first
level, the microsystem, includes the child’s immediate surroundings such as home, school, and
religious institutions (Bronfenbrenner, 1979). As home and school make up a child’s
microsystem, one of the initial questions I posed before engaging in this study was how

detrimental is it to children's development when parents are uninformed about what happens at



school or when teachers are uninformed about what happens at home? Do students feel the
miscommunication? If there is a lack of communication within children’s microsystems, what
becomes of the other parts of their development? How would this affect their learning? The
apparent solution seemed simple enough; as a classroom teacher, I could ensure that the lines of
communication between parents and me remained open. More than that, our conversations could
be valuable, educational, and insightful. Exploring the ways in which I could fortify the lines of
communication with parents to build an educational partnership with them became my
professional goal for the school year. I was curious as to whether or not involving parents would
improve educational outcomes for children (Walsh et al., 2014).
Research Question

The Government of Alberta (2018b) contended that quality teaching requires teachers in
the province to appropriately communicate with parents. In the Teaching Quality Standard
(TQS), the Government of Alberta (2018b) highlighted the importance of involving parents in
children’s education. In the document, the “fostering effective relationships” indicator of
“providing culturally appropriate and meaningful opportunities for students and for
parents/guardians, as partners in education, to support student learning” (Government of Alberta,
2018b, p. 4) provides direction to teachers. Principals are encouraged to also attend to the needs
of parents as partners in education. In the LQS (Government of Alberta, 2018a), principals are
mandated to model a commitment to professional learning by “engaging members of the school
community to build a shared understanding of current trends and priorities in the Education
system” (p. 4). The statements made in both the TQS and LQS leads to my main research
question: In what ways does a teacher’s communication with parents influence the nature of

parent engagement? Through the limited scope of this research question, I plan to explore the



ways in which the use of generative dialogue (Adams et al., 2019) serves as a means of

communication may influence parent engagement.



CHAPTER 2: LITERATURE REVIEW

This study will seek to explore the following question: in what ways does a teacher’s
communication with parents influence the nature of parent engagement? In order to delve into an
answer to this question, it is important to explore the literature pertaining to related areas of study
by understanding terms and concepts that inform this research project. This chapter will identify
three important concepts that are foundational to this study, including the nature of home-school
communication and its impact on parent involvement and parent engagement; perceiving parents
as adult thinkers and learners through a framework of andragogy (Knowles, 1980); and
addressing how to meet parents’ andragogical needs and that is the purpose of generative
dialogue (Adams et al., 2019) in this study.

This chapter will outline definitions for several concepts that are foundational to the
research question that guides this study, including the nature of home-school communication,
parent involvement, and parent engagement. Further, this chapter will also define andragogy and
generative dialogue, which are critical areas of study that contain frameworks that guide this
study. This chapter will also identify what the literature says about the effectiveness of
integrating technology to foster parent engagement.

The Nature Home-School Communication

When parents participate in their children’s education, it yields positive results that
benefit academic achievement and socioemotional wellbeing (Fantuzzo et al., 2013). However,
schools tend to underutilize parents as partners in education (Lai & Ishiyama, 2014). To foster an
effective educational partnership between home and school, strong reciprocal communication is
important (Graham-Clay, 2005). “Regular constructive communication” (Walsh et al., 2014, p.
1142) is significant for children’s academic growth. This is because effective communication

builds the learning community essential for meeting the children’s needs (Graham-Clay, 2005).



There are avenues that schools and teachers may use to communicate with parents and often this
starts with something as physical as a welcome sign or a smile (Lai & Ishiyama, 2004). However,
expressed communication involves exchanges between parties and can be one-way or two-way
(Graham-Clay, 2005).

One-Way Communication

“One-way communication occurs when teachers seek to inform parents about events,
activities, or student progress through a variety of sources” (Graham-Clay, 2005, p. 118).
Graham-Clay (2005) explained that some of these sources may be “an introductory letter at the
beginning of the school year, classroom or school newsletters, report cards, communication
books, radio announcements, [and] school websites” (p. 118). During one-way communication,
information flows from the school to the parents with little reciprocal interaction. Williams and
Cartledge (1997) explained that one-way written communication is most beneficial because it
aids in keeping track of students’ progress through record keeping. Accordingly, the nature of
correspondence needs to be efficient, organized, and clear so that parents may understand it
without much confusion (Davern, 2004). For one-way communication to be effective, a
consistent format is necessarys; it is also helpful for teachers to inform parents from the start of the
year or term how often they may expect communication from school (Graham-Clay, 2005). This
is most applicable for forms of communication such as newsletters and other forms of routine
written communication (Williams & Cartledge, 1997). Important, also, is communicating with
parents initially about what the correspondence from school will entail (Graham-Clay, 2005).
That way, parents will be attentive and know to expect communication from the teacher. Davern
(2004) remarked that although one-way written communication has its benefits, it might not
always be the best form of communicating important information to parents in cases where

families’ first language is not English, for instance. Davern (2004) further remarked that



sometimes parents might have reading difficulties, even if English is their first language.
Graham-Clay (2005) offered the idea of two-way communication as a way for educators to
resolve potential miscommunication.

Two-Way Communication

Graham-Clay (2005) defined two-way communication as involving an “interactive
dialogue between teachers and parents” (p. 118). It is helpful in this form of communication to
implement strategies for effective communication as improper communication may cause conflict
between parents and teachers (Davern, 2004). In contrast, positive communication with parents
yields “a dialogue that develops out of a growing trust, a mutual concern, and an appreciation of
contrasting perspective” (Lawrence-Lightfoot, 2004, p. 73). To achieve effective communication,
Lawrence-Lightfoot (2004) recommended that children’s needs and achievements be put at the
forefront of all interactive dialogues with parents. This is a noteworthy way to communicate
empathy toward parents (Lawrence-Lightfoot, 2004), which Lai & Ishiyama (2004) explained is
“a key to any working relationship” (p.106).

Some examples of two-way communication include phone calls with parents, “home
visits, parent-teacher conferences, open houses, and various school-based community activities”
(Graham-Clay, 2005, p. 118). According to Graham-Clay (2005), teachers must aim “to make
these interactions as productive as possible” (p. 120). Parent-teacher conferences are a popular
and traditional opportunity for two-way communication (Graham-Clay, 2005). These conferences
are natural vehicles for communicating with parents because school “administrators allot time for
them” (Minke & Anderson, 2003, p. 49) and require teachers to partake in them. “Because of the
value of input from parents and the opportunities for interaction with them, it is important for
teachers to approach parent conferences in a manner that ensures that the process will be

beneficial” (Price & Marsh, 1985, p. 274). To ensure that this is the case, teachers must approach
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these conferences with a thoughtful plan (Price & Marsh, 1985). Oftentimes, one-way
communication characterizes parent-teacher conferences where teachers impart information
while parents listen (Minke & Anderson, 2003). However, a more collaborative approach to
parent-teacher conferences, characterized by two-way communication, improves the partnership
between school and home (Minke & Anderson, 2003). As Lawrence-Lightfoot (2004) asserted,
the conversation at parent-teacher conferences must consider “the whole child” by focusing the
conversation on children’s strengths and weaknesses. Thus, teachers’ plans for approaching the
conversation at parent-teacher conferences must be child-centred and teachers should possess a
solution-focused mind set (Price & Marsh, 1985). Price and Marsh (1985) explained that to
effectively do this, teachers must be able to listen intently to parents as this will inspire them to
share more openly. Minke and Anderson (2003) added that teachers need to “listen
nondefensively...and plan their responses based on the other person’s goals,” (p. 52) which, in
this case, would be the parents. Parents and teachers should leave the conference feeling
connected and empowered to move forward in providing children with their learning needs
(Minke & Anderson, 2003). Additionally, Price and Marsh (1985) suggested that after teachers
have had the chance to reflect on the meeting, they should have plans to follow up with parents to
review any implications that either of them might have missed during the meeting. This is
important because teachers may inform and involve parents in solutions for their children’s
education. The follow-up meeting is also a good opportunity for teachers to engage parents in
their child’s education by assigning them the responsibility of taking steps to further support their
child.

Although the two-way communication that happens at parent-teacher conferences is
important, it is often not as commonplace as their written or one-way communication. Therefore,

it is crucial for teachers to ensure that their written communication is clear and easy to understand
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(Price & Marsh,1985). Likewise, teachers must reach parents in ways that are culturally relevant
and in the age of smartphones, the nature of home-school communication relies on the
advancements and convenience of technology (Goodall, 2016).

Reaching Parents Through Technology

Providing parents with introductory videos at the beginning of the school year grants
them insight regarding teacher or school expectations (Walsh et al., 2018). Involving parents
through technology in this capacity will also influence their perspectives regarding the school
environment and, ultimately, impact their involvement. Walsh et al. (2018) deduced that as a
result, family involvement is also beneficial for the school environment as a whole. An effective
way to foster parent involvement in a school is by way of connection. This connection can be
through traditional means of communication such as phone calls and letters home or it can utilize
innovative methods like online portals or videos. Diversifying the attempt to connect with parents
is the best way to proceed (Graham-Clay, 2005).

In education, a marker of good practice is for schools and teachers to reach families in
ways that are familiar and convenient for them so that they may be involved in their children’s
education (Walsh et al., 2018). The Government of Alberta (2018b) concurred that quality
teachers strive to provide parents with culturally appropriate opportunities to be partners in their
children’s learning. Making use of technology, particularly of videos, facilitates this partnership
as it maximizes the school’s outreach to parents (Walsh et al., 2018). The aim of using
technology is to support parents’ effective engagement with their children’s learning, which will
“increase parental self-efficacy around supporting learning” (Goodall, 2016, p. 126).Videos that
parents may access at a later date is an asset to a school’s approach to communication because
asynchronous access to information gives parents the opportunity to access valuable information

relating to their children’s learning when it convenes them, thus giving them a greater chance to
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be involved in their children’s education (Goodall, 2016). An additional advantage to using
videos is that they are accessible because they can cater to parents’ various needs that come from
having different levels of education and different language needs as videos make use of images
(Walsh et al., 2014). Using videos as a means for schools to connect with parents and involve
them in their children’s education also provides families with the chance to engage in
conversations about education and schooling as they watch the videos together (Walsh et al.,
2014). When the videos include learning strategies, parents are likely to implement these ideas
with their children (Walsh et al., 2014), thus strengthening the home-to-school connection.
Communicating with parents through a favoured medium like videos, accesses multiple domains
of parent involvement as it also visually invites them into the classroom (Walsh et al., 2018;
Goodall, 2016).
Parent Involvement

Parent involvement in education has been found to be beneficial to children’s success (Ma
et al., 2016). Maccoby and Martin (1983) described parental involvement as being the
commitment that parents have to their role of fostering their children’s development. According
to the Government of Alberta (2011), parental involvement might look like sharing “information
with parents through various modes of communication, such as newsletters, websites, and
calendars” (p. 2). Parent involvement might also involve communicating with parents about the
teaching that is occurring in their children’s classrooms (Government of Alberta, 2011). Alberta
Education (2008) emphasized that the learning process is a cooperative and communicative
endeavour that is sustainable with the partnership between the multiple contexts of a child’s life,
namely home and school. For this reason, Alberta Education (2008) encouraged parents to
continue helping their children to “extend the knowledge, skills, and attributes [they] develop in

the kindergarten program” (p. 4). This invitation and governmental expectation for schools to
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acknowledge the role that parents occupy in their children’s education requires active efforts on
the behalf of the school and classroom teachers to involve parents in their children’s education.

Involving parents in their children’s education requires intention. Ma et al. (2016)
regarded this to be “the proactive engagement of parents” in school related activities that promote
their children’s learning and development. Ferlazzo (2011) characterized the term a little
differently by suggesting that schools that aim for parental involvement do so by informing
parents of the ways in which they may contribute to their children’s education. This means
parents are left following directions from the school rather than sharing their thoughts or their
voice. However, Grolnick and Slowiaczek (1994) believed that parent involvement is a
multidimensional relationship that discerns between parents’ involvement with their children and
their involvement with their children’s education. Thus, they defined parent involvement as “the
dedication of resources by the parent to the child within a given domain” (Grolnick &
Slowiaczek, 1994, p. 238). There are multiple domains of parent involvement in education and
Grolnick and Slowiaczek (1994) conceptualized three of them that have positive effects on
children’s education: behavioural involvement, personal involvement, and cognitive/intellectual
involvement.

Behavioural Involvement

Behavioural involvement entails the kind of behavioural relationship parents have with
their children’s education (Grolnick & Slowiaczek, 1994). This might mean attending open
houses and volunteering for field trips. Through this domain of involvement, parents
communicate with their children how important they perceive schooling to be. As a result of this
type of involvement, parents gain information to help them support their children in their

education.
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Personal Involvement

Grolnick and Slowiaczek (1994) also recognized parents’ personal involvement as
another domain for educational involvement. In this respect, as personal involvement is particular
to each person, parents’ personal perception of schooling and education impacts that of their
children. This type of involvement confirms parents’ personal involvement develops and hones
children’s attitudes towards schooling (Ma et al., 2016).

Cognitive/Intellectual Involvement

Parents who are cognitively/intellectually involved in their children’s education expose
their children to an array of stimulating materials and activities to promote intellectual growth
(Grolnick & Slowiaczek, 1994). This domain of involvement helps children develop higher levels
of cognition (Ma et al., 2016), while providing children with the opportunity to bridge skills they
learned at school with activities in which they partake at home (Grolnick & Slowiaczek, 1994). In
practice, cognitive/intellectual involvement might look like parents reading books and asking
their children critical thinking questions in the process, completing mathematical problems, or
even discussing current events (Ma et al., 2016).

Parent Engagement

Walsh et al. (2014) maintained that “[c]hildren are the primary beneficiaries of parent
involvement, as they are the individuals who are at the center of the school-home relationship
and the focus of parent involvement outcomes” (p. 1145). Ferlazzo (2011) asserted that in order
for schools to maximize their relationships with parents, the connection needs to go beyond
parent involvement toward parent engagement. Where parent involvement identifies ways in
which schools can inform parents about how they may contribute to their children’s education,
parent engagement coordinates ways to work with parents. While parent involvement has positive

impact on children’s education, parent engagement is a step beyond parent involvement. In fact,
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parent engagement is a notable factor in children’s development (Walsh et al., 2018). Goodall
(2013) distinguished these terms by imparting that a chief difference is that parent involvement
assesses parents’ interaction with the school; in contrast, parent engagement highlights
interaction with their children’s learning and educational outcomes. Essentially, parent
involvement is more school based whereas parent engagement describes parents’ investment in
their children’s learning at home. Ferlazzo (2011) put it simply when clarifying that for schools,
the goal of parent engagement is to gain parents as partners in education.

In pursuance of a partnership with parents, schools need to lead with their ears. Ferlazzo
(2011) explained that administrators and teachers must develop a relationship-building process
where they listen to parents’ dreams and concerns in regard to their children’s education. This is
the foundation of effective parent engagement. Though the listening process may assume various
forms, when conversing with parents it is necessary to listen to the wisdom they have gathered
over the years and to the hopes they have for their children. This will lead to discussions about
how the school may help in achieving those goals for and with the children. When parent
engagement is successful, parents might develop a different vision of what is possible, and the
school community might start to shift (Ferlazzo, 2011).

Parents’ roles alter as a result of parent engagement. They evolve from being school
clients to active members of the school community (Ferlazzo, 2011). They gain power and, as a
result, become “leaders in education improvement efforts” (Ferlazzo, 2011, p. 14). For parents to
see and truly understand their role as partners in education, school leaders and teachers need to
work with parents. In both the LQS and the TQS, the Government of Alberta (2018a, p. 4; 2018b,
p. 4) recognized the importance of this partnership and that is why “fostering effective

relationships” is the very first competency listed in documents. The journey towards parent
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engagement is also a learning process for parents and in the initial stages of shifting from parent
involvement to parent engagement, parents are adult learners.
Parents as Adult Learners

Adults learn differently than children, something that Knowles (1973) emphasized
through his study of andragogy. Knowles (1980) explained that andragogy is a model of
assumptions about learners that, in its essence, is “the art and science of helping adults learn” (p.
43). This model of assumptions about adult learning identifies that education is “a lifelong
process of continuing inquiry” (Knowles, 1980, p. 41). As this is the case, adults undertake
learning projects and are unafraid to seek assistance when they need help. However, when adult
learners seek help from teachers, teachers tend to influence their way of thinking. This is because
often, teachers approach adult learners in the same way they would approach younger learners.
This is why when attempting to engage parents as partners in education who are embarking in a
process of learning, teachers and administrators need to take heed of parents’ learning and
intellectual needs as adults. If educators at schools are to understand how to communicate with
parents as adult learners, there needs to be a basic understanding of andragogy as it pertains to its
four premises: the concept of the learner, the role of the parents’ or learners’ experience,
readiness to learn, and orientation to learning.

The Concept of the Learner

As learners, adults are self-directed (Knowles, 1980). To engage parents as learners,
educators need to communicate with parents in a way that would nurture parents’ independent
thought. This does not mean that adults lack the need of support or guidance but rather that their

dependency is only temporary.
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The Role of Parents as Adult Learners

Adult learners possess a reservoir of experiences that can enrich their learning (Knowles,
1980). Therefore, this should be amplified, and schools should create opportunities for parents to
partake in experience-bolstering educational techniques. Knowles (1980) mentioned that
engaging adult learners in discussions and problem-solving, among other things, would prove to
be appropriate. Verily, educators need to support and promote adult learning by valuing the
authority of the wisdom that parents already possess (Lawrence-Lightfoot, 2004).

Readiness to Learn

As adult learners’ readiness to learn something depends on their real-life needs (Knowles,
1980), educators need to equip parents with tools to identify their needs as partners in education
who have a role in supporting their children’s education. Knowles (1980) enlightened by
explaining that learning programs should tend to learners’ practical needs, based on their
readiness. Expressly, educators must meet parents where they are (Walsh et al., 2018), according
to their needs as adult learners who are also partners in education.

Orientation to Learning

Adult learners view education as a means of “developing increased competence to
achieve their full potential” (Knowles, 1980, p. 44). Accordingly, education initiatives that aim to
engage parents as partners in education must do so through competency-development. This will
assure that the skills they gain through the learning experience with the school will be useful as
they apply it with their children.

In unpacking these premises of andragogy, Knowles (1980) summarized that adult

learning experiences need to consider adult learners holistically by considering their self-
directedness, their lived experiences, their need to learn relevant material, and their need to

develop their competence. In 1973, Knowles remarked that great teachers in history who tended
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to the needs of the adult learners all had one thing in common; they engaged learners by engaging
them in mental inquiry. The Greeks are a prime example. They would present the group with a
quandary and the learners would work together, pulling from their collective experience, to find a
resolution (Knowles, 1973). This method of teaching and learning is called a Socratic dialogue.
Engaging parents as adult learners in a discussion of this extent is a good place for schools to
start (Lawrence-Lightfoot, 2004). Rooted in Socratic reflective questioning (Adams et al., 2019),
generative dialogue is a practical approach for school community members to utilize when
working towards the common goal of student learning through parent engagement.
Generative Dialogue

Adams et al. (2019) defined generative dialogue as an “interaction between individuals
that has the power to cause or give rise to productive, creative, and unique understanding” (p.
96). Generative dialogue provokes intentionality in regard to student learning as asking authentic
guiding questions is the basis of this approach. Adams et al. (2019) further explained that
generative dialogue as a skill set for conversing “with the purpose of clarifying and bringing into
existence new ideas and thoughts that lead to more purposeful action” (p. 96). To promote deep
thinking and understanding about education and student learning through self-reflective
discussion, authentic inquiry is necessary (Adams et al., 2019). This is beneficial for educators
when communicating with parents as partners in education because generative dialogue inspires
competence building and problem solving. Through this reflective process, educators, or parents
as partners in education in this case, emerge with a plan of action. This dialogue emerges by way
of “frequent and focused” conversations that educators start and sustain with guiding questions
and strategies that result in evidence of growth (p. 102). Active listening is therefore integral to
the “disarmingly simple, yet frustratingly complex” process (p. 102). Active listening is also

important component to communicating with parents as adult learners because it is through active
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listening that educators can “encourage elicitation of the often-hidden expertise of parents”
(Minke & Anderson, p. 51). Adams et al. (2019) expanded on generative dialogue as a conceptual
framework that contains four key elements: communities of practice, transformative learning and
reflective practice, person-centred perspective, and Socratic questioning.

Communities of Practice

A community of practice is a group of individuals who interact often to deepen their
knowledge and understanding in a shared area of interest or concern (Adams et al., 2019).
Learning is a way to be an active participant in communities of practice and participating
individuals’ inevitable impact the communities as they grow and learn over time. As learning
entails active participation in communities of practice, educators and parents, according
sociocultural understandings of these communities, need to recognize the place they occupy
within these communities. Active participation is possible if members of the communities of
practice meet adult learners’ needs. As an outcome of engaging parents in communities of
practice, more collaborative efforts will be present between educators and parents to plan for
children’s learning (Minke & Anderson, 2003).

Transformative Learning and Reflective Practice

For adult learners, critical reflection is necessary to meet their intellectual needs
(Knowles, 1973). Through critical reflection and experience, adults reconstruct the understanding
of the world that they had acquired previously, thus shifting their frames of reference (Mezirow,
1991). This shift or transformation is known as transformative learning. Transformative learning
is “the process of altering established frames of reference through critical interrogations of the
assumptions and premises underlying constructed meanings of experiences with the goal of
acting on these transformed understandings” (Adams et al., 2019, p. 99). This is a clear benefit

why transformative learning and reflection are important in shaping the generative dialogue
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process (Adams et al., 2019). Davern (2004) concurred that when communicating with parents, it
is the role of the educators “to create a process that is inviting and meaningful for parents” (p. 25)
and as a result, parents will be more engaged and responsive to the process. Davern (2004)
further explained that educators could ask parents open-ended questions about the information
they are interested in learning to further benefit them in their role as partners in education.

Person-Centred Perspective

In order to build a relationship that will sustain the honest and reflective process of
generative dialogue, educators need to be genuine (Adams et al., 2019). This genuineness means
that educators are aware of their perspective and context, which will lead to adult learners feeling
comfortable and cognizant of theirs. This acceptance on the behalf of both parties will create an
appropriate and conducive climate for generative dialogue. For effective critical self-reflection
and learning to take place, mutual respect and empathy are crucial. In order to assume a person-
centred perspective, educators need to commit “to listening more and talking less” as this is the
way to recognize parents’ beliefs (Adams et al., 2019, p. 101). This recognition of beliefs will
provide educators with the necessary information to support reflection. When communicating
with parents, asking them questions and genuinely listening to their responses will indicate that
educators are receptive to their ideas and experiences and that will demonstrate respect for them
as partners in education (Davern, 2004). For this to be a respectful and successful process,
placing children’s learning at the centre of the conversation is important (Price & Marsh, 1985).
“When parents and teachers begin to trust each other and recognize the mutuality of their
concerns for the child” (Lawrence-Lightfoot, 2004, p. 73), the dialogue is one that is embracing,

non-adversarial, and collaborative.
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Socratic Questioning

Socrates, the famed Greek philosopher, cultivated insight and understanding among adult
learners by asking open-ended questions that focus on understanding concepts, issues, and
theories (Adams et al., 2019). Open-ended questions, known as Socratic questions, invite
reflection upon big ideas and varying perspectives. In practice, Socratic questions inspire the
unearthing of ideas and assumptions with the purpose of learning. Davern (2004) found that
asking open-ended questions was important in building effective partnerships with parents
because it is through asking questions that parents share their perspectives as partners in
education. Concurrently, asking Socratic questions highlights parents’ values, wants, and needs
for supporting their children’s needs (Minke & Anderson, 2004). Active listening is as important
as asking questions. Minke and Anderson (2003) explained that when educators are actively
listening to parents’ perspectives or concerns, they must be attentive and non-defensive in order
to understand and respond to parents’ goal. Effective dialogue is rooted in trust, requires “risk-
taking, courage, and grace” (Lawrence-Lightfoot, 2004, p. 73).

Definitions

Home-School Communication

Berger (1991) explained that there are two avenues for home-school communication that
are distinguished as one-way and two-way communication.

One-way communication. Graham-Clay (2005) defined one-way communication as
being communication from the teacher or the school with the intent of informing the parents or
guardians of a student. Williams and Cartledge (1997) identified that there are several ways that
one-way communication occurs but written communication is the most effective. Williams and
Cartledge (1997) classified newsletters and report cards as being forms of one-way

communication. For the purpose of this study, one-way communication will hold its inclusive
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definition of being a term that defines any communication that originates from the school and is
directed to parents of guardians.

Two-way communication. Davern (2004) explained that communication is most
effective when there is a dialogue between the school and the home. This dialogue, though it
assumes many forms, is what Graham-Clay (2005) defined as two-way communication. Minke
and Anderson (2003) explained that the most effective form of two-way home-school
communication is parent-teacher interviews as they are ritualized, and school authorities allot
time and importance to them. Another effective way to engage in two-way communication with
parents is through the use of technology (Walsh et al., 2018). For the purpose of this study, the
term two-way communication means any type of dialogue between the teacher or the school and
the students’ families, be it in person or through the use of technology.

Parent Involvement

Maccoby and Martin (1983) described parental involvement as being the
commitment that parents have to their role of fostering their children’s development. According
to the Government of Alberta (2011), parental involvement might look like sharing “information
with parents through various modes of communication, such as newsletters, websites, and
calendars” (p. 2). Parent involvement might also involve communicating with parents about the
teaching that is occurring in their children’s classrooms (Government of Alberta, 2011).
According to Grolnick and Slowiaczek (1994), there are three domains that make up parent
involvement: behavioural involvement, personal involvement, and cognitive/intellectual
involvement. Where behavioural involvement entails the kind of behavioural relationship parents
have with their children’s education, parents’ personal involvement considers the perception that
parents have of education and schooling as a whole and the impact it has on the children

(Grolnick & Slowiaczek, 1994). Cognitive/intellectual involvement entails that parents tend to
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their children’s cognitive and intellectual development (Grolnick & Slowiaczek, 1994). This
might look like parents engaging in conversation with their children where they ask them critical
thinking questions (Ma et al., 2016). For the purpose of this study, the term parent involvement
encompasses Maccoby and Martin’s (1983) definition, coupled with the Government of Alberta’s
(2011) definition of the term as they are most relevant to the societal context of this study. For
this study, parent involvement is defined as parents’ active role to foster their children’s
educational development, which can include things such as reciprocal communication with their
children’s school.

Parent Engagement

Ferlazzo (2011) identified that parent engagement is a step beyond parent involvement.
Goodall (2013) distinguished these terms by imparting that a chief difference is that parent
involvement assesses parents’ interaction with the school; in contrast, parent engagement
highlights interaction with their children’s learning and educational outcomes. Essentially, parent
involvement is more school based whereas parent engagement describes parents’ investment in
their children’s learning at home. For the purpose of this study, the term parent engagement
highlights Ferlazzo’s (2011) definition of the term along with Goodall’s (2013) distinction
between parent involvement and parent engagement. Ferlazzo (2011) explained that parent
engagement is an extension of parent involvement but with the aim to gain parents as partners in
education. Goodall (2013) asserted that parent engagement entails parents’ interactions with their
children’s learning outcomes.

Andragogy

Andragogy is a model of assumptions about learners that, in its essence, is “the art and
science of helping adults learn” (Knowles, 1980, p. 43). Andragogy has four premises: the

concept of the learner, the role of the parents’ or learners’ experience, readiness to learn, and
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orientation to learning. Through the concept of the learner, Knowles (1980) explained that adult
learners are primarily independent. The role of parents’ or adult learners’ experience contributes
a great deal to their learning thus their wisdom needs to be valued throughout their learning
experience (Knowles, 1980). Knowles (1980) rationalised that adult learners are ready to learn
something new when a need arises in their real-life experience. An educator’s role becomes to
help their adult learners understand what they need to know (Knowles, 1980). In the context of
educators communicating with parents, they have the “responsibility to create conditions and
provide tools and procedures for helping” (Knowles, 1980, p. 44) parents understand what they
need to know as partners in education. Orientation to learning is the final premise of andragogy
and it entails leaners “developing an increased competence” (Knowles, 1980, p. 44) to manage
their real-life experiences.

Generative Dialogue

Conceptually, generative dialogue is the ability to generate deep reflection by means of
conversation (Adams et al., 2019). Adams et al. (2019) defined generative dialogue as an
“interaction between individuals that has the power to cause or give rise to productive, creative,
and unique understanding” (p. 96). As a conceptual framework, generative dialogue contains four
key elements: communities of practice, transformative learning and reflective practice, person-
centred perspective, and Socratic questioning (Adams et al., 2019). A community of practice of a
group of individuals who interact often to deepen their knowledge and understanding in a shared
area of interest or concern (Adams et al., 2019). Transformative learning is “the process of
altering established frames of reference through critical interrogations of the assumptions and
premises underlying constructed meanings of experiences with the goal of acting on these
transformed understandings” (Adams et al., 2019, p. 99). The person-centred perspective

provides the principles for engagement necessary to the generative dialogue process (Adams et
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al., 2019). In order for members in the generative dialogue to be engaged there must be a good
understanding of the role of the adult learner’s experience, which is a concept that derives from
andragogy (Knowles, 1980). Socratic questioning is a style of discourse that originated with
Socrates, the famed Greek philosopher (Adams et al., 2019). This style of discourse is
characterized by focused and systemic asking open-ended questions with the intention of
provoking understanding and encouraging insight (Adams et al., 2019). For the purpose of this
study, the term generative dialogue will retain its original definition by Adams et al. (2019).
Summary

The literature surrounding parent communication, andragogy, and generative dialogue has
indicated that building an effective partnership between home and school, communication needs
to be clear and intentional. This means, educators communicating with parents should be mindful
of the means through which home-school communication occurs. The use of accessible methods
of communication is most appropriate for home-school communication. The literature on
andragogy has put an emphasis on the need for adult learning experiences to consider adult
learners holistically by considering their self-directedness, their lived experiences, their need to
learn relevant material, and their need to develop their competence. In this case, when engaging
with parents as partners in education, it is helpful to consider that they are embarking in a process
of learning; therefore, teachers and administrators need to take heed of parents’ learning and
intellectual needs as adults. For adult learner needs to be met, Knowles (1980) remarked that
engaging adult learners in discussions and problem-solving, among other things, would prove to
be of benefit to their learning experience. Generative dialogue (Adams et al., 2019) makes that
kind of learning experience possible between teachers and parents. As a means to develop in-
depth conversation and reflection, generative dialogue (Adams et al., 2019) facilitates the process

of engaging parents as partners in education.
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What does it look like when a teacher considers the research surrounding the nature of
communication, andragogy, and generative dialogue, when planning to engage parents as
partners in education? In what ways does a teacher’s communication with parents influence the
nature of parent engagement? This study explores these questions and the holistic journey

towards building a healthy educational partnership with parents through parent engagement.
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CHAPTER 3: METHODOLOGY

To explore the research question governing this study, there needs to be consideration of a
teacher’s purpose for communicating with parents and the ways in which this home-school
communication impacts parent engagement. Adams et al. (2019) enlightened the importance of
question-asking for productive dialogue. Therefore, one major component of how I approached
communication with parents throughout this study was through asking them pertinent and
relevant questions.

Research Question

The purpose of this study was to examine the ways a teacher may engage parents as
partners in in their children’s education. This study explored the ways in which a teacher’s
communication with parents influenced the nature of parent engagement. The research project
sought to answer the following question: In what ways does a teacher’s communication with
parents influence the nature of parent engagement?

Research Methodology

The research method is important in order to explore each research question appropriately
(Neuman, 2014). A qualitative research design was necessary to explore the open-ended research
question that governed this study because, as Mertler (2017) explained, qualitative research
requires “systemic observation in order to gain knowledge [and] reach understanding” (p. 11). In
particular, this study endeavored to answer in what ways, or how a teacher’s communication with
parents influences the nature of parent engagement, which makes it a qualitative study that is also

descriptive (Neuman, 2014).
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Context and Process

As the purpose of the study was to understand the ways in which a teacher’s
communication with parents would influence the nature of parent engagement, the target
population for this study were the 76 parents of 38 students from my kindergarten class that I
taught during the 2019-2020 school year. Since Iqra School is an Islamic faith-based school, in
addition to all being parents to kindergarteners, participants in this study also shared the same
Islamic faith. Every participant spoke another language besides English; however, most
participants were not English language learners. This descriptive study, as its name denotes,
aimed to describe situations as they are (Neuman, 2014). Therefore, the data-gathering technique
used to describe the ways in which a teacher’s communication with parents influences the nature
of parent engagement included a survey. However, there was a robust process of communication
with parents prior to administering the survey and that is outlined below.

Question of The Week

One source of collecting data on parent engagement were the questions of the week.
Throughout the school year, participants answered weekly questions pertaining to their children’s
education (Appendix D). The weekly questions spanned over the course of 33 weeks and, on
average, 9.61% of all parents voluntarily responded weekly. This amounted to an average of
seven responses weekly.

Parent-Teacher Interviews

Twice in the school year, parents met with me during parent-teacher interviews to speak
to me of their kindergartners’ progress. As important opportunities to clearly and effectively
communicate with parents face-to-face, parent-teacher interviews served as a platform for
informative conversations about parent engagement. These interviews were also where parents

made goals with me about ways in which they may support their students’ learning at home.
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The parents of 27 out of 38 students attended the November parent-teacher interviews,
where they each set a goal to support their students’ learning at home. That is 71% of all
participants. The February parent-teacher interviews were slightly different where the parents of
19 out of 38 students attended parent-teacher interviews and set a goal to support their students’
learning at home. That is 50% of all participants.

Email and Google Forms

The use of email was essential for this research because it was the primary form of
communication between home and school. Weekly, parents would receive a newsletter that
included important notices and information, as well a link to the Question of the Week. The
weekly email also included information on what we had covered in class that week and what we
would be covering in class the upcoming week. Along with this information, the email also
included links to videos, articles, and blog posts to help parents support their children’s learning
at home.

In order to communicate with parents on an on-going and weekly basis, I asked the
Questions of the Week through Google Forms. Part of the Google Suite, a collection of Google
Applications that work through the Cloud, Google Forms was the ideal question-asking
application as it allowed for participants to answer questions in a variety of ways. The simplicity
of the Google Forms application was user-friendly for the participants. Iqra School also used
Google Suite applications throughout all the grade levels, so this consistency also factored into
the reason why Google Forms was the appropriate data gathering instrument for the Questions of
the Week.

Through the use of Google Forms, I sent out weekly questions that voluntarily invited

parents to engage in a virtual, written dialogue about educational practices and priorities in
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Kindergarten (Appendix D). The Alberta Education (2011) kindergarten curriculum informed
many questions so that parents understood the curricular expectations.

For multiple fruitful conversations with many parents at once, the form included
questions (Appendix D) that respected the following format:

1. What is your name?

2. What is your child’s name?

3. A relevant question about educational priorities in kindergarten

4. What is one question you have for me this week?

The reason for asking for the parents’ name was so that [ would be able to engage parents
in proper conversations more personally when I was replying to their responses to the weekly
question. These replies usually happened in the form of email correspondence but at times,
parents and I had in-person conversations. The reason for asking the child’s name was so that I
understood which child each parent was referring to, which gave me more insight into how I
would provide parents with a reply or suggestions, if warranted. When certain responses would
be more personal to the parent or the child, I would usually continue the conversation via email
by asking clarifying and reflective questions. In this sense, I used generative dialogue (Adams et
al., 2019) to inform my weekly questions and the ways in which I followed up on those
questions.

Generative dialogue is a process of deliberate conversations that focus on learning and
growth (Adams et al., 2019). Conducive to continuing the dialogue, I left an open-ended question
that provided parents with the opportunity to ask me anything pertaining to their children’s
learning. The questions I asked the parent the following week were usually in response to a
parent’s comment, reply, or question from the week prior. In order to gauge how parents were

receiving the questions or whether they were in need of additional support, every few weeks,
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usually every four weeks, I would send them a Google Form to check in. These check-ins
allowed me to assess how the virtual conversation was unfolding and whether parents needed
additional assistance with anything pertaining to their children’s learning.

The generative dialogue framework by Adams et al. (2019) governed the ways in which I
asked the questions to the parents. Initially, when asking parents questions to engage as partners
in education, I asked them questions that focused on clarifying their expectations so as to get
insight into how they perceived the role of teachers and parents in education. The first week’s
question was: what are some expectations that you have of me as your child's teacher? The
second week’s question about expectations was similar however, it was more directed towards
parents’ role in their children’s educational journey: what may I expect from you as a partner in
your child's education?

As the weeks progressed, the weekly questions started to morph and mould to the parents’
needs, depending on their responses to the questions from the week prior. For instance, if a parent
asked questions about helping children with their writing due to a weak pencil grasp, I engaged in
a private email correspondence with the parent to ask viewpoint-rendering questions. In addition
to that exchange, the topic of conversation would inform the question of the week for the
following week. The reasoning behind this was that if one parent had a concern about education
that would apply to other parents or students, there is a likelihood that other parents had similar
questions or concerns. Addressing questions about education in this way led to multiple
individual conversations with parents in which I used the generative dialogue framework to
structure the correspondence with them. These individual conversations with parents were so
effective that I invited more input by adding an additional question to the weekly question form
that would invite parents to reflect and ask questions: what is one question you have for me this

week? The benefit of adding this question was that it allowed parents to explore the areas in
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which they needed assistance, along with asking for that assistance. Often, they would elaborate
on their ideas and ask multiple questions relating to the topic of the week’s question. However, at
times, parents would ask questions relating to education that were not kindergarten-specific
because they were seeking to understand something relating to their children in a different grade.
All questions and the conversations were deliberate and aimed to empower parents as partners in
education who engaged in their children’s learning.

In-Person Conversation

Price and Marsh (1985) rationalised that parent-teacher interviews need to be properly
planned because parents and teacher have much to gain from the conversation with one another.
They suggest preparing a summary of the conversation and sharing it with parents as an official
report of the interview (Price & Marsh, 1985). For this reason, in preparation for parent-teacher
interviews, I prepared a report for each child, of which I made two copies. The parents kept one
copy and I kept the other. Each report included information regarding the students’ points of
excellence, points for improvement, and a suggestion for what parents may do at home to help
the child. The reports were in point form so that they would be concise and clear, something that
Price and Marsh (1985) also suggested.

The conversations at parent-teacher interviews followed the generative dialogue (Adams
et al., 2019) question format outlined to prompt reflection, with some modifications to the
questions so that they were more relevant to the conversation with parents:

1. Since we last spoke, how have you been supporting your child’s learning?

2. What have you tried that has worked? What have you tried that has not worked?
3. How do you know that it has worked?
These were the questions I asked parents with whom I had had conversations about their

children’s learning prior to parent-teacher interviews. After engaging in a brief reflective
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conversation about the support they provide their children’s learning, I shared my report about
their children’s learning with them. Stapled to the back of the parents’ report, I included a section
for goal setting, where I asked them the final generative dialogue question: what is one thing that
you may do between now and the next time we meet to support your child’s learning? They took
the time they needed to reflect, and we discussed how they may support their children’s learning
before they wrote down their goal. As they wrote down their goals, I typed up their responses and
I later emailed my copy to them, just in case they misplaced their paper. Adam et al. (2019)
explained that this final question is important because it reinforces “an ethos of shared
responsibility” (p. 72).
Data Gathering Instruments

Parent Engagement Survey

Over the summer of 2020, one of the school’s administrative assistant sent out an email
invitation (Appendix B) to parents to complete the engagement survey (Appendix A). The email
included a link to the survey and the participant consent form (Appendix C). The parent
engagement survey (Appendix A) consisted of nine questions designed to provide me with
answers to this study’s research question: in what ways does a teacher’s communication with
parents influence the nature of parent engagement? For the sake of familiarity and consistency,
this final parent engagement survey (Appendix A) was administered through the use of Google
Forms.

Analysis and Interpretation of Data

As participants only received a participant consent form relating to the participant parent
engagement survey (Appendix C), for this study, in-depth data analysis only included data from
the parent engagement survey (Appendix A). Neuman’s (2014) three step process was used to

code the data and analyze for themes. During the first read through of data, called open coding,
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“[brought] themes to the surface from deep inside the data” (Neuman, 2014, p. 481). Generating
themes was something that happened simultaneous with reading the data and the data notes
because, as Neuman (2014) described, it was during this open coding stage that a list of themes
emerged. Further, this focus on data during open coding also involved “assigning code labels for
themes” (p. 482).

During the axial coding stage, the second read through the data, the focus shifted from
being primarily on the data to focusing on revisiting and examining the codes made during open
coding (Neuman, 2014). The axial coding stage also entailed making links and connections
between the codes and the themes by reviewing the thematic categories of the data and ensuring
that codes relate to each other in a reasoned manner. This also meant consolidating themes to
make them more comprehensive.

Once the main themes were identified, the final read-through, known as selective coding,
involved going over all of the previously determined themes and codes. The purpose of selective
coding was to identify cases within the data to support the themes and the codes. This was the
stage used to “elaborate more than one major theme” (Neuman, 2014, p. 484).

Ethical Considerations

This study followed the Ethical Review of Human Participant Research guidelines
(Appendix F) and stayed in accordance with ethical considerations. The school principal and the
school board’s superintendent granted their permission to conduct this study.

Delimitations, Limitations, Assumptions, and Research Biases

This research project was conducted with parties who had an existing relationship with

the researcher. As this project sought to answer the ways in which a teacher’s communication

with parents would influence the nature of parent engagement, participants in the study were
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parents of kindergarten students at Iqra School, whereas the investigator was a kindergarten

teacher at Iqra School. All the participants in the study provided their consent (Appendix C).
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CHAPTER 4: FINDINGS

Parent participants completed an anonymous survey (Appendix A) through Google
Forms, a digital survey tool. Initially there appeared to be 10 responses; however, four were
duplicate and one was illegible, resulting in five useable participant responses. In order to
understand participants’ perspectives, all five useful responses to each question were analyzed for
themes and sub-themes in relation to the research question: in what ways does a teacher’s
communication with parents influence the nature of parent engagement?

Data Analysis

For the thematic data analysis of the survey responses, Neuman’s (2014) three step coding
process was followed. The data was combined into five overarching clusters during the open
coding stage of the thematic analysis process: the use of weekly questions, the usefulness of
parent-teacher interviews, the influence of school-to-home communication, strategies for support,
and recommendations for communication. Within each of these clusters, major themes emerged,
some of which are recurring (see Table 1). In order to distinguish the anonymous parent

participants in this study, each of the participants have been alphabetized.
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Table 1

Thematic Analysis of Findings

Main Themes Clusters Subthemes
Theme 1: Use of Parent support e Parent reflection
Weekly Questions e Home-school communication
e Better understanding of the
curriculum
Theme 2: The Parent support e Teacher and parents working
usefulness of parent- together (partners in
teacher interviews education)
e Support student learning at
home

e Informative

Theme 3: The Increased parent e Implementation of action
influence of school to home engagement plans
communication e Better understanding of

child’s needs

Theme 4: Strategies Great communication e Better understanding of the
for support curriculum
e Timely feedback and
responses
Theme 5: e Written communication
Recommendations for e Verbal communication
communication
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Theme 1: Use of Weekly Questions

Responses to questions three and four from the participant survey informed this cluster.
Question number three was a multiple-choice question that asked which mode of communication
was least helpful and why? Question number four was the open-ended question in what ways did
you find the weekly questions useful in supporting your role as a partner in education? The main
theme that emerged from the responses to the open-ended question was that parents felt that the
questions of the week were a good support for parents as they supported student learning at
home.

Participant A described how the weekly questions were a good tool for reflection on
student learning. They stated that it allowed for them to reflect on their student’s learning goals.
This allows for the participant to have a better understanding of their child as a learner so that
they may support their child’s learning at home. Similarly, Participant C believed that “the
weekly questions were amazing. [The questions] helped parents explain to the teachers where
the child required additional help or where the child was excelling.” Participant D expressed a
similar sentiment and said that the questions of the week helped to make things more
understandable for parents. Participant E said: “[i]t helped me understand where my child was
and where he needed to be. The suggested resources were also very useful in supporting my
child.” The subthemes that appeared are parent reflection, home-school communication, and a
better understanding of the curriculum.

Conversely, Participant B perceived that the weekly questions were not useful in
supporting their role as a partner in education. In fact, 60% of the respondents felt that the mode
of communication that was least helpful was the question of the week, either because they never
had the time to answer the questions, they preferred another means of communication, or they did

not find the questions to be useful.
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Theme 2: The Usefulness of Parent-Teacher Interviews

The open-ended question from the survey asked: in what ways did you find setting a goal
at parent-teacher interviews useful for guiding how you could support your child’s learning at
home? The main theme that emerged from the responses to this question was that parents felt that
setting goals at parent-teacher interviews was a good support for parents as partners in education
as the interviews provided them with an action plan to implement with their children at home.
This is similar to the first theme inasmuch as parents felt supported through the use of weekly
questions and through the parent-teacher interview. However, because the parent-teacher
interviews were child-specific as opposed to the weekly questions, which were general, the
clusters from each theme are separated.

Participant A explained that setting goals at parent-teacher was useful inasmuch as
“having expert advice that is practical and beneficial and easy to perform.” Participant A was
referring to asking child-specific questions and receiving appropriate suggestions for their
child during the interviews that were manageable for them to implement at home. Participant
B said that the setting of goals at parent-teacher interviews was useful in knowing what to
work on with their child. Participant C responded: “[g]oal setting is always helpful for
children who are learning, the children with the help of parents and teachers achieve their
goals in a timely manner.” Participant D shared that they found parent-teacher interviews to be
informative. They were able to bring up their questions and concerns about supporting their
child’s learning at home and receive resources like suggestions for additional at home practice
and links to activities. Correspondingly, Participant E said: “[i]t helped me understand where my
child was and where he needed to be. The suggested resources were also very useful in
supporting my child.” A few subthemes also emerged in the coding process of the data. The

subthemes included participants’ beliefs that goal setting at parent-teacher interviews facilitated
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teachers and parents working together, supported student learning at home, and informed parents
about each of their children’s individual educational goals with steps on how to achieve them.

Theme 3: The Influence of School-to-Home Communication

Responses to questions number six and number eight from the participant survey
comprised the data analyzed in this cluster. Questions number six asked the following open-
ended question: how has this year’s experience with the school-to-home communication process
influenced how you see yourself as a partner in your child’s education? Question number eight
was a Likert scale question that asked: how would you describe your level of engagement with
your child’s education this year? The main theme that emerged from the participant responses
was that there was an increase in parent engagement.

Participants gave elaborate answers to the open-ended question that described the impact
of this school-to-home communication. Participant A responded that as a result of this
communication process they “started to put in action multi-step plans.” This is in reference to
parent-teacher interviews where parents made a goal to support their children’s learning at home
and elaborated how they would follow through with the goal. Some parents made multi-step
plans during the interviews. Participant C stated the following: “I was incredibly impressed with
the [Kindergarten (KG)] communication and learning schedule. I always see myself aiding my
children in their education no matter how old they are.” Participant D confirmed that they saw
themselves as a partner in their child’s education, the same as previous years. Participant E
claimed: “I definitely feel a lot more involved with [my child’s] learning and have a better
understanding as to what type of learner he is.” The subthemes that arose were the
implementation of action plans and parents having a better understanding of their children’s

needs.
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Participant B mentioned that the school-to-home communication process did not
influence how they saw themselves as a partner in their child’s education. However, when
answering question number eight in the participant survey, Participant B said that they were very
engaged in their child’s education this year. In fact, 80% of the respondents said they were very
engaged in their child’s education this year. The other 20% of the respondents said that they were
engaged in their child’s education this year.

Theme 4: Strategies for Support

The open-ended question from the survey examined: In what ways did you feel that your
child’s kindergarten homeroom teacher supported you this year as a partner in education? In
what ways could this be improved? The responses to this question highlighted that parents felt
most supported through the use of effective communication.

Participant A explained that they appreciated that the kindergarten teacher “[explained]
the curriculum basics” and provided the extra practice for their child, as needed. Participant B
said that the kindergarten teacher provided “[g]reat communication, keep me up to date on my
child and what was going on in class.” Participant C described: “[t]he KG teacher was on top of
everything. She was amazing. She answered all emails quickly when there were questions I
had. The KG team had homework sent like clockwork. Everything was executed in a timely
fashion. I believe if there was more time the children had with the teacher (frequency/daily
class) it could have improved.” Participant D and Participant E provided illegible responses to
this question. The subthemes are that parents had a better understanding of the curriculum and
received timely feedback and responses from the teacher.

Theme 5: Recommendations for Communication

Responses to questions number two and nine from the participant survey informed this

cluster. Question number two was a multiple-choice question that asked which mode of

42



communication was most helpful? It provided participants with a choice between email, videos,
in-person meetings, video calls, phone calls, question of the week, or other. In addition to
selecting an option, participants were asked to elaborate their answer by stating why they found
that specific mode of communication to be most helpful. Question number nine was a related
question, where participants responded to the following open-ended question: what are your
suggestions for improving parent communication next school year? The two main themes that
surfaced in the responses to this cluster were written communication (email) and verbal
communication (face-to-face and video calls).

For question number two, 60% of respondents indicated that written communication,
namely email, was their preferred method of communication. The remaining 40% preferred
verbal communication, indicating that either in-person or video calls were ideal. Participant A
believed that email was the most helpful mode of communication because it kept a record of all
the information and was accessible at any time. In question number 9, Participant A’s suggestion
for parent communication next school year was to continue email correspondence. Participant B
also preferred email to other forms of communication because it was “easy to check, easy to
reply.” For question number nine, Participant B recommended that child-specific progress emails
would be a good idea rather than waiting for parent-teacher interviews to hear about a child’s
progress. Participant C also preferred email to other forms of communication. “As a parent it
was easier to keep track of classroom activities and communicating with the teacher,”
explained Participant C. For question number nine, Participant C stated: “I believe that email
and face-to face is the best form of communication.”

Participant D’s preferred form of communication was in-person meetings because these
types of conversations were easier to understand. For question number nine, Participant D

recommended that everything stayed the same for the upcoming school year. Participant E
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found video calls to be the most helpful mode of communication. “Since we couldn’t be in
face-to-face meetings, video calls allowed for a more intimate and personal experience for
both me and my child,” elaborated Participant E. For question number nine, Participant E
shared the following: “I think for the most part, everything is being done really well! Having
both video calls and emails as a way to communicate have served to be really useful.”
Summary

Communication between teachers and parents is a process that involves multiple means
of interaction. Thus, communication plays a dynamic role in the educational partnership
between teachers and parents. The importance of communication is highlighted in the findings
from the participant survey, where parents explained the impact that communication had on
their engagement with their children’s learning at home. The communication process needs to
be considered as a whole when evaluating its effectiveness with parents as partners in

education.
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CHAPTER 5: DISCUSSION

Fostering strong reciprocal communication between a teacher and parent is an important
strategy to create a sense of collaboration and partnership (Graham-Clay, 2005). To further
explore this partnership, this study examined the ways in which a teacher’s communication with
parents influences the nature of parent engagement. A teacher’s communication with parents
need not only consider various types and forms of communication but also that the purpose of
communication is to strengthen that educational partnership.

Based on the results of the parent survey described in Chapter Four, three themes will be
addressed and linked to the existing body of scholarship around parent engagement: the necessity
of one-way communication, two-way communication using generative dialogue, and fostering
educational partnerships. Saphier and King (1985) explained that “[s]chool improvement emerges
from the confluence of four elements: the strengthening of teachers’ skills, the systemic
renovation of curriculum, the improvement of the organization, and the involvement of parents
and citizens in responsible school-community partnerships” (p. 67). Aptly, this chapter will also
discuss two of these elements: the strengthening of teachers’ skills and parent involvement in
education and how they pertain to educational leaders.

The Necessity of One-Way Communication

In one-way communication, information flows directly from the school to home (Graham-
Clay, 2005). In this study, a majority of one-way communication happened digitally through the
use of email correspondence, the main source of communication. Davern (2004) emphasized the
importance of keeping one-way communication efficient, organized, and clear in order to
communicate effectively with parents. In this study, parents received all weekly email
correspondence on the same day of the week, so they knew to expect it. In addition to receiving

information about upcoming school events, the emails provided parents with information
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regarding their children’s learning as it pertained to the curriculum and their children’s
development as kindergarteners. Parents’ responses to the survey indicated that they appreciated
the nature of the one-way communication, namely the frequency and predictability of the content
of the communication

In the frame of the TQS (Government of Alberta, 2018b), the nature of one-way
communication as it unfolded in this study addressed the importance of “fostering effective
relationships” by providing parents with a culturally appropriate opportunity “to support student
learning” (p. 4). As the use of email correspondence was culturally appropriate for parents, it
became a beneficial and meaningful form of one-way communication. Effective communication
is critical in creating an educational partnership with parents as it is an indicator of the “fostering
effective relationships” competency in the LQS (Government of Alberta, 2018a, p. 4).

Two-Way Communication Through Generative Dialogue

Graham-Clay (2005) defined two-way communication as comprising an “interactive
dialogue between teachers and parents” (p. 118). Involving parents in an interactive dialogue
creates a mutually supportive working relationship between home and school (Lai & Ishiyama,
2004). To be successful, these interactive dialogues must be “as productive as possible,”
(Graham-Clay, 2005, p. 120). The findings of the study indicated that parents were more
purposefully engaged in their children’s education because they interacted with the curriculum
more and therefore knew the curricular areas to support that would enhance their child’s
achievement. This is due to the effectiveness of two-way communication. One participant
indicated that over the school year, they started to put in place multi-step plans at home to
support their children’s learning.

One purpose of communicating with parents in this study was to address the LQS

(Government of Alberta, 2018a) indicator of “creating opportunities for parents/guardians, as
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partners in education, to take an active role in their children’s education” (p. 4). To make these
two-way communication opportunities with parents meaningful, I applied the generative dialogue
framework (Adams et al., 2019) as a point of reference. The intention behind using a framework
such as generative dialogue with parents was to sow seeds of intention and reap the benefits of
reflective practice. York-Barr et al. (2005) affirmed that the goal of facilitating reflective practice
in parental communication is improved student learning. The process of reflective practice,
however, is an active one. This means that partaking in reflective practice will require active
participation and in the case of two two-way communication, parents were invited to engage
actively as partners in education through generative dialogue. This parental engagement through
communication unfolded through the use of two strategies: Questions of the Week, and Parent-
Teacher Interviews.

Question of the Week

Given the advancements of smartphones, culturally relevant home-school communication
can rely on the convenience of technology (Goodall, 2016). Therefore, this begs the question,
how to encourage a meaningful dialogue with parents as partners in education through the use of
technology? The solution was to ask parents an intentional and often reflective weekly question
that would allow them to communicate their perspective and experience, while also allowing a
space for them to ask questions in return. The goal for the question of the week was to foster
educational partnership with parents so that as partners, parents and teachers may positively
impact student learning. However, for reflective practice to lead to increased student learning,
partners in education must apply their understandings in an actionable way (York-Barr et al.,
2005). The use of generative dialogue when communicating with parents was a novel
undertaking, especially in a digital space. The initiative was new, and parents had mixed

reactions to it.

47



A major unforeseen event in the 2019-2020 school year was the COVID-19 pandemic
that forced the shutdown of in-person instruction and moved classes online. Initially, this was a
stressful situation for both parents and I, however because we had been in constant
communication all year long, the questions of the week proved to be a great way for parents to
share feedback on the virtual lessons and advocating for their needs in supporting their children’s
learning at home. Parents’ responses to the weekly questions became a great tool for me to
navigate my students needs through the online learning period.

Some parents found that the weekly questions prompted them to reflect on their role as
partners in education. As Adams et al. (2019) explained, this reflection or deep thinking is a
direct result of authentic inquiry. Some parents also felt like they were provided with a platform
through which they may communicate, and they enjoyed the process because they felt heard.
Interestingly, parents expressed that as a result of the question of the week, they felt more
comfortable and confident supporting their children’s learning needs. They appreciated
understanding educational priorities and increased their knowledge of kindergarten learning goals
and curricular outcomes. This equipped them to support their children’s learning at home through
hand-on practices and learning activities or through age-appropriate conversations about their
children’s bedtime stories. This support that the students were receiving at home would manifest
in the classroom through how students interacted with their learning. It looked different for every
child but often meant that a child would come to class talking about how they were excited to do
a craft because they practiced using scissors at home. In other instances when children’s learning
is supported at home, they come to class more confident about their skills in general. Most
notably, students come to class joyful and ready to learn.

The Government of Alberta (2018a) identified this as the “leading a learning community”

competency through the indicator of “establishing opportunities and expectations for the positive
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involvement of parents/guardians in supporting student learning.” (p. 5). Further, Goodall (2016)
revealed that technology can be a valuable tool to engage parents effectively to “increase parental
self-efficacy around supporting learning” (p. 126). For a majority of the parents in this study, this
was the case, and it was a joyful realization for them to recognize that they were capable of
supporting their children’s learning. Barth (2001) observed that student learning is fragile and
that for students to be successful learners, they need learning to be modelled for them. Adult
learning models student learning. That is one of the reasons why inviting parents to partake in an
active and engaging way as partners in education allows them to learn alongside their students
and it also models learning for children as well.

Davern (2004) explained that asking parents open-ended questions about an educational
topic of interest to them is an effective way to engage parents in their role as partners in
education, but the challenge remains: how do educators reach parents when an avenue of
communication fails? Graham-Clay (2005) explained that diversifying attempts to reach parents
is important because not every avenue for communication is preferred by every parent. Two-way
written communication is time consuming, especially when it requires self-reflection. In the
survey, some parents explained that the question of the week was too big a time commitment and,
therefore, they were unable to share their responses. For them, this mode of communication was
not a preferred one. This is evidence from the study that self-reflection is a big undertaking,
especially when it is prompted using technology. Therefore, conversations that are driven by
open-ended questions and prompt reflection are better had through a different communication
avenue; they are better had in person at parent-teacher interviews.

Parent-Teacher Interviews

Parent-teacher interviews were prime opportunities to have productive conversations with

parents regarding their perspective and role as partners in education. Similar to the weekly
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questions, parent-teacher interviews provided parent with a platform to speak, set goals, and
prompt reflection all in the context of supporting students. However, parent-teacher interviews
granted the additional opportunity to speak about each child’s specific needs face-to-face, where
goal setting and reflection were also happening in person. Lawrence-Lightfoot (2004) explained
that the key to having successful conversations with parents is putting students at the forefront of
the discussion since it encourages both parents and teachers to recognize “the mutuality of their
concern for the child” (p. 73). In doing so, there is also a collaborative nature to the conversation
which, as Lawrence-Lightfoot (2004) suggested, creates “the risk-taking, courage, and grace” that
a trusting dialogue requires (p. 73). Minke and Anderson (2003) mentioned that parents should
leave parent-teacher conferences empowered to support their children with their learning needs.
This is evidence that the two-way in-person communication was successful and was one reason
why generative dialogue (Adams et al., 2019) was the framework that guided the conversations at
parent-teacher interviews.

I started the interviews by asking parents to share their lived experiences with supporting
their children’s learning at home because I wanted to give parents an opportunity to first engage
in a discussion. This approach was informed by studies in andragogy in which Knowles (1980)
explained that adult learners require experiences that consider their self-directedness and lived
experiences. This is the lens through which I have considered parents throughout the study. The
conversations proceeded to becoming generative dialogues as I asked parents more self-reflective
questions with the purpose of understanding the ways in which they support their children’s
learning at home (Adams et al., 2019). As a concluding question to each interview, parents were
asked to answer the following question verbally and on paper: between now and the next time we
meet, what is one thing you can do to support your child’s learning at home? “This question is

important in reinforcing an ethos of shared responsibility” (Adams et al., 2019, p. 72) for student
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learning. The generative dialogue framework (Adams et al., 2019) was additionally beneficial
because it highlighted the importance of setting goals with a question instead of a statement.
They contended that questions prompt a deeper thinking process that leads to informed action as
partners in education. In this capacity, the parent-teacher interviews were opportunities to
embody visionary leadership by “communicating a philosophy of education that is student-
centred and based on sound principles of effective teaching and leadership,” (Government of
Alberta, 2018a, p. 5).

Parents responded well to the way that parent-teacher interviews unfolded. They said that
parent-teacher interviews helped them to better understand their children as learners. Goal setting
provided parents with a point of reference for their children’s progress. In addition, parents said
that they found that setting goals made supporting their children’s learning at home practical and
beneficial. Parents’ feedback regarding the benefits of setting a goal at the end of their interviews
aligned with the benefits outlined by Adams et al. (2019) in the generative dialogue approach.
They stated that student learning is a shared responsibility and that, as a process, generative
dialogue “[brings] into existence new ideas and thoughts that lead to more purposeful action” (p.
96). Parents reflected; they established action plans for their children’s learning. Most notably,
parents followed through with their action plans.

Fostering an Educational Partnership through Parent Engagement

Barth (2001) wrote about a community of learning where parents shared their own
experiences as learners by simply replacing the “what did you learn in school today?”” dinner
time question with “let me tell you what I learned at work today?” (Barth, 2001, p. 24). Parents
from that community of learning reported that this level of parent involvement stimulated their
children’s learning at school because children saw their parents modelling what is means to be a

learner. When adults spend time reading, posing questions, engaging with learning, it inspires
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children to do the same. Therefore, it is important to involve parents in conversations of this
nature so that they understand the role they play on a critical level as partners in education.

The objective of parent engagement is to gain parents as partners in education (Ferlazzo,
2011). This partnership is key because parent engagement highlights parents’ investment that
they have in their children’s learning at home (Goodall, 2013). Ferlazzo (2011) explained that the
foundation of proper parent engagement is to develop a relationship-building process where
school leaders and teachers listen to parents’ wishes and concerns about their children’s learning.
This study revealed that relationship-building can be achieved successfully through the use of
communication.

Parents explained that they increased their knowledge of curricular basics as a result of
the communication process they experienced throughout the school year. They also
communicated that they enjoyed feeling connected to what was happening in the classroom
because they felt more informed on their children’s progress. This, in turn, made it possible for
them to support their children’s learning better at home.

Limitations

The biggest limitation of this study was the sample size. Since the nature of this study
required me to work closely with parents of my students, it was a small study. Of course,
participation was optional so when a person decided to opt out of the study, the number of
participants decreased. Another limitation was that I was conducting a study where there was a
power dynamic. In order to mitigate that, the parent survey was sent in the summertime, after all
of the students report cards were submitted and I no longer held any power over the students or
their parents. The surveys were also anonymous for that reason.

The COVID-19 pandemic impacted the study because for a moment, parents needed a

platform to ask questions and vent their frustrations and the question of the week form was the
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perfect communication avenue for them to do that. However, I noticed that because the parents
had been engaging intentionally in their children’s education all year long, they had a good sense
of what their children’s learning goals were. Although the pandemic affected the trajectory of the
questions of the week, it did not negatively impact our two-way communication. This is because
a good and clear line of communication had been established throughout the school year.
Recommendations for School Leaders
This study explored ways in which a teacher’s communication with parents influenced the
nature of parent engagement and revealed several recommendations for school leaders. What
actions can school leaders take to enhance the nature of two-way communication? This starts
with the school culture (Saphier & King, 1985) that supports an environment of reflective practice
(Brookfield, 2017).
School Culture

The LQS (Government of Alberta, 2018a) highlighted that school leaders are
responsible for “creating opportunities for parents/guardians, as partners in education to take an
active role in their children’s education” (p. 4). To effectively foster that educational partnership,
the school culture needs to be evaluated. “Teachers are culture shapers” (Saphier & King, 1985,
p. 68); if school leaders want to prioritize any type of change that would lead to improved
educational partnership between home and school, teachers need to be included in this vision. To
do this, school leaders need to communicate their vision and values with their fellow educators.
“Giving shape and direction to a school’s culture should be a clear, articulated vision of what the
school stands for, a vision that embodies core values and purposes” (Saphier & King, 1985, p.
67).

Open and effective communication is characterised by its transparency. Both

Bennis (2013) and Fullan (2020), stressed the importance of transparency in effective school
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leadership. Bennis (2013) explained that “[t]he ubiquity of information and the bandwidth of
access that leaders have and are exposed to will continue to grow in amazing ways, and this will
make transparency inevitable” (p. 635). Transparency should hence be embraced with the
digitization of communication. Fullan (2020) echoed this sentiment by stating that school leaders
need clear and transparent goals, communicated effectively in order to build a school culture that
focuses on improvement. Sergiovanni (1984) offered that school leaders may approach
communicating their vision to other educational partners by embodying aspects of symbolic
leadership. Sergiovanni (1984) explained that “symbolic leaders are able to communicate their
sense of vision by words and examples,” (p. 8). “[They] provide opportunities for others in the
school to experience this vision and to obtain a sense of purpose so that they might come to share
in the ownership of the school enterprise more fully” (p. 8). For school leaders who want to
improve two-way communication in their schools between teachers and parents, this might look
like modelling effective communication between themselves and the other educators in the
building. Taking this idea of effective two-way communication further and applying it to how it
may impact parent engagement, school leaders can model for teachers what reflective practice
looks like through generative dialogue so that teachers may use that in their own practice and
possibly in their communication with parents.

Barth (2002) warned that change in a school culture will require the replacement
of dysfunctional elements with desirable qualities. This cannot happen without a blatant
awareness of the elements that make up the school culture such as a pattern of norms, values, and
even myths that can be quite resistant to change (Barth, 2002). However, as Barth (2001)
expressed “[1]f you continue to do what you’ve always done, you’ll always get what you’ve
always got” (p. 22). School leaders, when planning to implement change, in addition to being

transparent in their communication, need to ensure that the other educators understand the
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purpose of the change. An effective way to implement that change clearly and effectively is
through reflective practice.

Fostering Reflection

To enhance student learning, school leaders should be committed to the learning of
educational partners (Barth, 2001). The school culture of learning requires special attention as it
undergoes change. Changes to aspects of school culture—including the culture of learning—such
as norms or even beliefs, require a pause (York-Barr et al., 2005). “To change our practices, to
change our beliefs, and to alter our own theories of change, we must slow down and have
reflective conversations that allow us to think through possible changes” (York-Barr et al., 2005,
pp- 2-3). For school leaders, implementing reflective practice with the purpose of onsetting
change yields intentionality and creates a space that fosters openness to new ideas (York-Barr et
al., 2005). In fact, teachers appreciate the time and opportunity to reflect to see how they may
implement improvements or changes to their practice (Adams et al., 2019). “Parents want a
complete education for their children” (Sergiovanni, 1984, p. 6) and, as partners in education,
they should be given the opportunity to reflect on their role as partners in education and how they
may help improve their children’s learning at home. Hence, sparking or inspiring reflection in
two-way communication using generative dialogue can be useful when trying to influence the
culture of learning with parents as well. For school leaders, this might mean hosting townhall
meetings with parents and starting off the conversation with an open-ended question about
parents’ role as partners in education. Maximizing the use of technology can be helpful in
situations like this where many parents would have something to share therefore, school leaders
should consider that as well. As parents share their responses, school leaders may engage in the
generative dialogue process by addressing parents’ responses and posing questions for them to

consider in their reflection.
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Recommendations for Teachers

While assessing the nature of communication throughout this study, two major aspects
stood out: the importance of email (one-way communication) and the effectiveness of using
generative dialogue (Adams et al., 2019) in parent-teacher interviews (two-way communication).
In conjunction, these avenues for communication were helpful in establishing a solid foundation
for clear and successful communication.

In general, effective email correspondence with parents needs to be consistent and
informative because communication of this nature usually flows from school to home (Davern,
2004; Graham-Clay, 2005). It is an indispensable form of communication because parents require
updates about what is happening at school and in their children’s lives as learners. However,
Davern (2004) mentioned a significant point of consideration with one-way communication. In
multicultural and multilingual school communities like those that exists in Alberta, some families
struggle with written communication in English. It is essential to bring attention to the fact that
although one-way communication is beneficial, it should be coupled with a form of two-way
communication which may be preferable for some of the students’ families.

Several recommendations were also revealed through this study that apply specifically to
teachers. The TQS (Government of Alberta, 2018b) emphasized the importance of teachers
“providing culturally appropriate and meaningful opportunities for students and for
parents/guardians as partners in education, to support learning” (p. 4). It is important to invite
parents into the world of education if they are going to be engaged partners in education. Parents
need to understand why their children are learning what they are learning, and they need to
understand how they may attend to their children’s learning needs at home. This clear line of
communication will facilitate student learning because it holds parents accountable for their

children’s learning. Parents alter their role as a result of parent engagement as they evolve from
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being school clients to active members of the school community (Ferlazzo, 2011). As parent
engagement improves, so will student learning (Walsh et al., 2014). As it is beneficial for
students to have specific learning goals, it is just as constructive for parents as partners in
education to have the same. To prioritize time to set goals with parents will further reinforce the
accountability that they hold as partners in education. The reflection that happens as part of goal
setting is critical because it provides the opportunity for parents to deepen their understanding of
their children’s educational needs while evaluating their role as partners in education.
“[DJeepened understandings lead to action” (York-Barr et al., 2005, p. 11). For teachers this
might look like using generative dialogue when meeting parents to foster a focused and
productive conversation about student learning.

In my practice and for this study, this has been critical for improved and effective
communication with parents because it also required parents to seriously consider the role that
they play in their children’s education. Writing a report before meeting with parents (Appendix
H) also allows for room to talk about student needs clearly and succinctly, leaving time during
the meetings for parents to explore how they may support their children’s learning at home.
Another important for teachers to take with parents is having parents write down their children’s
learning goal and how they will support their children in achieving that goal. Teachers may ask
parents at the end of parent-teacher interviews to answer the following question generative
dialogue question: what is one thing that you may do between now and the next time we meet to
support your child’s learning? Teachers may also take note of parents’ answers and following up
with them to see whether they require assistance with achieving that goal to support their

students’ learning
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Areas for Future Consideration

Approaching parents as adult learners has informed much of this study. It was the lens
through which I viewed parents as they undertook the responsibility of becoming more engaged
in their children’s learning. Although there were many congruencies between the literature on
andragogy and how the parents/participants in this study reacted, there are a few incongruencies.
One of these was some parents’ unwillingness to participate in the self-reflective process of the
question of the week may come as a result of multiple influences, I do wonder if it had something
to do with the ways in which I approached the parents with the writing process. If it had to do
with my approach, how then would andragogy inform the ways in which I may shift it with
parents so as to foster more willingness to self-reflect? Would parents who are uncomfortable
writing in English be more likely to participate in self-reflection of their role as partners in
education if the reflection prompts were presented in their native language? How does a school’s
culture of learning affect parent engagement? In what ways does school context affect parent
engagement? What role do school leaders play in fostering parent engagement? How does a
school leader’s reflective practice impact parent engagement and student learning? What are
some barriers to fostering self-reflection as part of parent engagement? To what extent would
face-to-face opportunities for parent self-reflection affect parent engagement in kindergarten? In
what ways does communication with parents affect how parents see themselves as partners in
education in K-12?

Conclusion

This study has explored the question: in what ways does a teacher’s communication with
parents influence the nature of parent engagement? This qualitative study investigated in what
ways, or how a teacher’s communication with parents influences the nature of parent engagement

through asking parents to reflect on and respond to questions that related to their children’s
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learning and their role as partners in education. The ten volunteer participants in this study were
parents of kindergarten students from the 2019-2020 school year.

This study revealed three major findings: parents value an opening and clear line of
communication between school and home because it involves them in their children’s learning;
asking parents reflective questions helps them navigate their role as partners in education
although this is better done in person at parent-teacher interviews than virtually; using generative
dialogue to frame the conversation at parent-teacher interviews allow parents to set goals and
come up with an action plan that is manageable and effective. A critical implication for school
leaders is that there is value in changing the school’s culture of learning to integrate more
reflective practice with teachers and parents because it positively influences parents’ support of
student learning. Lastly, parents are valuable partners in education and teachers need to establish
a clear line of two-way communication that allows room for reflection and engagement for
parents as partners in education.

Communication is a key strategy to support effective educational partnerships between
home and school. This is encapsulated in the Chinese proverb: Tell me and I forget, show me and
I may remember; involve me and I understand. It is more effective to engage parents in a
partnership than it is to tell them about the partnership. Engaging parents in their children’s
education is most effective with clear and reciprocal communication and expectations. It is
important to reach out to parents as partners in education because to educate a child, just like to

raise one, it takes a village.
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APPENDIX A: PARTICIPANT SURVEY

1.Throughout this school year, how satisfied were you with the level of communication
with your child’s kindergarten homeroom teacher? (The participants will indicate their response
in the form of a Likert scale: very satisfied, satisfied, dissatisfied, very dissatisfied)

2. Which mode of communication was most helpful and why? (email, videos, in-person
meetings, video calls, phone calls, Question of the Week, other -- please indicate)
3. Which mode of communication was least helpful and why? (email, videos, in-person meetings,
video calls, phone calls, Question of the Week, other -- please indicate)
4. In what ways did you find the weekly questions useful in supporting your role as a partner in
education? (This is an open-ended question.)
5. In what ways did you find setting a goal at parent-teacher interviews useful for guiding how
you could support your child’s learning at home? (This is an open-ended question.)
6. How has this year’s experience with the school-to-home communication process influenced
how you see yourself as a partner in your child’s education? (This is an open-ended question.)
7. In what ways did you feel that your child’s kindergarten homeroom teacher supported you this
year as a partner in education? In what ways could this be improved? (This is an open-ended
question.)
8. How would you describe your level of engagement with your child’s education this year? (The
participants will indicate their response in the form of a Likert scale: very engaged, engaged,
somewhat engaged, not very engaged.)
9. What are your suggestions for improving parent communication next school year? (This is an
open-ended question.)

Additional comments:
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APPENDIX B: EMAIL INVITATION

As-Salamu ‘Alaykum Dear Parents,

You are invited to participate in an anonymous survey of parents/guardians of
kindergarten children at Iqra School. This is a research study of the ways in which a
teacher’s communication with parents/guardians influences the nature of parent
engagement in their children’s education at the kindergarten level. Please do note that
you are under no obligation to complete the survey. The decision to complete the

survey is yours. For further information, please read the letter of consent attached.

Here is the link for the survey: https://forms.gle/jsKCNNLWZoGxyA2r6

Thank you,

Igra School
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APPENDIX C: PARTICIPANT CONSENT FORM
Anonymous Parent Survey Letter of Consent

Principal Investigator: Umuaiman Flowers Samari, Graduate Student, Faculty of
Education, University of Lethbridge

What is this study about?

You are invited to participate in an anonymous survey of parents/guardians of
kindergarten children at Iqra School. This is a research study of the ways in which a teacher’s
communication with parents/guardians influences the nature of parent engagement in their
children’s education at the kindergarten level. Through your participation, I hope to better
understand the ways in which a teacher’s approach to communication with parents/guardians
influences the nature of parent engagement. This invitation to participate is being extended to all
the parents/guardians of kindergarten children at Iqra School.

What is expected of you?

The survey contains 9 questions and will take approximately ten to fifteen minutes to
complete. You will be asked to respond to variety questions about your experience this year
communicating with your child’s kindergarten teacher and about parent engagement. You may
choose to skip any question you prefer not to answer.

What are the anticipated uses of the data collected?

The responses to the survey will be aggregated and presented in a report to my Master of
Education Project supervisors. The aggregated findings may also be published in scholarly
presentations and publications.

What are the risks and benefits of participating?
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There are no anticipated risks from participating in this study. There are no direct
benefits from participating although you may gain some insight into the types of communications
that might be beneficial for fostering parent engagement.

How will your confidentiality and anonymity be protected?

Participation is voluntary and your responses or identity will not known, as the survey collects no
identifying information; however, as with any online survey, neither anonymity nor
confidentiality can be completely guaranteed. The survey is being hosted on Google Forms and

their privacy policy can be accessed at https://policies.google.com/privacy.

Responses to this survey will be kept on a password-protected computer with restricted access,

and will be deleted two years after data collection has been completed.

How can a participant withdraw?

Your participation is completely voluntary. You may withdraw your participation at any
time without penalty or loss of benefits to which you are otherwise entitled by simply closing
your browser before you submit your responses and they will not be included in the data
collection. If you choose to discontinue participation after you have submitted your responses, it
will not be possible to withdraw your responses because they will not have identifying
information linked to them.

Who is conducting this research?

For more information on this study or for a summary of the findings (available after
September 2021), you may contact me at u.flowerssamari@uleth.ca or 403-248-2773. Questions
regarding your rights as a participant in this research may be addressed to the Office of Research

Ethics, University of Lethbridge (Phone: 403-329-2747 or Email: research.services@uleth.ca).
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This research study has been reviewed for ethical acceptability and approved by the
University of Lethbridge Human Participant Research Committee.

If you wish to participate in the survey, please proceed to the questions now at

https://forms.gle/UthiKkG3Bu33SpWS8. Submission of your responses will be accepted as

implied consent to participate. Thank you in advance for your participation.
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Table 2

Week, Questions, and Number of Responses to the Questions of the Week

APPENDIX D: QUESTIONS OF THE WEEK

Number
Week Questions of responses
1 What are some expectations that you have of me as 20
your child's teacher?
2 What may I expect from you as a partner in your 8
child's education?
3 As your child practices making play dough snakes and 9
filling the letters of their names, what do you notice about
your child's development?
4: 1. How have you been liking the weekly questions? 10
September 2. Did you watch the instructional video on homework
Check-In versus practice?
3. Do you have suggestions on how you would rather I
communicate with you?
4. What is one question you have for me?
5 1. Do you know what fine motor skills are? (Depending 9
on their answer, parents will go to a different page)
2. What are some things you do at home to help improve

your child’s fine motor skills?
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8:

Check-In

. As part of the Personal and Social Responsibility

outcomes from the Kindergarten Curriculum, students
are required to develop positive relationships with
others. How do you teach your child to build positive

relationships with others?

. What is one question you have for me this week?

. How are you preparing your child for his or her first

school field trip?

. What is one question you have for me this week?

. Have you had the chance to work with your child on

the goal we set at Parent-Teacher interviews yet?

This week was the first week of our home reading
program. How did your child respond to this initial
experience of using the book baggies at home? Check

all that apply.

. What is one question you have for me this week?

. Assalamualaikum! Thank you for taking the time to

answer this week's question. Last week was week 2 of
our home reading program with the Book Baggies. It
has been nice to see how receptive and excited the
students have been about reading. How do you foster

a love for reading at home?

. What is one question you have for me this week?
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10

11

12:

Check-in

13

14

15

. While using the patterning cards from your child's

patterning practice package, ask your child: how
many ways can you make this pattern differently?
Your child may use things other than beads to make
patterns. While your child is completing this task,

what do you notice about your child's thinking?

. What is one question you have for me this week

. What are some ways you practice alphabet

recognition with your child at home?

. What is one question you have for me this week?

. After seeing what we covered throughout Term 1,

what are some thoughts or concerns you have

regarding the curriculum?

. What is one question you have for me this week?

. What are some things you are planning to do with

your child over the Winter break?

. What is one question you have for me this week?

. In what ways have you helped your child to prepare

for their first Show and Tell presentation this week?

. What is one question you have for me this week?

. How have you been helping your child to memorize

and practice the sight words?

14

10
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16:

Check-in

17

18:

Parent-

Teacher

Interviews

. What is one question you have for me this week?

. Are you pleased with the quality of education your

child has received in Kindergarten so far?

. If you selected no, please explain why. If you selected

yes, please explain why.

. Do you have suggestions for improvement moving

forward?

. What is one question you have for me this week?

. Do you go to the Calgary Public Library with your

children?

. What are some of the programs or activities your child

enjoys at the library?

. What is one question you have for me this week?

. Have you met with me before regarding your child's

progress?

. What were your thoughts about setting a goal to

support your child's learning at home?

. What are your expectations for this upcoming round

of Parent-Teacher interviews?

. As this is the last formal opportunity we will have to

meet, what are your thoughts on how we may
maximize the time we have to discuss your child's

progress?

10
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19

20

21

22

23

24

Check-in

. What is one question you have for me this week?

. What are your plans for spending quality time with

your child over the week-long break?

. What is one question you have for me this week?

. As it is assessment season, what is one thing you can

do to support your child's learning?

. What is one question you have for me this week?

. We are talking about healthy habits in class. What are

some ways you teach your child about healthy habits

at home?

. What is one question you have for me this week?

. What are your thoughts on the Women's History

Month Project?

. What is one question you have for me this week?

. What are some ways that your child expresses himself

or herself creatively?

. What is one question you have for me this week?
. Have you set up your child's Google Classroom yet?

. How was this first week of distance learning for you

and your family?

. What is one thing that could make this upcoming

week better?

. What is one question you have for me this week?

11
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25

26

27

28:

Check-in

29

. What is one goal you have this week in regards to

helping your child with their learning?

. What is one question you have for me this week?

. How are you finding the workload that I am assigning

your child?

. Is it taking your child longer than an hour to complete

the daily learning tasks?

. How may I support you this week?

Since we have moved to distance learning, what has
been something about your child that has surprised

you?

. What is one question you have for me this week?
. Has your child liked the changes to the workload?

. With the new changes, is it taking your child one hour

a day to complete all the work assigned by Mrs.

Chehade and myself?

. How has distance learning changed how you see

yourself as a partner in your child’s education?

. Do you have any questions, comments, or suggestions

for me moving forward?

. How may I support you this week?

. Has your child been liking the online sessions? Please

check all that apply.

11

12
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30

31

32

33

year?

Do you have any suggestions about the online
sessions moving forward?

How may I support you this week?

. What is one thing you would like for us to do as a

group to celebrate the children's learning this year?

How may I support you this week?

. What has been your child's most noticeable growth in

Early Literacy this year?

How may I support you this week?

. What has been your child's most noticeable growth in

Early Numeracy this year?
How may I support you this week?

What is one suggestion you have for me for next

11
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APPENDIX E: VIDEOS FOR PARENTS

Table 3

Explanatory Videos Shared with Parents

Title of the Video

Description

Introduction

Homework vs Practice: What the

Difference?

6 Ways to Use Jolly Phonics Practice

Cards

Book Baggie

Patterning Practice

Term 1 Curriculum Overview

Sight Word Package

I’m an Awesome Kindergartener

Introductory video, welcoming parents
to Kindergarten. This video also explains the
questions of the week.

This video explains what at-home
practice could look like in Kindergarten
The students received letter cards to
practice phonics at home. This video explains
how they may use the cards to practice.
This video explains the home reading
program and expectations
The students received cards and beads to
practice patterning at home.
This video highlights the curricular
outcomes we covered in Term 1
The students received a sight word
package. This video explains how to go through
the package with the students.
This video explains a show-and-tell

assignment
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Ou, oi, and ue practice

Do’s and Don’ts Video Conferencing for

Students, Families, and Teachers Google Slides

April 14-17 Google Slides Explained

Er, ar, Phonics practice

Numeracy Talks: Counting Out

The Letter y Also Sounds like ee

Numeracy Talks: More, Less, and Same

Double Letters

Numeracy Talks: Ordinal Numbers

Year in Review 2019-2020

Kindergarten Graduation Video 2019-

2020

This video explains the sounds that ou,
oi, and ue make
This video goes through a slide show
that explains the etiquettes of video
conferencing.
This video explains the lesson slides that
I share with parents on Google Classroom
This video explains the sounds that er
and make
This video explains how to count
This video explains the letter sounds of
the letter y
This video explains how to compare
quantities.
This video explains how to read words
with the same letter repeating itself side-by-side
This video explains ordinal numbers
This video is a compilation of pictures
from the school year
This video is a compilation of
congratulatory messages for the kindergarteners

from their educators.
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APPENDIX F: UNIVERSITY OF LETHBRIDGE APPLICATION FOR ETHICAL

REVIEW OF HUMAN PARTICIPANT RESEARCH

The Human Participant Research Committee is mandated by University policy to examine
and approve research proposals to ensure that ethical principles and standards respecting the
personal welfare and rights of participants have been recognized and accommodated. The
Committee follows the Tri-Council Policy Statement: Ethical Conduct for Research Involving

Humans. This Policy Statement is available at: http://www.pre.ethics.gc.ca/eng/resources-

ressources/news-nouvelles/nr-cp/2010-12-07/. Other guidelines may be used when appropriate to

the research in question.

You are encouraged to speak with the Office of Research Ethics about any outstanding

issues, and seek the advice of the Committee when appropriate.

You are asked to respond to the following items and to submit your application and all
supporting documents electronically to Susan Entz, Office of Research Ethics
(susan.entz@uleth.ca). If possible, please use a different font for your responses, and submit
your application as one document including the supporting documentation (e.g., letters of
introduction, interview questions, questionnaires, telephone survey scripts, letters of consent,
etc.). Please note that this form is meant to accommodate many different types of research and
thus some questions may not be applicable in your case. If a question clearly does not apply to
your research, please simply mark it with a N/A or explain why it is not relevant/appropriate. If

you are not sure if it applies, please feel free to ask.
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The Committee deals with applications as expeditiously as possible. Please allow up to

one month from the date of receipt for Committee review.

Following approval of your protocol, any changes in procedures relevant to the ethical
issues involved in the treatment of human participants are to be reported immediately to the

Office of Research Ethics.

If the research involves invasive procedures, a Hazard Assessment Report (available from

Risk and Safety Services or on-line at: http://www.uleth.ca/risk-and-safety-services/hazard-

management) must be completed and submitted to Risk and Safety Services for review. Review

and approval by the Biosafety Committee may also be required.
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SECTION A: GENERAL - This information is collected under the authority of the

Alberta Post-secondary Learning Act and will be used for administrative purposes associated

with the ethical review of your human participant research protocol. It will be treated in

accordance with the privacy protection provisions of Part 2 of the Alberta Freedom of

Information and Protection of Privacy Act (http://foip.alberta.ca/legislation/act/index.cfm).

Questions about the collection, use or disclosure of your personal information collected on this
form can be directed to Susan Entz, Ethics Olfficer, Office of Research Ethics, University of
Lethbridge, Lethbridge, Alberta TIK 3M4, Phone: (403) 329-2747 and Email:

susan.entz@uleth.ca.

Al.  Researcher/Applicant Information
Name: Umuaiman Flowers Samari
Department: University of Lethbridge, Faculty of Education
Telephone Number: (403) 383-2882
Email address: u.flowerssamari@uleth.ca
Are you: [ ] Faculty [ ] Staff [ ] Doctoral Student
X] Graduate Student [ ] Undergraduate Student

[ ] Other:

A2.  Co-Investigator’s Information

Name:
Department:

Telephone Number
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Email address:

Are you: [ ] Faculty [ ] Staff [ ] Graduate Student
[ | Graduate Student [ ] Undergraduate Student

[ ] Other:

The protection of human participants will be assured in accordance with the Tri-
Council Policy Statement or with other guidelines if these have been agreed upon as more

appropriate.

e

July 10,

2020

Signature of Researcher/Applicant Date
When the Researcher/Applicant is a student, the supervisor must sign the following

statement:

“I have reviewed this application and I deem it ready to submit to the Human

Participant Research Committee for review.”
/A

July 10, 2020

Signature of Supervisor Date

A3.  Student Thesis/Project Committee
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a) Is this research for an undergraduate or graduate thesis/project or

applied/independent study?
X] Yes [ ] No
b) If applicable, please provide the names, departments and phone numbers of your Committee
members.

Name: Department: Email or telephone:

1. Name: Pamela Adams Department: University of Lethbridge, Faculty of Education
Email: adams@uleth.ca

2. Name: Carmen Mombourquette Department: University of Lethbridge, Faculty of

Education Email: carmen.mombourquette@uleth.ca

A4. Title of Project: It Takes a Village: Communication and Parent Engagement
Indicate the title of your project. If this project is funded, the title should be the same as

the title of your funded research.

AS.  Location of Research

a) Indicate where the research will be conducted.

Igra School in Calgary, Alberta

b) Does this project involve other centers, jurisdictions or countries? If so, please
provide a list of the other groups who will be reviewing this protocol. (For example, the
Lethbridge College Research Ethics Board must approve all posters to be posted on their
campus.)

This application will be to the Palliser School Division superintendent for review and
approval.

c) Will this study involve schools located in Zone 6? X Yes [ ] No
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Note: If this study will involve schools within Zone 6, once HPRC approval has been
granted, district/school approval will be coordinated through Research and Placement Services
in the Faculty of Education prior to the start of the study. You will be notified upon receipt of
district/school approval. If the study involves schools outside of Zone 6, it is the responsibility of
the researcher to ensure that the appropriate district/school approval is obtained prior to the
start of the research; a copy of the approval must be submitted to the Office of Research Ethics.

d) Is this a class project (i.e., not an applied or independent study)? [ ] Yes

X] No
If so, specify the course number and title:
Note: A class project application is normally submitted by an instructor who is teaching a

research course and whose students will be conducting a mini-research project for the course.

A6. Start/End Dates of Research Involving Human Participants

Please state the proposed start and end dates of the research involving human participants.
NOTE: Research involving human participants cannot begin until Human Participant
Research Committee approval has been received.

Start date: As soon as permission is granted

End date: June 30, 2021

A7.  Scholarly Review

Some research projects may require scholarly review. What type of scholarly review has

this research undergone?
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[ ] None
[ ] External Peer Review (e.g., granting agency)
DX Supervisory Committee (e.g., student research projects)

[ ] Special Review (please provide details)

85



A8. Funding
a) Is the project funded? [ ] Yes X No
Funding approved — please specify source(s):
1.
2.
3.
Funding pending — please specify source(s):
1.

2.

3.
A9.  Contflict of Interest
a) Are any of the investigators or their immediate family receiving any personal remuneration
(including investigator payments and recruitment incentives but excluding trainee
remuneration or graduate student stipends from the funding of this study that is not accounted
for in the study budget?
|:| Yes |E No
b) Do any of the investigators or their immediate family have any proprietary interests in the
product under study or the outcome of the research including patents, trademarks, copyrights,
and licensing agreements?
|:| Yes |E No

c) Is there any compensation for this study that is affected by the study outcome?

|:| Yes |E No
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d) Do any of the investigators or their immediate family receive payments of other sorts from
the funder for this study (i.e., grants, compensation in the form of equipment or supplies,
retainers for ongoing consultation and honoraria)?

|:| Yes |X No

e) Are any of the investigators or their immediate family, members of the funder’s Board of
Directors, Scientific Advisory Panel or comparable body?

|:| Yes |E No

f) Do you have any other relationship, financial or non-financial, that, if not disclosed, could be
construed as a conflict of interest?

|:| Yes |E No

Please explain if the answer to any of the above questions is Yes.

SECTION B: DETAILS ABOUT THE PROJECT

B1.  Purpose of Project

Provide a brief and clear statement of the context and objectives of the project, including
the key questions and/or hypotheses of the project (in two pages or less).

This research project is based on the assumption that it takes numerous partners to
educate a child and that parents are a vital part of this process. I am seeking to understand what
strategies a kindergarten classroom teacher could implement that would encourage parents to
assume a more active role in their children’s education. I hypothesized that through their
involvement in issues and conversations regarding their children’s education, parents will build

an understanding of educational priorities and, as a result, increase their capacity to support their
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children’s educational journey. In embarking on this exploration, I am making two assumptions.
The first is that explaining to parents the purpose behind educational practices will equip them to
provide academic support that may be of benefit to their children’s learning. The second
assumption is that if parents understand their role as educational partners, they may be more
likely to become involved in their children’s education. These assumptions are validated by
Alberta Education’s (2008) contention that “close partnership between schools, families and
communities can strengthen the connections between children’s learning and experiences, within
these various contexts, and make them more meaningful” (p. 3).

The Government of Alberta (2018b) contended that quality teaching requires teachers in
the province to appropriately communicate with parents. In the Teaching Quality Standard (TQS)
the Government of Alberta (2018b) highlighted the importance of involving parents in children’s
education. In the document, the “fostering effective relationships” indicator of “providing
culturally appropriate and meaningful opportunities for students and for parents/guardians, as
partners in education, to support student learning” (Government of Alberta, 2018b, p. 4) provides
direction to teachers. Principals are encouraged to also attend to the needs of parents as partners
in education. In the LQS (Government of Alberta, 2018a), principals are mandated to model a
commitment to professional learning by “engaging members of the school community to build a
shared understanding of current trends and priorities in the Education system” (p. 4). The
assertions made in both the TQS and LQS lead to my main research question: In what ways does
a teacher’s communication with parents influence the nature of parent engagement? Through the
limited scope of this research question, I plan to explore the ways in which the use of generative
dialogue (Adams et al., 2019) serves as a means of communication that may influence parent

engagement.

B2.  Description of Participants
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a) Indicate who you will recruit as potential participants in this study (e.g.,
undergraduates, school children, seniors) including any inclusion or exclusion criteria (e.g., over
65 years of age, self-identified as gay, speaks Blackfoot, speaks English), and the number of

participants required.

The participants of this study are competent adults who are parents/guardians of the 36
Kindergarten A students at Iqra School. All parents/guardians who respond to the invitation to
participate will be included in this study.

b) If the participants or facilities will be offered compensation or incentive for
participating in the research, provide details. Specify the amount, what the
compensation/incentive is for, and how payment will be determined for participants who do not
complete the study.

No compensation or incentive for participating in the research will be provided.
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B3. Recruitment of Participants
a) Briefly describe how participants will be recruited (e.g., letter, phone, poster, third party) and
who will do the recruiting. Describe any existing position of authority or power between the
recruiter and the participant. Researchers should avoid recruiting their own students. If this is
unavoidable, researchers should provide the name of a research assistant, not associated with the

course, who will do the recruiting and obtain consent when the researcher is not present.

If posters, newspaper advertisements, radio announcements or letters of invitation are
being used, append these to this application. If recruiting through a third party, attach

confirmation of permission from the organization if available.

The school secretary will send out the invitation to participate in an email (see Appendix

C) which will include the consent form (see Appendix A). The survey will be hosted on Google
Forms (see Appendix B) where parents will be asked to respond to key questions connected to
the types of communication between the Kindergarten teacher and the home. The invitation will
originate from the school secretary to ensure that participants’ identity remains anonymous to the
student researcher. Google Forms provides for participants to complete the survey anonymously.
b) When and how will people be informed of the right to withdraw from the study? What

procedures will be followed for people who wish to withdraw at any point during the study?

What happens to the information contributed to the point of withdrawal?

This is explicitly attended to in the letter of consent that will be sent out to parents,

which will state:
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“Your participation is completely voluntary. You may withdraw your participation at
any time without penalty or loss of benefits to which you are otherwise entitled by simply
closing your browser before you submit your responses and they will not be included. If you
choose to discontinue participation after you have submitted your responses, it will not be
possible to withdraw your responses because they will not have identifying information
linked to them.”

Indicate how participants can obtain feedback on the research findings.

This is explicitly attended to in the letter of consent that will be sent out to parents,
which will state:

“For more information on this study or for a summary of the findings (available after
September 2021), you may contact me at u.flowerssamari@uleth.ca or 403-248-2773.
Questions regarding your rights as a participant in this research may be addressed to the
Office of Research Ethics, University of Lethbridge (Phone: 403-329-2747 or Email:

research.services@uleth.ca).”

Does the research specifically involve Aboriginal groups or communities? [ ] Yes

@No

If the answer was Yes, please complete section B3d to B3j.

d) If you will be obtaining consent from Elders, leaders, or other community representatives,

provide details:

e) Ifleaders of the community will be involved in the identification of potential participants,

provide details:
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f) Provide details if:
e Property or private information belonging to the community as a whole is studied or
used;
e The research is designed to analyze or describe characteristics of the community; or

e Individuals are selected to speak on behalf of, or otherwise represent the community

g) Provide information regarding consent agreements, including access, ownership and sharing

of research data with communities.

h) Provide information on how final results of the study will be shared with the participating

community (e.g., via band office, special presentation, deposit in community school, etc.).

1) Describe how you have engaged the community. For additional information on research
involving the First Nations, Inuit and Métis Peoples of Canada, please refer to Chapter 9 of
the TCPS2.

j) Is there a formal research agreement with the community? []Yes [ ]No

Provide details about the agreement or why an agreement is not in place, not required,

etc.

B4.  Description of Research Procedures

Provide a summary of the design and procedures of the research. Provide details of data

collection (instrument, location, use of recording, etc.), and time commitment for the participants,
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etc. If applicable, identify any special training or qualifications that may be required for data
gatherers. NOTE: all study measures (e.g., questionnaires, interview guides, surveys, rating
scales, etc.) must be appended to this application. If the procedures include a blind, indicate
under what conditions the code will be broken, what provisions have been made for this

occurrence, and who will have the code.

Throughout this past school year (2019-2020), I taught Kindergarten A class at Iqra
School where I had a morning group and an afternoon group of students. I engaged parents from
both the of Kindergarten A groups in an active inquiry in which I asked weekly questions to
parents/guardians that pertained to their children’s learning and parents’/guardians’ roles as
partners in education via email and through Google Forms. The inquiry question that guided this
process was: in what ways does a teacher’s communication with parents influence the nature of
parent engagement? I used the parents’ weekly responses to engage with parents one-on-one in
conversations regarding their children’s education and to respond to their needs as partners in
education. Some examples of questions that I asked parents include: how do you foster a love for
reading at home? How was this first week of distance learning for you and your family and what
is one thing you can do to make this upcoming week better? How may I support you this week?
Now, I would like to come to know the ways in which this two way communication impacted
parent/guardian perception of their roles as partners in the process of education. Data collection
for this research will entail a nine-question online survey on Google Forms that will take 10 to 15
minutes to complete. This survey will be sent to parents/guardians by the school secretary. Please

find the Participant Survey in Appendix B.

BS.  Privacy Protection
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The next set of questions deals with anonymity and confidentiality. Refer to the brief
descriptions below to assist you in answering these questions.

a) Anonymity refers to the protection of the identity of participants. Anonymity
protection can be provided along a continuum, from “complete” to “no” protection, where
complete protection means that no identifying information will be collected and there is no
direct interaction between the researcher and the participant. We remind applicants that
university researchers should treat any personal information in accordance with the privacy

protection provisions of Part 2 of the Alberta Freedom of Information and Protection of Privacy

Act (http://foip.alberta.ca/legislation/act/index.cfm). If you have any questions about the

collection, use, or disclosure of personal information under the Act, please contact the FOIP
Coordinator, The University of Lethbridge, 4401 University Drive, Lethbridge, Alberta TIK

3M4, Email: foip@uleth.ca.

1. Will the anonymity of the participants be protected?
[ ] Yes (completely) X Yes (partially) [ 1No
2. If “yes”, explain how anonymity will be protected, and describe how this will be

explained in the consent process.

This is explicitly attended to in the letter of consent that will be sent out to parents,
which will state:
“Participation is voluntary and your responses will not be identified with you personally as
the survey collects no identifying information; however, as with any online survey, neither
anonymity nor confidentiality can be completely guaranteed. The survey is being hosted on
Google Forms and their privacy policy can be accessed at

https://policies.google.com/privacy.”
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3. If “no”, justify why loss of anonymity is appropriate, and describe how this will be

explained in the consent process.

b) Confidentiality refers to the protection, access, control and security of the data
and personal information. Confidentiality or non-disclosure agreements are recommended for
all the individuals involved with the project (e.g., transcriptionists, research assistants, co-
investigators, etc.). Append a copy of the confidentiality template if available.

1. How will confidentiality be protected and how will this be explained in the
consent process? Specify which personnel will have access to the listing of names and study ID
numbers as well as other study information collected (use job titles rather than individual names.)
Provide details on the location, manner of storage, and the proposed retention period of the
information collected.

This is explicitly attended to in the letter of consent that will be sent out to parents,
which will state:
“The responses to this survey will be kept on a password-protected computer with restricted

access, and will be deleted two years after data collection has been completed.”
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Bé6. Potential Risks and Benefits

To facilitate Human Participant Research Committee
review and to determine whether the study involves more than
minimal risk, please respond to the following questions. Does

this project involve...

Check

those that apply

1. Collection of data through invasive clinical procedures that are

not required for normal patient care.

2. Collection of data through noninvasive clinical procedures
involving imaging or microwaves that are not required for

normal patient care.

3. Any other non-therapeutic risks that arise from procedures not

directly related to patient care.

4. Collection, use, or disclosure of health information or biological
samples where the researcher is requesting that the requirement

for informed consent be waived.

5. Any procedures involving deception or incomplete disclosure of

the nature of the research for purposes of informed consent.

6. Any possibility that a breach of confidentiality could place
participants at risk of criminal or civil liability or be damaging to

participants’ financial standing, employability or reputation.
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7. Research questions or procedures that might be expected to
cause participant psychological distress, discomfort or anxiety
beyond what a reasonable person might expect in day to day
social interactions (e.g., questions that raise painful memories or

unresolved emotional issues).

8. Investigations in which there is a previous or existing X
relationship between the investigator and participants (e.g.,
manager/employee, therapist/client, teacher/parent or

guardian of student). See details in a) below.

a) Outline any risks of potential physical or emotional harm or discomfort to the participants,
and describe the measures that will be put in place to mitigate these risks. Explain why the
research is important and the benefits of participating (compensation paid to participants is not

considered a benefit).

The participants of this investigation will be the parents of my 36 kindergarten
students from the 2019-2020 school year and to mitigate any discomfort or pressure to
participate, the school’s secretary will be the one to email the survey to parents. Should
parents be unwilling to participate, they would simply not fill out their survey. This
information is included in the letter of consent (see Appendix A). There are no known risks of
potential physical or emotional harm or discomfort to the participants. This is explicitly

attended to in the letter of consent that will be sent out to parents, which will state:
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b)

“There are no anticipated risks from participating in this study. There are no direct
benefits from participating although you may gain some insight into the types of
communications that might be beneficial for fostering parent engagement.”

Describe the anticipated dissemination of the study findings.

I will use the findings in my project that will be submitted as a requirement in fulfilment

of my Master of Education in Educational Leadership. The aggregated findings may also be

published in scholarly presentations and publications.

c)

d)

Indicate the steps taken to inform participants of the possible consequences of releasing
information in the public domain, and describe how participants will be given an opportunity

to review material where appropriate.

As this is an anonymous survey, participants will not be given an opportunity to
review material. There are no anticipated consequences as findings will be reported in

aggregate.

Outline the exit strategy for termination of the study. Some types of research involve intense
or lengthy contact between a researcher and the study participant(s), which may result in a
close personal relationship, especially if the research itself involves matters close to the heart
of participants. For this section, applicants should consider the possibility that a strategy may
be required for participants who have difficulty in disengaging from the project after their

role is completed or the project has terminated. If this does not apply to your research, please
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indicate N/A. If the research involves vulnerable populations, carefully clarify the boundaries

between the researcher and participants.

N/A

B7. Obtaining Consent

Advise the Committee how informed consent will be obtained. The Tri-Council Policy
Statement ensures that informed consent be obtained in writing from all participants or, when
appropriate from parents or legal guardians, unless there is a good reason for not doing so. Ifa
consent form will be used, attach copies for the Committee. The Human Participant Research -

Sample Letter of consent is available at: http://www.uleth.ca/research/human-participant-

research-guidelines-forms. Please ensure that the reading level of the consent form is appropriate

to the population involved.

a) Clearly detail who will be obtaining consent and the procedures for doing so. If
appropriate, specify whether participants will be randomly assigned to groups before or after
consent has been attained.

The school secretary will send an email containing the letter of consent, which is
appended to this application as Appendix A. The letter of consent that will be emailed to parents

explicitly states:

“If you wish to participate in the survey, please proceed to the questions now at

https://forms.gle/UthiKkG3Bu33SpWS8. Submission of your responses will be accepted as

implied consent to participate. Thank you in advance for your participation.”

99



b) If the participants are not able/competent to give fully informed consent (cognitive
impairment, age, etc.), or if there are significant power differences in operation
(professor/student, employer/employee, political or economic minorities, etc.), please specify,
and describe steps you will take to obtain free and informed consent. If participants are not

competent to consent, specify who will consent on their behalf.

N/A

C) Do any of the procedures include the use of deception or partial disclosure of
information to participants? If yes, provide a rationale for the deception or partial disclosure.

Describe the procedures for debriefing the participants.

N/A

d) For the letter of consent /consent form:

1. Extend an invitation to participate in the research project.

2. Provide a brief description of the project, including the purpose of the research, and a
description of what is expected of the participant (e.g, the time commitment and the

frequency of contact).

3. Describe the risks and discomforts (e.g., distress, inconvenience, psychological or social
discomforts, fatigue, or physical safety issues). If the research project has the potential to
identify upset, distressed or disturbed individuals, describe what arrangements will be

made to assist these individuals, if need be.
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Describe the benefits, including an explicit statement if there are no potential benefits to

the participants (e.g., “You will not benefit directly from participation in this research”).

Provide assurance of anonymity and confidentiality — this statement should describe the
steps taken to ensure anonymity and confidentiality, and should include information
regarding who will have access to the data collected. NOTE: Participants should be

advised that their privacy cannot be guaranteed when electronic surveys are used.

Outline compensation for participation in the research project, if applicable.

Provide a non-coercive disclaimer — this statement should indicate that participation is
voluntary, and that refusal to participate will not initiate prejudice, penalty or loss of

benefits to which the participant is otherwise entitled.

Provide an option to withdraw — this statement should indicate that participants may
discontinue participation at any time without prejudice, penalty or loss of benefits. The
process for withdrawal, in addition to information on the participant’s right to request the
withdrawal of data, should be clearly explained along with an explanation of the
conditions under which researchers would not be able to remove a participant’s data from
the study. Where appropriate, participants who choose to withdraw should be consulted

on the fate of their data.
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9. Indicate the instances when the researcher may be obligated by law to report, to law
enforcement or another agency, information revealed as a result of the research. NOTE:
Questions likely to result in reportable activities must be flagged for the respondent,

and the respondent must be given the option to skip these questions.

10. Provide a brief description of the anticipated use of the data.

11. Provide information on how participants will be informed of the results of the research.

12. Provide the name of the researcher, along with their institutional affiliation, and contact
information for questions/clarification about the research project. Also include the
following statement: “Questions regarding your rights as a participant in this research
may be addressed to the Office of Research Ethics, University of Lethbridge (Phone:

403-329-2747 or Email: research.services@uleth.ca).”

e) For telephone surveys, informed consent should take place in the form of a
verbal explanation of the above points. Append the script for this explanation to this application.
f) For anonymous questionnaires, include a cover letter that includes all the

information normally provided in a consent form. Append a copy of this cover letter to this

application.

B8. Reporting Requirements
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Research is subject to continuing research ethics review from the date of initial ethics
approval, throughout the life of the project by submission of the required report. Continuing
research ethics review shall consist of an annual progress report (multi-year research projects),
and an end-of-study report (projects lasting less than one year). Select the appropriate reporting

requirement for the study:

[ ] Annual renewal report (due on or before annual term date)

Xl End-of-study report (for projects shorter than one year in duration)
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APPENDIX G: THEMATIC DATA ANALYSIS
Figure 1

The Use of Weekly Questions Thematic Analysis
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Figure 2

The Usefulness of Parent-Teacher Interviews Thematic Analysis
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Figure 3

The Influence of School-to-Home Communication Thematic Analysis
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Figure 4

Strategies for Support Thematic Analysis
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Figure 5

Recommendation for Communication Thematic Analysis
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Figure 6

Research Question Thematic Analysis

109



APPENDIX H: SAMPLE PARENT-TEACHER INTERVIEW REPORT

Student Kame

Points of Excellence Points

Multiple suggestions for how parents may support their children
~at home to help them reach their learning goals :
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What is one thing that you may do between now
and the next time we meet to support your child’s
learning?
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